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ABSTRACT 
Riesqy Sri Utami. 2018. A Content Analysis on Speaking Materials of Student’s 
English Textbook “Pathway To English” Used at the Tenth Grade of MAN 1 
Klaten. Thesis. English Education Study Program. Islamic Education and Teacher 
Training Faculty, IAIN Surakarta. 
Advisor :  Dr. Hj. Woro Retnaningsih, M.Pd. 
Keywords : Content Analysis, Speaking Materials, Pathway To English   
Textbook 
 
This research is content analysis on speaking materials of “Pathway To 
English” as the English textbook for Lintas Minat of the tenth grade of MAN 1 
Klaten. The objectives of this research are (1) to find out the criteria of 
Impressionistic evaluation in English textbook “Pathway To English” used at the 
tenth grade of MAN 1 Klaten based on Cunningsworth Theory (1995: 1-3) 
adopted by Solikhah (2016: 86); and (2) to investigate the speaking materials in 
English textbook “Pathway To English” used at the tenth grade of MAN 1 Klaten 
based on In-depth evaluation by Cunningsworth Theory (1995: 1-3) adopted by 
Solikhah (2016: 87).  
The researcher used Content Analysis Design. The researcher used 
document (speaking materials in Pathway To English and syllabus) in collecting 
the data. The data were analyzed by reducing data, data display, and data 
conclusion. The researcher used member checking in ensuring the validity of this 
research.  
The result showed that (1) Pathway To English fulfilled the criteria of 
Impressionistic evaluation with the percentage 100%. It means that Pathway To 
English has a good impression as English textbook based on Cunningsworth 
Theory (1-3) adopted by Solikhah (2016: 86) and scoring criteria based on Wahab 
(2013: 63) and  (2) the speaking materials in “Pathway To English” has a good 
criteria. Based on In-depth evaluation by Cunningsworth (1995: 1-3) adopted by 
Solikhah (2016: 87), the speaking materials are appropriate with the KD in 
syllabus, the speaking materials are designed not only for individual study but 
also for group study, and the speaking materials support the learners in speaking 
practice. Beside that, the speaking materials are practicable for the learners in the 
class. Those are showed with the percentage 100% based on scoring criteria from 
Wahab (2013: 63).  
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CHAPTER I 
 INTRODUCTION 
This chapter is explained and elaborated into several parts those are: 
background of the study, identification of the problem, problem limitations, 
problem statements, the objective of the study, the benefit of the study, and 
definitions of key term. 
A. Background of  The Study 
The one of basic reference in English language teaching is materials. 
Richards (2001: 252) states that some teachers use instructional materials as 
their primary teaching resource. The materials provide the basis for the content 
of lessons, the balance of skills taught, and the kinds of language practice 
students take part in. For learners, materials may provide the major source of 
contact they have with the language apart from the teacher. It means that 
materials are another source from student in learning beside the teacher and it 
can be references for the teachers in delivering the lessons to the students as 
well as textbook is one of form of materials in English language teaching.  
Graves (2000: 174) adds that the function of textbook is as teaching 
tool. It leads the students to participate actively and have participants use the 
activities from the books to explore ways to address the teaching issue. This 
means that the contents are available in textbook give a guide to the students to 
reach the goals of teaching-learning process. So that, the use of textbook in 
English language teaching process has an important role, because it can help 
1 
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student to understand more about the explanation of the teacher. Besides that, 
textbook facilitates the students with the exercises in it. 
Moreover, Graves (2000: 175) also argues that textbook is a stimulus 
or instrument for teaching-learning. This means that textbook can influence the 
students in teaching-learning process. But textbook cannot influence the 
students based on its own. The essence of textbook can influence the students 
only when the teacher conveys the content or material in teaching and learning. 
Therefore, the content of textbook can be absorbed well by students through 
the cooperation between teacher and textbook. Clearly, in this sense, the 
function of textbook as stimulus or instrument for teaching and learning will be 
worked. 
The relationship between teacher and textbook has relationship each 
other. Cunningsworth (1995: 7) states about the relationship between teacher 
and textbook “the relationship between teacher and coursebook is an 
important consideration and is at its best when it is patnership which shares 
common goals to which each side brings its special constribution.” In sum, the 
textbook can give big constribution for the teacher because textbook can help 
teacher to achieve the certain goals in the classroom based on the teaching 
program, learners need and perhaps other aspects. Especially, it can guide the 
teacher in teaching about the certain materials. It also gives the task to increase 
the understanding of the student towards the material. Richard (1990) adds that 
teacher and textbook make use of a variety of approaches, ranging from direct 
approaches focusing on specific features of oral interaction (e.g., turn-taking, 
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topic management, and questioning strategies) to indirect approaches that 
create conditions for oral interaction through group work, task work, and other 
strategies (in Richard, 2008: 19). 
Textbook is as a tool for teacher to deliver the material and exercise 
for students. Moreover, it can be guideline to the teacher in teaching-learning 
process. Besides, Brown (2001: 141) states that textbooks are one type of text, 
a book for use in an educational curriculum. Meanwhile, Cunningsworth 
(1995: 7) adds that coursebooks are best seen as resource in achieving aims and 
objectives that have already been set in terms of learners need. Based on those 
statements above, the researcher can conclude that textbook is a resource or 
book that is made as suit as with the learners need and guideline the teacher in 
achieving certain goal in teaching process. Therefore, the teachers must be 
carefully to select the materials by considering the situation of class and the 
syllabus. The materials should be suit with the syllabus of the teaching-learning 
program and the learners need or condition of the learners.  
Based on the explanantions above, textbook has an important role in 
English language teaching. Teachers should take involve in selecting or 
choosing the textbook that they used in their classroom, such as the teaching-
learning program also gives influence to select textbook, because the aim of the 
teaching-learning program should be same with the aim of the textbook. 
Furthermore, learners need, teachers should understand well about the 
characteristic of their learners, because the textbook is used by teachers to 
support the learner’s understanding toward the course or lesson even to achieve 
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the aim of teaching-learning program. Beside that, teachers should understand 
about the syllabus of teaching-learning program, so teachers can select a good 
textbook for their classroom. Similarly, Grant (1987: 118) states that the good 
textbook should satisfy three conditions: (1) it should suit the needs, interests 
and abilities of your students; (2) it should suit you (the best book in the world 
won’t work in your classroom if you have good reasons for disliking it); and 
(3) the textbook must meet the need of official public teaching syllabuses or 
examinations. 
Based on pre-research interview with the English teacher of tenth 
grade of MAN 1 Klaten in academic year of 2017/2018 on Wednesday, 22 
February 2018, there are two English textbook that used at the tenth grade of 
MAN 1 Klaten. Bahasa Inggris Wajib from Educational goverment and 
Pathway To English from Erlangga. Both Bahasa Inggris Wajib and Pathway 
To English are used at MAN 1 Klaten since academic year of 2017/2018. In the 
beginning of academic year of 2017/2018, Bahasa Inggris Wajib is 
implemented for all major of the tenth grade student, Science, Social, and 
Agama. Whereas, Pathway To English is implemented only for the tenth grade 
of Science major. Pathway To English is one of textbook used for the tenth 
grade of senior high school. This book was published by Erlangga and created 
by Theresia Sudarwati and Eudia Grace. The textbook of Pathway To English 
in this research is revised edition. The materials in this textbook are design to 
provide the four skills of English language that addressed by 2013 Curriculum. 
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Based on pre-research observation from September until Oktober at 
MAN 1 Klaten showed that (1) Pathway To English is used at MAN 1 Klaten 
since 2017 and it is used at the tenth grade of MAN 1 Klaten as Lintas Minat 
for Science major (IPA 1, IPA 2, IPA 3, and IPA 4). The Pathway To English 
textbook at MAN 1 Klaten is well-known as Textbook for Lintas Minat, 
because textbook Pathway To English is English textbook for Language major. 
Therefore, it is called as Lintas Minat, because they accross from their own 
major as Science major. (2) Pathway To English is only English textbook for 
Science major as Lintas Minat. Therefore, Science major has two English 
textbook, those are Pathway To English published by Erlangga and Bahasa 
Inggris published by Education government. Meanwhile, Social and Agama 
major use English textbook from Education government entitled “Bahasa 
Inggris”. (3) Pathway To English has time allocation as long as three hours in 
teaching-learning process. In sum, the facts above make the reseacher 
interested in selecting Pathway To English. The term of Lintas Minat has 
interesting view for the reseacher than “Bahasa Inggris” textbook for 
compulsory course in the tenth grade of MAN 1 Klaten.  
In the tent grade of MAN 1 Klaten, Lintas Minat is the program for 
taking the course beyond the major. The tent grade of MAN 1 Klaten have a 
chance to take two courses beyond the major. In this case, there are three 
majors at the tenth grade students of MAN 1 Klaten, those are: Science, Social 
and Agama. Science major takes English and Ecomony as Lintas Minat. 
Meanwhile, Social and Agama major take Biology and Physics as Lintas 
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Minat. The tenth grade students of MAN 1 Klaten consist of seven classes: 
IPA1, IPA2, IPA3, IPA4, IPS1, IPS2, and Agama. Related to Lintas Minat 
program, students can explore the other course beside the course of their own 
major. Clearly, Directorate of Senior High School Development (2017: 6) 
states that Lintas Minat is program that is designed to expand the interest, 
aptitude, and skill of student in academic through the orientation of the subject 
beyond the major. This means, Lintas Minat is as the way for the students to 
expand and explore their interest, aptitude, and skill through the course of 
Lintas Minat. 
Another reason that lead the researcher to select Pathway To English 
as Lintas Minat is based on pre-research interview on Wednesday, 22 February 
2018, the English teacher said that in selecting Pathway To English as Lintas 
Minat course of the tenth grade is based on the decision of MGMP of English 
teacher of senior high school in Klaten. Besides, the English teacher of tenth 
grade explained that the materials that provided in Pathway To English has 
high grade materials for senior high school than other textbooks.  The English 
teacher said that before using of Pathway To English as Lintas Minat. The 
English teacher used textbook from Mediatama. The English teacher said that 
Pathway To English served a good structure or grammar that can be learned 
easily by the learners. It also has good materials that can enrich the knowledge 
of the learners than textbook before.  
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The using of Pathway To English in teaching-learning process helps 
the teacher in delivering the material in the class. Broadly as English textbook, 
Pathway To English is designed with integrated skill that correlates each other 
and work sistematically. For example, students pay attention to the material 
(listening), they do discussion (speaking), they do presentation to other 
students (speaking and reading) and other students make a note (writing). 
These activities show that the four basic skill of language worked 
sistematically and naturally in teaching-learning process. The English teacher 
also adds that exercise in Pathway To English has a good difficulty level for 
students. Nevertheless, the English teacher gives advice that it will be much 
better if there is an evaluation in the end of each chapter. In addition, the 
English textbook Pathway To English helps the students to understand deeply 
about the material besides from teacher’s explanation, the students get 
supplementary lesson by reading and doing exercise from the textbook.  
The reseacher focuses on speaking materials of Pathway To English. 
Based on Roskos et al, (2005: v)  argues children’s speaking and listening 
skills lead the way for their reading and writing skills, and together these 
language skills are the primary tools of the mind for all future learning (in 
Eisenhart, 2008: 10). Based on the explanation, speaking skill can influence 
another skill, as naturally in reading, writing and of course listening. 
Furthermore, speaking skill can be a primary tool for the learners in their future 
as together with another skills listening, reading, and writing as good 
investment to build the qualified learners for education.  
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Based on Thonburry (2005: 1 & 112) speaking is interactive and 
requires the ability to cooperate in the management of speaking turns. It also 
typically takes place in real time, with little time for detailed planning. 
Speaking is skill, and as such needs to be developed and practised 
independently of the grammar curriculum. Speaking is so much a part of daily 
life that we take it for granted. He also added that speaking is much more than 
the oral production of grammar or vocabulary items. Thus, speaking is skill 
that encourages the students become interactive through the real activity. 
Richard (2008: 19) comments that the mastery of speaking skill in 
English is a priority for many second language or foreign language learners. 
Consequently, learners often evaluate their success in language learning as well 
as the effectiveness of their English course on the basis of how much they feel 
they have improved in their spoken language proficiency. Beside that, speaking 
skills occupy a curious position in contemporary English language teaching. 
The importance of speaking skills appears obvious: the global spread of 
English along with improved communication systems provides economic, 
political, academic and social reasons for learning to speak English. The 
importance of speaking skills seems to be further underlined by the prevalence 
in many areas of the world of Communicative Language Teaching, a 
methodology which prioritises speaking (Azarnoosh et al, 2016: 83).  
Speaking skill has important role for the future life of the learners. 
Because the learners are supplied by speaking skill that they can use for wide 
range for communication such as in economic, political, academic, social, and 
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also facing the modern era that insist the people has a good quality to face the 
development of science and technology. Even the learners are not worry to 
compete with another people as well as overseas people, because the learners 
can use English as foreign and second language in communication. In fact, 
speaking skill can not be separated from listening, reading, and writing skill. 
They are together correlated each other. In addition, the analysing of speaking 
materials are needed to know the suitability of the materials for learners in 
learning process and the compatibility of the speaking materials towards the 
current syllabus, especially 2013 Curriculum. 
The English teacher focuses on reading and writing material than 
listening and speaking material in the textbook. The reason of English teacher 
tends to reading and writing materials is to the students can read the English 
book and perhaps make the students can write in English easily. Whereas, 
listening materials, the English teacher used audio in teaching-learning process. 
By the audio, English teacher asked the students to complete the task based on 
the audio and students can repeat the words or sentences from the audio. On 
the other hands, the speaking materials are taken by the students from the 
discussion and presentation activity.  
The speaking materials have a less attention in English teacher side. It 
aroused the unconfident feeling and mispronouncing of the word that were 
done by the students. It leads the researcher to select speaking materials in 
analyzing of Pathway To English.  Reseacher would like to know whether 
speaking materials in the textbook support the students in speaking practice or 
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not. Beside that, based on the analysis of speaking materials can show to the 
teacher that the role of speaking materials can help the student in speaking 
practice. So, the English teacher can use wisely the speaking materials in the 
textbook.  
The other reasons are motivated by the previous study that is Sumayah 
with her study entitled “Content Analysis of “Pathway To English 2” Textbook 
for Eleventh Grade of Senior High School”  analyzed the appropriateness of 
Pathway to English 2 with syllabus of 2013 Curriculum and the aspect of 
textbook evaluation of Pathway To English 2 based on Cunningsworth’ theory. 
The result of her research showed that (1) Pathway To English 2 textbook is 
appropriate with the syllabus of 2013 Curriculum and (2) the aspect of 
Cunningsworth’ theory is average with exact number 72.02% and scoring 
aspect specified based on Sholikhah (2016: 9-96) with the fulfillment 75% for 
cover and title, 60 % for content of each chapter with theme in syllabus, 57,2 % 
for learning activity, 90% for arganisation of the content, sub-chapter and 
exercise, 22% for layout and typing, 83.5% for aims, 100% for objective, 
82,8% for design and organisation, 81.2% for skill, 68.5% for practicibility and 
achievable. 
The researcher would like to analyze the aspect of Impressionistic 
evaluation by Cunningsworth (1995: 1-3) towards the English textbook 
“Pathway To English”. The aspect of Impressionistic evaluation consist of: (1) 
Cover and Title; (2) Content of each chapter with theme in syllabus; (3) 
Learning activity that is able to be developed in each chapter; (4) Organizations 
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of chapter’s content, sub-chapter, and exercise in each chapter;  and (5) Layout 
and Typing. Based on Impressionistic evaluation by Cunningsworth (1995: 1-
3) can give an information of the interesting of the textbook, general 
impression of a textbook fairly and quickly, just by looking through it, and 
getting an overview of its possibilities and its strength and weakness, nothing 
significant features which stand out.  
Related to the speaking materials would like to be analyzed by using 
In-depth evaluation by Cunningsworth (1995: 1-3). Several aspect of In-depth 
evaluation consist of: (1) Aims (general purpose/SK); (2) Objective (specific 
purpose/KD); (3) Design and Organization; (4) Skills; and (5) Practicibility and 
Achieveable. Based on In-depth evaluation by Cunningsworth (1995: 1-3), it 
can give an information about various items of the textbook, such as the 
exercises are available in syllabus, and the relationship of the textbook towards 
the teacher’s need.  It can be implemented through selecting one or two 
chapters of the textbook and examine the appropriatness of the skills and 
exercises in each chapter.  
The reason in selecting Cunningsworth theory (1995: 1-3) is the 
aspect of Impressionistic and In-depth evaluation by Cunningsworth theory 
(1995: 1-3) in Solikhah (2016: 86-87) to decide the good textbook through the 
impression of the textbook such as the appearance and organization of the 
textbook. Beside that, the quality of the textbook based on the aims and 
objective of the teaching program related to the KD and the certain materials 
can be evaluated in it.  
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The reasons above guide the researcher to analyze speaking materials 
in the textbook “Pathway To English” with the textbook evaluation by 
Cunningsworth (1995: 1-3). The researcher is really motivated to conduct a 
research under the title “A CONTENT ANALYSIS ON SPEAKING 
MATERIALS OF STUDENT’S ENGLISH TEXTBOOK ”PATHWAY TO 
ENGLISH” USED AT THE TENTH GRADE OF MAN 1 KLATEN” . 
B. Identification of the Problem 
Based on the background of study above there are many problems that can be 
identified in this research such as: 
1. The English teacher pays less attention towards speaking materials in the 
textbook. 
2. Pathway To English doesn’t provide an evaluation in the end of each 
chapter. 
C. Problem Limitations 
To focus of this study, researcher limits some pointers of this research as 
follows: 
1. The researcher analyzes the English textbook “Pathway To English” used at 
the tenth grade of MAN 1 Klaten with the Impressionistic evaluation by 
Cunningsworth Theory (1995: 1-3). 
2. The researcher analyzes the speaking materials in English textbook 
“Pathway To English” used at the tenth grade of MAN 1 Klaten based on 
In-depth evaluation by Cunningsworth Theory (1995: 1-3). 
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D. Problems Statements 
After the limitation of the research problem, the research problem formulated 
into:  
1. How are the aspects of Impressionistic evaluation in the English textbook 
“Pathway To English” used at the tenth grade of MAN 1 Klaten based on 
Cunningsworth Theory (1995: 1-3)? 
2. How is the appropriatness of the speaking materials of Pathway To English 
with the aspect of In-depth evaluation by Cunningsworth Theory (1995: 1-
3)? 
E. The Objective of The Study 
In this research, the researcher uses content analysis to analyze 
Pathway To English, an English textbook is used at the tenth grade student of 
MAN 1 Klaten. The objective of the study is:  
1. To find out the aspects of Impressionistic evaluation in English textbook 
“Pathway To English” used at the tenth  grade of MAN 1 Klaten based on 
Cunningsworth  Theory (1995: 1-3). 
2. To investigate the speaking materials in English textbook “Pathway To 
English” used at the tenth  grade of MAN 1 Klaten based on In-depth 
evaluation by Cunningsworth  Theory (1995: 1-3). 
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F. The Benefits of The study 
The researcher hopes that the result of this study will have some benefits as 
follow: 
1. Theoretically, for the knowledge this research can give input to improve the 
quality of the English textbook. 
2. Practically 
a.  For the students 
- The analyzing of this research can make students wisely in using 
textbook. 
- The analyzing of this research can give information about the good 
textbook for students. 
- The analyzing of this research give new sight that textbook is 
important in teaching-learning program.  
b. For the teachers: 
- The analyzing of this research will give good input for teachers for 
choosing textbook in their own.  
- It will support the teacher in determining, selecting, and choosing 
textbook that is appropriate with the syllabus and the aim of language 
teaching program. 
c. For schools  
The school will get information about speaking materials that correspond 
with the syllabus and the aim of language teaching program. Then, 
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researcher hopefully, this research will contribute to determine the 
standard of the English textbook.  
G. Definitions of Key Term  
1. Content Analysis  
Content analysis is an unobtrusive technique that allows researchers to 
analyze relatively unstructured data in view of the meanings, symbolic 
qualities, and expressive contents they have and of the communicative 
roles they play in the live of the data’s sources ( Krippendorff, 2004: 
45).    
2. Pathway  To English Textbook 
Pathway To English Textbook Elective Programme (Program 
Peminatan) is a series of English course books for senior high school 
students. It aims to provide a framework for teaching and learning 
English based on KI/KD 2013 Curriculum. Pathway To English for 
senior high school and MA grade X for Elective Programme published 
by Erlangga. Pathway To English is written by Theresia Sudarwati and 
Eudia Grace published by Erlangga (Pathway To English, 2016).  
3. Speaking Materials 
Based onThornbury (2005: 8) & Richards (2008: 21-38), reseacher 
states that speaking materials are all of materials for speaking activity 
in the form monologue, dialogue, and task that can support speaking 
practice in teaching-learning process. 
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Based on the discussion above, content analysis can be used 
for analysing the certain textbook to analyze the strength or the 
weakness of the textbook. Furthermore, it can be used for selecting the 
good textbook in teaching-learning process. Content analysis can give 
information towards the impression of the textbook that can atrract the 
reader, beside that it can propose the detailed information about the 
textbook, such as the aim of the textbook, skill, design and 
organization, and other aspects. Content analysis also can be used for 
analysing a certain material, for instance speaking materials in a 
textbook.  
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
This chapter elaborates any related literature with this study on analyzing 
English textbook in senior high school. This chapter is explained and elaborated 
into several parts those are: speaking materials, English language textbook, 
Pathway To English textbook, 2013 Curriculum, syllabus, content analysis and 
previous study. 
A. Review on Speaking Materials 
In this sub-chapter, the researcher proposes about definitions of speaking based 
on experts’ theories, the core of speaking skill, speaking materials, the factors 
in supporting teaching speaking, and the problem in learning speaking skill. 
Those are will be explained in following: 
1. Definition of Speaking 
Speaking and writing involve language production and are 
therefore often referred to as productive skills. Listening and reading, on the 
other hand, involve receiving messages and are therefore often reffered to as 
receptive skills. Speaking and listening usually happen simultaneously, and 
people may well read and write at the same time when they make notes or 
write something based on what they are reading (Harmer, 1991: 16-17). 
Meanwhile, Brown (2004: 140) states that speaking is a productive skill that 
can be directly and empirically observed, those observations are invariably 
colored by the accuracy and effectiveness of a test-taker’s listening skill, 
17 
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which necessarily compromises the reability and validity of an oral 
production test. It means that, speaking is a productive skill that is not only 
producing a sound but also producing more than sound such as 
pronouncition, stress, intonation, fluency, accuracy, grammar, and 
vocabulary as well as oral production of daily life. Bailey (2005: 2) states 
that speaking consist of producing systematic verbal utterance to convey 
meaning.  
Based on Thonburry (2005: 1 & 112) speaking is interactive and 
requires the ability to cooperate in the management of speaking turns. It also 
typically takes place in real time, with little time for detailed planning. 
Speaking is skill, and as such needs to be developed and practised 
independently of the grammar curriculum. Speaking is so much a part of 
daily life that we take it for granted. He also added that speaking is much 
more than the oral production of grammar or vocabulary items. Thus, 
speaking is skill that encourages the students become interactive through the 
real activity. Interactive activity may come from the interaction between the 
speaker and interlocutor. Because of interaction between speaker and 
interlocutor, the activity of speaking can be granted.  
Nunan (1999: 216) argues that speaking is an interactive process of 
constructing meaning that involves producing, receiving and processing 
information. Its form and meaning are depending on the context in which it 
occurs, including the participants themselves, their experiences, the  
physical environment, and the purposes for speaking. It is often 
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spontaneous, open-ended, and envolving. However, speech is not always 
unpredictable.  Speaking  requires  the  learners  not  only  know  how  to 
produce  specific  points  of  language  such  as  grammar,  pronunciation,  
or  vocabulary (linguistic  competence),  but  also  that  they  understand  
when,  why,  and  in  what  ways  to produce language (sociolinguistic 
competence) (in Febriyanti, 2011: 2). It means that speaking is interactive 
process that involved producing a sound that will be information for the 
receiver or interlocutor.  
The process of receiving by the interlocutor in which the 
interlocutor will process what the speaker talk about until the information is 
achieved. After that, the interlocutor gives a feedback depend on the aim of 
the speaker and the context. Therefore, speaking not only makes students 
produce a sound but also makes students understand the using of context, 
for instance: with whom they speak, the experience that they have, where 
they speak, and what the aim of interaction occurs.  
 Kimtafsirah (2009: 2) argues that speaking is one of the four 
language skills. If students want to speak English fluently, as Harmer (2007) 
says they have to be able to pronounce correctly. The researcher can say that 
speaking is important in the area of language use. It is appropriate with the 
condition of 2013 Curriculum that requires the learners to be active. In the 
speaking may encourage the learners to speak out, such as dialogues, role 
play, speech, conversation, and pronunciation. Similarly, McDonough et. al 
(2013: 156) state speaking is not the oral production of written language, but 
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involve learners in the mastery of a wide range of subskill, which added 
together, constitute and overall competence in the spoken language.  
Bygate (1987: 5-6) also proposes the characteristics of spoken 
language, there are two categories, those include: firstly, Motor-receptive 
speaking skill which involves linguistics elements such as pronounciation, 
vocabulary and chunks (several words customarily used together in fixed 
expression) and structures. Secondly, Social and interactional skill that 
relate to what and how to say things effectively in specific communicative 
situations (in McDonough et. al., 2013: 159). In order to encourage the 
learners in improving their speaking skill, the materials of speaking should 
promote the characteristics of spoken language in the material.  
2. The Core of Speaking Skill 
Related Goh & Burns (2012: 59) explain about the core of speaking skill. 
The core of speaking skill can help teachers identify which set of skills 
should be focused on so that learners are not just left to their own devices. 
In other words, the skills that learners need to engage in when carrying out 
the activities should be made explicit. The core of speaking skill is defined 
as follow: 
a. Pronunciation skills 
Pronunciation skills are the ability to produce the segmental and 
suprasegmental features of the target language. These are important 
enabling skills for speech production because the ability to pronounce 
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words and phrases clearly can directly influence the articulation process 
of speaking. 
b. Speech-function skills  
Speech-function skills are an important part of learners’ pragmatic 
competence. Some basic function in interpersonal communication 
include expressing thanks or disagreement, explaining, declining, 
complaining, complimenting, encouraging, or praising. One important 
factor to consider is the appropriateness of speech functions in different 
cultural contexts in which English used. In sum, language learners should 
develop speech-function skills that are not only appropriate for 
communicating with native speakers of English, but also other speakers 
of English from cultures they are likely to encounter.  
c. Interaction-management skills 
As communication is two-way process, it is not enough for learners 
merely to know how to express their basic wants and intentions. They 
also need to develop speech skills that enable them to manage 
interactions and, in the process, learn to influence the direction these 
interactions take. To use interaction-management skills effectively, 
learners will also need to recognize what the speaker is trying to achieve 
through his or her words, as well as understand no-verbal cues such as 
body language. Learners also need to recognize signs that they do not 
understand each other and that some negotiation of meaning is in order. 
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d. Discourse-organization skills 
Effective speaking is also dependent on the ability of speakers to 
organize extended discourse in accordance with accepted linguistic and 
sociocultural conventions. Learners, therefore, must develop skills for 
structuring talk and for responding appropriately as listeners. Linguists 
use the term “coherence” to refer to quality in spoken texts that enables 
listeners to follow the thread of message easily. Learners can learn to 
establish coherence by using devices such as pronouns for referencing 
and words for reiterations. Cohesion in spoken text means that various 
parts “hang together”. It gives listeners a sense of its overall structure. 
This can be achieved by using words or phrases to highlight different 
parts in the text.  
3. Definitions of Speaking Materials 
a. Materials  
Tomlinson (2012: 143) states about materials are “anything 
which can be used to facilitate the learning of a language, including  
coursebooks,  videos,  graded  readers,  flash  cards,  games,  websites 
and mobile phone interactions”. They can be informative (informing the 
learner about the target language), instructional (guiding the learner in  
practising  the  language),  experiential (providing  the  learner  with  
experience of  the  language  in  use),  eliciting  (encouraging  the  
learner  to  use  the  language) and  exploratory  (helping  the  learner  to  
make  discoveries  about  the  language) (in Azarnoosh et. al, 2016: 2). 
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Ideally, materials are as the resources of the learning of a language for 
teacher and learners. Textbook includes as the material but in this 
context the researcher discusses the materials that provided by the 
textbook that is speaking materials. 
Learning material in 2013 Curriculum, basically learning 
material is the content of curriculum that are developed and arranged 
related to the principle as follows: (1) the materials of curriculum 
include course material that consist of materials for studying and course 
topics that can be studied by the students in learning process; (2) the 
materials refer to the purpose of each course or lesson; (3) the materials 
are led to achieve a purpose of national education (Hidayat, 2013: 62). 
Based on Hidayat (2013: 63) explains about learning materials, they are 
arranged logically and sistematically in the form of: 
1) Theory: the set of concept, definition that relate each other, it serves 
systematic opinion about phenomena with specified the correlation 
of variables with the aim to explain and predict the phenomena; 
2) Concept: an abstraction formed by specific organization and it 
includes as the short definition of sequence of fact or phenomena; 
3) Generalisation: general conclusion based on specific things, 
analysis, opinion or research evidence; 
4) Principle: the main idea, schema in the materials that develop the 
correlation between some concepts; 
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5) Procedure: series of steps sistematically in the learning materials 
that must be achieved by the learners; 
6) Fact: the set of specific information in the materials that is 
important, consist of terminology, people and place as well as event.  
7) Terminology: vocabulary that has been in the materials. 
8) Ilustrations: action or process to clarify the explanation or opinion.  
9) Definitions: the explanation about meaning of words in their own 
general. 
10) Preposition: the step that used to extend the materials for 
achieving the curriculum purpose.  
So that, in designing material fo speaking skill, the English 
teacher need to develop material in order to get the proper material for 
speaking skill. Teacher is as material developer who is constantly 
evaluating the available materials, adapting them, replacing them, 
supplementing them and finding effective ways to implement materials 
chosen for classroom use (Azarnoosh, M et. al, 2016: 3).  
b. Material Development 
Material Development is practical undertaking involving the production, 
evaluation, adaptation, and exploitation of materials intended to 
facilitate language acquisition and development. It is also a field of 
academic study investigating the principles and procedures of the 
design, writing, implementation, evaluation, and analysis of learning 
materials (Azarnoosh, M et. al, 2016: 2).  This means that teacher need 
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to develop materials in language teaching in order to know 
appropriatness of the materials or textbook to the teaching-learning 
program and to the classroom.  
Graves (2000: 149) states about materials development is the 
planning process by which a teacher creates units and lessons within 
those units to carry out the goals and objectives of the course. This 
means that by materials development, teachers can design what the 
material that they want to create in their class. Besides, teacher can 
classify the material based on the aim and objective of teaching-learning 
program. In the materials development there are some principles of 
developing materials that are proposed by Tomlinson (2011: 8-23). They 
are: 
1) Materials should achieve impact. 
2) Materials should help learners feel at ease. 
3) Materials should help learners develop confidence. 
4) What is being taught should be perceived as relevant and useful by 
learners. 
5) Materials should require and facilitate learner self-invesment. 
6) Learners must be ready to acquire the point being taught. 
7) Materials should expose learners to language in authentic use. 
8) The leraners’ attention should be drawn to linguistic features of the 
input. 
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9) Materials should provide learners with opportunities to use target 
language to achieve communicative purpose. 
10) Materials should take into account that the positives effects of 
instruction are usually delayed. 
11) Materials should take into account that learners differ in learning 
style. 
12) Materials should take into account that learners differ in affective 
attitude. 
13) Materials should permit a silent period at the beginning of 
instruction. 
14) Materials should maximize learning potential by encouraging 
intellectual, aesthetic, and emotional involvement which stimulate 
both right and left brain activities. 
15) Materials should not rely on too much controlled practice. 
16) Materials should provide opportunities for outcome feedback (in 
Azarnoosh, M et. al, 2016: 16-17). 
c. Materials to Develop Speaking Skills 
The designing materials for speaking, teacher should consider 
what the skills of speaking. Timmis (in Azarnoosh et. al, 2016: 83) 
argues “in order to develop a principled approach to materials for 
speaking skills, we need an understanding of what the skill entails. It is a 
common misconception, for example, that if learners are using English 
words and sentences in the classroom, then they are developing speaking 
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skills, even if they are only chanting grammar drills or reciting lists of 
vocabulary. To understand why this is a misconception, we need to 
consider the complexity of the speaking skill, as described, for example, 
by Burns and Hill (2013, in Azarnoosh et. al, 2016: 84), speaking is a 
complex mental process combining various cognitive skills, virtually 
simultaneously, and drawing on working memory of words and 
concepts, while self-monitoring”. 
Speaking  is  a  “complex  mental  process”  because,  as  Levelt  
(1989)  points  out,  it involves  four  separate  sub-processes: 
conceptualisation; formulation; articulation and self-monitoring. 
Conceptualisation involves generating the content the speaker wishes to 
express; formulation entails selecting the language to express the content 
generated and organise it according to the norms of a particular genre; 
articulation is the physical production of the sounds required to encode 
the message and while all this is going on, the speaker has to self-
monitor the process to ensure that she/he is producing the intended 
message.  
In most situations, all these processes have to be carried out 
spontaneously and quickly to maintain the attention and comprehension 
of the interlocutor (in Azarnoosh et. al, 2016: 84). It means that, 
speaking skill involves many aspects such as vocabulary, 
pronounciation, grammar, comprehension, fluency, task, etc. Similarly, 
another experts who agree with this opinion is Thornbury (2005: 6) 
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states that speaking is much more complex than the ability to speak 
fluently followed naturally from the teaching grammar and vocabulary, 
with a bit of pronounciation thrown in and it involves both of command 
of certain skill and several different types of knowledge.   
The materials for speaking skill should reflect some criteria, 
they are safety, productivity, purposefulness, interaction, challenge, and 
authenticity (Thornburry, 2005 in Azarnoosh, M et. al, 2016: 88-89).  
1) Safety is crucial in building confidence in both learners and teachers. 
By using stimulus such as video, reading, listening text or photo. 
Besides, by using model of activity it leads the speaking activity 
created. 
2) Productivity refers to activities need to be structured so that 
everyone has something to say and everyone has to say something. 
3) Purposefulness refers to learners need a reason to communicate. This 
can, for example, be provided by information gap activities where 
learners need to share information to complete the activity. 
4) Interactivity refers to learners need to learn to take turns, to negotiate 
meaning and to respond appropriately to what other say. Activities 
which require learners to speak, listen and respond and to ‘fight for’ 
a turn in the conversation. Problem-solving activities, role plays and 
group debates can encourage this kind of interaction. 
5) Challenge refers to the  vital  importance  of  the  safety  criterion, 
once learners have gained confidence, activities need to stretch them 
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a little if they are to gain from them. The way to calibrate the level of 
challenge in relation to one or more can be from the following 
dimensions: linguistic; cognitive; psycholinguistic; affective. The 
level of the linguistic challenge will depend on the grammatical, 
lexical and discourse resources the learner needs to complete the 
task. 
6) Authenticity refers to the creating a place for speaking activities 
which require imagination in the classroom e.g., learners may be 
asked to role play an interview with a famous star, something they 
are unlikely to have to do in real life. Learners will need more 
practice, however, with the kinds of speaking activities they are 
likely to have to perform  in  L2  in  the  real  world,  even  though  
this  can  be  difficult  to  predict. 
Those criteria can help teacher in classiying and determining the 
speaking materials in the textbook in language teaching program.  
d. Speaking Materials 
Speaking materials must be designed for supporting teaching of 
speaking skill. Many people state that teaching of speaking skill is often 
correlated with speaking activity such as interaction, discussion, role-
play, speech, interview and so on. However, despite the apparent priority 
accorded to speaking skills by contemporary methodologies, speaking 
skills have, until relatively recently, been under analysed in English 
language teaching, with the result that speaking skills syllabuses in 
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English langugae teaching materials often amount to no more than a list 
of speaking activities e.g., role play or information gap. This contrasts 
with the other three skills (listening, reading and writing), where the 
syllabus often specifies the sub-skill which is being developed through a 
particular activity (Basturkmen, 2001) e.g., reading for gist or listening 
for detail. This situation with regard to speaking skills is all the more 
surprising given that considerable research into speaking skills has been 
conducted outside English language teaching circles (in Azarnoosh et. al, 
2016: 83). 
The materials for supporting speaking activities are mentioned 
by Thornbury (2005: 8) in managing talk especially interaction, most 
speaking takes the form face to face dialogue and therefore involve 
interaction. Even in monologic speaking, such as lectures, political 
speeches, and stand-up comedy, most speakers adjust their delivery to 
take into account the response of their audience. Similarly, Richard 
(2008: 20) states that in designing speaking activities or instructional 
materials for second language or foreign-language teaching, it is also 
necessary to recognize the very different functions speaking performs in 
daily communication and the different purposes for which our students 
need speaking skills. Richard (2008: 21-38) uses three part version of 
Brown and Yule’s framework in designing his own materials, those are: 
talk as interaction, talk as transaction, and talk as performance. Each of 
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these speech activities is quite distinct in terms of form and function and 
requires different teaching approaches.  
1. Talk as interaction 
Talk as interaction refers to what we normally mean by 
“conversation” and describes interaction that serves a primarily social 
function. When people meet, they exchanges greetings, engage in 
small talk, recount recent experience, and so, because they wish to be 
friendly and to establish comfortable zones of interaction with other.  
These are best taught in model feature such as open and closing 
conversation, recounting personal incidents and experinces, and 
reacting to what other say. One rule for making small talk is to initiate 
interactions with a comment concerning something in the immediate 
vicinity or that both participants have knowledge of. The comment 
should elicit agreement, since agreement is face-preserving and non-
threatening. Hence, safe topics, such as the weather, traffic, and so on, 
must be chosen. 
2. Talk as transaction 
Talk as transaction refers to situation where the focus is on what 
is said or done. The message and making oneself understood clearly 
and accurately is the central focus, rather than the participants and 
how they interact socially with each other. Burns (1998) distinguishes 
between two different types of talk as transaction. The first types 
involve situation where the focus is on giving and receiving 
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information and where the participants primarily focus on what is said 
and achieved, such as asking someone for direction (in Richard, 2008: 
26). The second types of transaction focus on obtaining goods or 
services, such as checking into hotel or ordering food in a restaurant.  
Talk as performance is more easily planned since current 
communicative materials are rich resource of group activities, 
information gap-activities, and role-plays that can provide a source for 
praticing how to use talk for sharing, and obtaining information, as 
well as for carrying out real-word transaction. An issue that arises in 
practicing talk as transaction using different kinds of communicative 
tasks is the level of linguistic accuracy that students achieve when 
carrying out these tasks. As students carry out communicative tasks, 
the assumption is that they engage in the process of negotiation of 
meaning, employing strategies such as comprehension checks, 
confirmation checks, and clarification requests. 
3. Talk as performance 
Talk as performance refers to public talk, that is, talk that 
transmits information before an audience, such as classroom 
presentation, public announcement, and speeches. Talk as 
performance tends to be in form of monolog rather than dialog, often 
follow a recognizable format, such as speech of welcome, and is 
closer to written language than conversational language.This approach 
involves providing examples or models of speeches, oral 
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presentations, stories, etc., through video or audio recordings or 
written examples.  
Based on Richard (2008: 21-38), the designing material for 
speaking divides into three categories: (1) talk as interaction tends to 
the form of dialogue, that is interactional dialogue include: 
conversation, small talk, giving feedback; (2) talk as transaction tends 
to the form of dialogue. Transactional dialogue include: giving and 
receiving information such as asking someone for directions and 
obtaining goods or services such as ordering food in a restaurant; (3) 
talk as performance tends to the form of monologue include: speeches, 
oral presentation, and stories. Furthermore, talk as performance 
provides a task for supporting in practicing talk such as group 
activities, information gap-activities and role play, reading-aloud, 
repetition task. 
Related to the explanation above, to select speaking materials on 
the textbook, researcher categorizes the speaking materials based on 
theory of Thornburry (2005: 8) and Richards (2008: 21-38) that 
proposed the form of speaking materials into monologue, dilaogue, 
and task. In addition, speaking materials are all of materials for 
speaking activity in the form monologue, dialogue, and task that can 
support speaking practice in teaching-learning process. The form of 
speaking materials is explained detail as follows: 
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a. Monologue  
Monologue is also mentioned as one of types of spoken 
language. Monologue classified into two forms, they are planned 
and unplanned. Planned monologues differ considerably in their 
discourse structure. Such as speeches and other pre-written 
material usually manifest little redundancy and are therefore 
relatively difficult to comprehend. Unplanned monologues such 
as impromptu lectures and long “stories” in conversations, for 
example exhibit more redundancy, which make for ease in 
comprehension, but the presence of more performance variables 
and other hesitations can either help or hinder comprehension 
(Brown, 2001: 251). For instance: speeches, oral presentation, and 
stories. 
1) Speech 
Speech is the processing conditions of communication involve 
the time factor. The words are being spoken as they are being 
decided and as they are being understood (Bygate, 1987: 11).  
2) Oral presentation 
Oral presentation, in the academic and professional arenas, it 
would not be uncommon to be called on to present a report, a 
paper, marketing plan, a sales idea, a design of a new product, or 
a method (Brown, 2004: 179).  
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3)  Retelling a story 
Retelling a story includes as task for doing activity, such as the 
students hear or read a story or news that they are asked to retell 
(Brown, 2004: 182). 
b. Dialogue  
Dialogue is also one of types of spoken language. It 
involves two or more speakers and can be subdivided into those 
exchanges that promote social relationship (interpersonal) and 
those for which the purpose is to convey propositional or factual 
information (transactional) stated by Brown (2001: 251). For 
instance: interactional/ interpersonal dialogues are conversation 
and small talk. Meanwhile, transactional dialogues are giving and 
receiving information such as asking someone for directions and 
obtaining goods or services such as ordering food in a restaurant. 
Thornburry (2005: 13) exposes that speaking serves 
transactional fuction, in that its primary purpose is to convey 
information and facilitate the exchange of goods and services, or it 
serves interpersonal function, in that its primary purpose is to 
establish and maintain sosial relations.  A typical transactional 
speech event might be phoning to book a table at a resaturant. A 
typical interpersonal speech event might be the conversation 
between friends that takes place at the resaturant. 
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In addition, related to Brown (2001: 251) and Thornburry 
(2005:13), researcher concludes that transactional dialogue tends to 
the primary function of getting information and involving a certain 
goals related to the exchange a goods or service in the dialogue. 
Meanwhile, interpersonal or interactional dialogue tends to the 
primary function of promoting and maintaning social relationship 
in the dialogue. Some of example of dialogue will be discussed in 
following: 
1) Conversation  
Conversation is especially subject to all the rules of interaction: 
negotiation, clarification, attending signals, turn-taking, and 
topic nomination, maintanance, and termination. Listeners and 
responders know how to negotiate meaning (to give feedback, to 
ask for clarification, to maintain a topic) so that the process of 
comprehending can be complete rather than being aborted by 
insufficient interaction (Brown, 2001: 254). 
2) Small talk  
Small talk is interaction with a comment concerning something 
in the immediate vicinity or that both participants have 
knowlwdge of (Richard, 2008: 29). 
3) Giving feedback  
Giving feedback is another important aspect of talk as 
interaction. It involves responding to a conversational patners 
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with expressions that indicate interest and a wish for the speaker 
to continue, such as “that’s interesting”, “yeah”, “really”, and so 
on (Richard, 2008:29).   
c. Tasks  
Louma (2004: 30) states that tasks are activities that people 
do, and in language-learning contexts tasks are usually defined in 
terms of language use. Louma (2004: 29) adds that the task 
materials can be pictures or role-play card that will be needed in 
speaking task. For instance: group activities, information gap-
activities, role play, reading-aloud, and repetition task. 
1) Group activities  
Speaking task is often perfomed in pairs or small group. Pairs 
and group work offer the pupil a chance that they can learn from 
each other. The pupils can have their own ideas to the same 
speaking task, so every one can produce and use a great deal of 
different language (Yi, 2011: 5). This point tends to offer the 
students for making discussions. So, they can communicate to 
get the information by sharing and discussing. 
2) Information gap 
Information gap is an approach where some information is 
missing and there is a gap. The information should be shared 
with others in order to solve problems or pupils simply have to 
gather information to make their decisions (Yi, 2011: 6). This 
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point encourages the student for getting the information by 
solving the problem. 
3) Role Play 
Based on Richard (2011: 20) exposes that role play is an activity 
in which pupils are assigned role and improvise a scene or 
exchange based on given information or clues (in Yi, 2011: 6). 
The students are doing activity based on the scenario that has 
been set.  
4) Read-aloud 
Reading-aloud tasks include reading beyond the sentence level 
up to a paragraph or two (Brown, 2004: 147). Reading aloud is a 
natural next step between writing and speaking. It is analogous 
to the way actors read their lines before committing the text of a 
play memory. It also has the advantages of providing a secure 
framework within which learners can focus on lower-level 
feature of a talk, such as pronounciation, without the added 
pressure of always having to plan the next utterance 
(Thornburry, 2005: 70).  
5) Repetition 
A task is usually composed of a series of sentences, which 
become longer and more complex as the task progresses. To do 
well, the learners need to understand each sentence and divide it 
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into a small number of meaningful chunks that they can 
remember and repeat accurately (Louma, 2004: 50). 
The selecting speaking materials on the textbook Pathway To English are 
selected by the form of speaking materials adopted by Thornburry (2005: 
8) & Richards (2008: 21-38), see Table 2.1: 
Table 2.1 
The Form of Speaking Materials Adopted by Thornburry (2005: 8) 
& Richards (2008: 21-38) 
Form of Speaking 
Materials 
Example 
1. Monologue a. Planned: speeches 
b. Unplaned: oral presentation  and stories. 
2. Dialogue a. Interactional dialogue: conversation, small talk, and 
giving feedback. 
b. Transactional dialogue: giving and receiving 
information such as asking someone for directions and 
obtaining goods or services such as ordering food in a 
resturant. 
3. Task  Group activities, information gap-activities and role play, 
reading-aloud, and repetition task. 
 
4. The Factors in Supporting Teaching Speaking 
There are three factors to support language learning of teaching speaking, 
those are teacher, materials, and learners. Goh & Burns (2012: 4-7) explains 
them, as follows: 
a. Teachers 
The role of teacher is to help learners acquire language and skills that 
they will not be able to achieve on their own. Teachers need to be aware 
of their student’s learning needs and the demand they face when 
communicating through the spoken language. Teacher can understand 
more about language learner’s cognitive, affective, and social needs, 
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from the orectical ideas, as well as personal observation. The observation 
can be based on the conversations with students, information about their 
background, a learning goals and assessment result. Planning activities 
where students can communicate with their classmate is just part of the 
learning experiences teachers can provides for their students. The role of 
the teachers, therefore, is to structure students’ learning experiences so as 
to support their speaking development. Teachers can do this by designing 
interesting and appropriate material. 
b. Materials 
The materials provide activities and resources for facilitating second 
language development. These materials fall into three categories, as 
follows: 
1. Those that provide speaking practice. 
2. Those that promote language and skill learning. 
3. Those that facilitate metacognitive development. 
Materials for speaking practice provide contextualized, varied, and 
interesting prompts and scenarios for talk to take place. Materials for 
language and skill learning focus on selected elements of the talk, or 
model of spoken text, to increase learner’s relevant linguistic knowledge 
and control of speaking skill. Metacognitive development materials, on 
the other hands, aims to raise learners’s knowledge and control of 
learning processes, and train them in using communication and discourse 
strategy.  
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c. Learners 
Beside teachers and materials for increasing of second language speaking 
development, as it does on the learners themselves, they should 
encourage to take responsibility for managing their learning and 
improving their speaking. They can do this by developing awareness 
about themselves as second language speakers, and by critically 
considering strategies that can facilitate their oral communication. 
5. The Problems in Learning Speaking skill 
The problems that are commonly observed in language classroom are 
related to learner’s personalities to the learning process and learning 
speaking in particular. They can be defined as follows (Ur, 1995: 121):  
a.  Inhibition – fear of making mistakes, losing face, criticism; shyness;  
b. Nothing to say – learners have problems with finding motives to speak,  
formulating opinions or relevant comments;  
c. Low or uneven participation – often caused by the tendency of some  
learners to dominate in the group;  
d. Mother-tongue use – particularly common in less disciplined or less  
motivated classes, learners find it easier or more natural to express  
themselves in their native language. 
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Ur (1995: 121) proposes about what the teacher can do to help to solve of 
the problems, they can be defined as follows: 
a. Use group work – this increases the sheer amount of learners talk going 
on in a limited period of time and also lowers the inhibitions of learners 
who are unwilling to speak in front of full class. 
b. Base the activity on easy language – in general, the level of langauge 
needed for a discussion should be lower than that used in intensive 
language-learning activities in the same class. It should be easily 
recalled and produced by the participants, so that they can speak fluently 
with the minimum hesitation. 
c. Make a careful choice of topic and task to stimulate interest - on the 
whole, the clearer the purpose of the discussion the more motivated 
participants. 
d. Give some instruction or training in discussion skill – if the task is based 
on group discussion then include instruction about participation when 
introducing it. For example, tell the learners to make sure that everyone 
in the group constribute to the discussion, appoint a chairperson to each 
group who will regulate participation.  
e. Keep students speaking the target language – the best way to keep 
students speaking the target language is simply to be there yourself as 
much as possible, reminding them and modelling the langauge use 
yourself. 
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B. Review on English Language Textbook 
In the subchapter, the researcher will discuss about definition of 
textbook, the role of textbook, English textbook Pathway To English, textbook 
evaluation, as well as advantages and disadvantages of textbook. They will 
explain in following:  
1. Definition of Textbook 
Proponents of the coursebook argue that it is the most convenient 
form of presenting materials, it helps to achieve consistency and 
continuation, it gives learners a sense of system, cohesion and progress, and 
it helps teachers prepare and the learner revise (Cambridge, 2001: 67). From 
the statement also it shows that textbook can be a tool for the learners to 
practice and learn about the materials in textbook so they can learn 
continuely not only in the class but also in their home. Beside that, 
Textbooks  do  not  only  influence  what  and  how students  learn,  but  
also  what  and  how  teachers  teach (Mahmood, 2011: 171). Other experts, 
Chambliss & Calfee (1998:7) argue that textbooks are considered at the 
heart of educational activities, as they provide students  “a  rich  array  of  
new  and  potentially  interesting  facts,  and  open  the  door  to  a world  of  
fantastic  experience” (in Mahmood, 2011: 171). Based on definitions above 
show that textbook has an important role in teaching-learning process not 
only for learners but also for teachers. Furthermore, textbook provides 
potential knowledge for students such as fact, science, and experience.  
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Tomlinson (1998: ix) states that a textbook which provides the core 
materials for a course. It aims to provide as much as possible in one book 
and is designed so that it could serve as the only book which the learners 
necessarily use during a course. Such a book usually includes work on 
grammar, vocabulary, pronounciation, functions and the skills of reading, 
writing, listening and speaking.  
Another expert, Cunningsworth (1995: 126) states that coursebook 
exists to prepare learners to use English independently in the real world, it is 
justifiable to compare the models of language use that they provide with 
sample of real life language use in so far as they can be obtained. From the 
statement, researcher can say that textbook not only provide the materials 
for learners but also it encourage learners to practice English language in 
real life with the sample of real life language in the textbook.  There are 
many functions of textbook beside as the student’s textbook but it as 
materials, tool and exercise for learners in learning process. Therefore, 
choosing the good English textbook should be considered to support the 
teaching-learning process. 
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The good textbook will satisfy the students’ needs. It is appropriate with the 
Longman said about the good textbook include in following: such a book 
should satisfy three conditions (in Grant, 1987: 118): 
1. It should suit the needs, interests and abilities of your students. 
2. It should suit you. (the best book in the world won’t work in your 
classroom if you have good reasons for disliking it.) 
3.  The textbook must meet the need of official public teaching syllabuses 
or examinations.  
Meanwhile, there are several aspects for fulfillment of good textbooks that 
are proposed by Ur (1996: 186) as follows: 
a. Objective explicitly laid out in an introduction, and implemented in the 
material. 
b. Approach educationally and socially acceptable to target community. 
c. Clear attractive layout, print easy to read. 
d. Appropriate visual materials available. 
e. Interesting topics and tasks. 
f. Varied topics and tasks so as provide for different learner levels, learning 
styles, interests, etc. 
g. Clear instructions 
h. Systematic coverage syllabus 
i. Content clearly organized and graded (sequenced by difficulty) 
j. Periodic review and test sections 
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k. Plenty of authentic language 
l. Good pronounciation explanation and practice 
m. Good vocabulary explanation and practice 
n. Good grammar presentation and practice 
o. Fluency practice in all four skill 
p. Encourages learners to develop own learning strategies and to become 
independent in their learning  
q. Adequate guidance for the teacher, not too heavy preparation load 
r. Audio cassete 
s. Readily available locally 
2. The Role of Textbook  
Textbook has important position in learning-teaching process. It can 
help teacher to deliver the material towards learners. It helps the learners to 
understand well about the material because in textbook serve also task and 
drills for learners. Besides that, teacher also can prepare the teaching-
learning process easily with textbook. The role of textbook adopted by 
Cunningsworth (1995: 7) stated that coursebook has multiple roles in ELT 
and can serve as: 
a. A resource for presentation material (spoken and written). 
b. A source of activities for learners practice and communicative 
interaction. 
c. A reference source for leraners on grammar, vocabulary, pronounciation 
etc. 
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d. A source of simulation and ideas for classroom language activity. 
e. A syllabus (where they reflect learning objective which have already 
been determined). 
f. A resource for self-directed learning or self-access work. 
g. A support for less experienced teachers who have yet to gain in 
confidence.   
3. English Textbook Pathway To English 
Pathway To English Textbook Elective Programme (Program 
Peminatan) is a series of English course books for senior high school 
students. It aims to provide a framework for teaching and learning English 
based on KI/KD of 2013 Curriculum. Pathway To English for senior high 
school and MA grade X for Elective Programme published by Erlangga. 
Pathway To English is written by Theresia Sudarwati and Eudia Grace 
(Pathway To English, 2016). Patway To English revised edition has several 
components: the four language skills (listening, speaking, reading, and 
writing), grammar, cultural awareness, and ways to say it.  
Pathway To English is textbook for senior high school that provide 
four language skills (listening, speaking, reading, and writing) as the 
integrated skill. The four skills in the textbook are integrated, each chapter 
in the textbook provide the four skills for the learners. Pathway To English 
is used at MAN 1 Klaten since at 2017 in academic year for the tenth grade 
of MAN 1 Klaten. The textbook consist of ten chapters, they are : (1) Would 
you fill out this form, please?, (2) What should I do ?, (3) Whatever will be, 
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will be, (4) Both you and I, (5) Why were they famous?, (6) Too hot, too 
cold, (7) Calendar of events, (8) Inventions make life easier,(9) Why is 
water like a horse, (10) Make a peaceful world through songs. The focus on 
this research is speaking materials in the textbook. 
Pathway To English is English textbook for Lintas Minat at the 
tenth grade students of MAN 1 Klaten. Directorate of Senior High School 
Development (2017: 6) states that Lintas Minat is program that is designed 
to expand the interest, aptitude, and skill of student in academic through the 
orientation of the subject beyond the major. In this case, there are three 
majors at the tenth garde students of MAN 1 Klaten, those are: Science, 
Social and Agama. Science major takes English and Ecomony as Lintas 
Minat. Meanwhile, Social and Agama major take Biology and Physics as 
Lintas Minat. The tenth grade students of MAN 1 Klaten consist of seven 
classes: IPA1, IPA2, IPA3, IPA4, IPS1, IPS2, and Agama. 
4. Textbook Evaluation 
Evaluation of textbook has a potential to know the quality of the 
textbook, appropriateness of the textbook with the learner’s need, and to see 
what the material might be good for the learner. Furthermore, evaluating 
textbook can increase textbook as the teaching and learning sources for 
learners to be better. Cunningsworth (1995: 15) gives four guidelines for 
evaluating textbook:  
a. Textbooks should correspond to learner’s needs.  They should match the 
aims and objectives of the language-learning program. 
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b. Textbooks should reflect the uses (present or future) which learners will 
make of the language. Select textbooks which will help to equip students 
to use language effectively for their own purposes. 
c. Textbooks should take account of students’ need as learners and should 
facilitate their learning processes, without dogmatically imposing a rigid 
‘method’. 
d. Textbooks should have a clear role as a support for learning. Like 
teachers, they mediate between the target language and the learner. 
Related to McDonough, Christopher and Masuhara (2013: 58) state 
that there are two aspects of materials evaluation, external evaluation and 
internal evaluation. External evalution is examining the organization of 
materials with respect to the intended audience, the proficiency level, the 
context and presentation of language items, whether the materials are to be 
core or supplementary, the role and availability of teacher’s book, the 
inclusion of a vocabulary list/index, the table of content, the use of visual 
and presentation, the culture specificity of the materials, the provision of 
digital materials and inclusion of tests. Meanwhile, internal evaluation tends 
to perform an effective internal inspection of the materials, as McDonough, 
Christopher and Masuhara (2013: 59-61) say that to examine at least two 
units (preferably more) of a book or set of materials. Beside that, internal 
evaluation examines the following aspect, such as the treatment and 
presentation of the skill, the sequencing and grading of the materials, the 
types of reading, listening, speaking and writing materials contained in the 
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materials, appropriacy of test and exercises, self-study provision and teacher 
learner ‘balance’ in use of the materials.  
On the other hands, other experts Mukundan et. al, (2011: 22-23) 
expose the list of aspect into two general categories including: (1) general 
attributes and (2) learning-teaching content. General attributes divided into 
five sub-categories, they are relation to syllabus and curriculum, 
methodology, suitability to learners, physical and utilitarian attributes, and 
supplementary materials. Learning-teaching content included general (i.e., 
task quality, cultural sensivity, as well as linguistics and situasional 
realism), listening, speaking, reading, writing, vocabulary, grammar, 
pronounciation, and exercise.  
Based on Cunningsworth (1995: 3) proposes the some aspect for 
textbook  evaluation, those are : (1) aims and approaches, (2) design and 
organization, (3) language content, (4) skills, (5) topic, (6) methodology, (7) 
teacher’s book, and (8) practical consideration. Moreover, Solikhah (2016: 
86-87) divides the aspect for textbook evaluation of Cunningsworth (1995: 
1-3) into two categories: (1) impresionistic evaluation and (2) in-depth 
evaluation. Impressionistic evaluation gives a general introduction to 
material.  
A general impression of a coursebook fairly quickly, just by looking 
through it and getting an overview of its possibilities and its strengths and 
weakness, nothing significant features which stand out. Impressionistic 
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evaluation includes cover and title, content of each chapter with theme in 
syllabus, learning activity that is able to be developed in each chapter, 
organizations of chapter’s content, sub-chapter, and exercise in each 
chapter, and layout and typing. Beside that, in-depth evaluation gives 
specifics introduction to material. For instance, seeing what is prominent 
and obvious in a coursebook, such as to examine how specifics items are 
dealt with, particularly those which relate to students’ learning need, 
syllabus requirements, how different aspects of language are dealt with. in-
depth evaluation includes aims (general goal/SK), objectives (specific 
goal/KD), design and organization, skills, and practicibility and achieveable 
(Solikhah, 2016: 86-87). 
Based on the aspects of textbook evaluation that has been mentioned 
by the experts above, McDonough, et. al, (2013: 59), Mukundan, et. al, 
(2011: 22-23) and Cunningsworth (1995: 1-3) in Solikhah (2016: 86-87) 
expose the aspect of textbook evaluation is categorized into two aspects, 
they are general aspect and specific aspect. Those aspects will diccuss into 
the table as follows: 
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Table 2.2 
The Aspect of Textbook Evaluation 
No Author 
Aspect of Textbook Evaluation 
General Aspect Specific Aspect 
1.  McDonough, 
Christopher and 
Masuhara (2013: 59-61), 
External Evaluation 
The intended audience, the 
proficiency level, the 
context and presentation of 
language items, whether 
the materials are to be core 
or supplementary, the role 
and availability of 
teacher’s book, the 
inclusion of a vocabulary 
list/index, the table of 
content, the use of visual 
and presentation, the 
culture specificity of the 
materials, the provision of 
digital materials and 
inclusion of tests. 
Internal Evaluation 
The treatment and 
presentation of the skill, 
the sequencing and 
grading of the materials, 
the types of reading, 
listening, speaking and 
writing materials 
contained in the materials, 
appropriacy of test and 
exercises, self-study 
provision and teacher 
learner ‘balance’ in use of 
the materials. 
2.  Mukundan, 
Hajimohammadi and 
Nimehchisalem(2011: 
22-23) 
General attributes 
Relation to syllabus and 
curriculum, methodology, 
suitability to learners, 
physical and utilitarian 
attributes, and 
supplementary materials. 
Learning-teaching 
content 
general (i.e., task quality, 
cultural sensivity, as well 
as linguistics and 
situasional realism), 
listening, speaking, 
reading, writing, 
vocabulary, grammar, 
pronounciation, and 
exercise. 
3. Cunningsworth (1995: 1-
3) in Solikhah (2016: 86-
87) 
Impressionistic 
Evaluation  
cover and title, content of 
each chapter with theme in 
syllabus,learning activity 
that is able to be developed 
in each chapter, 
organizations of chapter’s 
content, sub-chapter, and 
exercise in each chapter, 
and layout and typing 
 
In-depth Evaluation 
aims (general goal/SK), 
objectives (specific 
goal/KD), design and 
organization, skills, and 
practicibility and 
achieveable. 
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Based on the aspect of textbook evaluation above, the researcher can 
conclude that external evaluation, general attributes, and Impressionistic 
evaluation describe about what the presentation of the textbook and what the 
strength and the weakness of the textbook by the appearance of the whole 
textbook organizations. Meanwhile of the internal evaluation, language-
teaching content and in-depth evaluation tend to the specific aspect of the 
textbook include aim, skill, organization of the materials, and deep 
evaluation of the textbook.  
Related to McDonough, et. al (2013: 59-61) and Mukundan, et. al 
(2011: 22-23) about the textbook  evaluation, Cunningsworth (1995:1-3) in 
Solikhah (2016: 86-87) more detail give explanation about general aspect, 
such as external evaluation and general attributes in Cunningsworth (1995: 
1-3) in Solikhah (2016: 86-87) are describes as Impressionistic evaluation. 
Furthermore, internal evaluation and language-teaching content in 
Cunningsworth (1995: 1-3) in Solikhah (2016: 86-87) are classified as In-
depth evaluation. Those are classified in following: 
1. Impressionistic evaluation  
Cunningsworth (1995:1-3) states that Impressionistic Evaluation 
gives an information of the interesting of the textbook, general 
impression of a textbook fairly and quickly, just by looking through it, 
and getting an overview of its possibilities and its strength and weakness, 
nothing significant features which stand out. It can be seen through 
several aspects, such as book cover, the strenght and weakness of the 
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textbook. Impressionistic evaluation gives also an information about 
design and structure of the textbook, such as information of the 
interesting textbook , what kinds of materials are provided in the 
textbook, and the organization of the textbook (in Solikhah, 2016: 86). 
The form of Impressionistic evaluation is presented into Table 2.3: 
Table 2.3 
Impressionistic Evaluation Proposed by Cunningsworth (1995:1-3) 
Adopted by Solikhah (2016: 86) 
Category of 
Evaluation 
No 
Aspects 
Impressionistic 
Evaluation 
1. Cover and title 
2. Content of each chapter with theme in syllabus 
3. Learning activity that is able to be developed in each chapter 
4. Organizations of chapter’s content, sub-chapter, and exercise  in 
each chapter 
5. Layout and typing  
 
Further explanantion of these aspects, as follows: 
a. Cover and Title  
Cover and title are aspects of Impressionistic evaluation that related to 
practical consideration describes that cover and title realize in attractive 
appearance, color, images, and other aspects that can attract the interest 
of the students (Cunningsworth, 1995: 3-4). In this context, the 
researcher focuses on the appearance of the cover and title, whether 
cover and title are attractive in appearance or not. 
b. Content of each chapter with theme in syllabus 
Content of each chapter with theme in syllabus is one of aspect of 
Impressionistic evaluation to see there is sufficient material of genuine 
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interest to the learners, there is enough variety and range of topic, what 
the topic can expand awareness of the learners and enrich the 
experience’s of the learner, and what the topics are sophisticated in 
content or not (Cunningsworth, 1995: 3-4). In this context, the researcher 
analyzes the theme in syllabus that is KD represented or not in the 
textbook. 
c. Learning activity that is able to be developed in each chapter  
Learning activity that is able to be developed in each chapter is one of 
aspect of Impressionistics evaluation that related to the term of 
methodology has a function to see what the techniques are used for 
presenting/ practicing new language items, are the teachniques suitable 
with the learners, and are the student expected to take degree of 
responsibility for their own learning (eg by setting their own individual 
learning targets) (Cunningsworth, 1995: 3-4). In this context, the 
researcher analyzed that the learning activity of speaking materials can 
encourage the students to take a degree of responsibility of their own 
learning or not. 
d. Organizations of chapter’s content, sub-chapter, and exercise in each 
chapter  
Organizations of chapter’s content, sub-chapter, and exercise in each 
chapter is one of aspect of Impressionistic Evaluation that related to the 
term of design and organization has a function to see how the content is 
organized (according to the structure, functions, topic, skill) and how is 
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the content sequenzed (Cunningsworth, 1995: 3-4). In this context, the 
researcher analyzes that the organization of chapter’s content, sub-
chapter and exercise are organized well or not. 
e. Layout and Typing  
Layout and typing is one of aspect of Impressionistic Evaluation that 
related to the term of design and organization has a function to see what 
the framework of  learning objective presented by the textbook such as 
whether the layout clear or not (Cunningsworth, 1995: 3-4). In this 
context, the researcher analyzes that the layout of the textbook is 
presented clear or not. 
Based on Impressionistic evaluation from Cunningsworth (1995: 1-
3) in Solikhah (2016: 86), researcher uses a checklist to examine the 
aspect of Impressionistic evaluation in the English textbook of Pathway 
To English. This checklist is adopted by the aspect of Impressionistic 
evaluation from Cunningsworth (1995: 1-3) in Solikhah (2016: 86) as 
follows, see Table 2.4: 
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Table 2.4 
Impressionistic Evaluation Checklist 
Proposed by Cunningsworth (1995: 1-3) Adopted by Solikhah (2016: 86) 
No Aspect Scores 
1 Cover and title:  
Are the cover and tittle attractive in appearance (color, image, font 
size)? 
 
2 Content of each chapter with theme in syllabus:  
Are the theme in syllabus represented in textbook? 
 
3 Learning activity that is able to be developed in each chapter:  
Are students expected to take a degree of responsibility for their 
own learning (eg by setting their own individual learning taegets)? 
 
4 Organizations of chapter’s content, sub-chapter, and exercise  
in each chapter:  
Are Organizations of chapter’s content, sub-chapter, and exercise  
in each chapter well-organized ? 
 
5 Layout and typing: Is the layout clear?  
 
2. In-depth evaluation 
In-depth evaluation is proposed by Cunningsworth (1995: 1-3) and 
McDonough & Shaw (1993) who explain that in-depth evaluation has a 
function to get deep information about various items of the textbook, 
such as the exercises are available in syllabus, and the relationship of the 
textbook towards the teacher’s need. It can be implemented through 
select one or two chapters of the textbook and examine the 
appropriatness of the skills and exercises in each chapter (in Solikhah, 
2016: 87). It means that in-depth evaluation can be the categories for 
everyone who wants to examine specific chapter or skill of the textbook. 
The form of in-depth evaluation is presented into Table 2.5: 
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Table 2.5 
In-depth Evaluation Proposed by Cunningsworth (1995: 1-3)  
Adopted by Solikhah (2016: 87) 
Category of 
Evaluation 
No 
Aspect 
In-depth Evaluation 
1. Aims (general goal/ SK) 
2. Objectives (specific goal/ KD) 
3. Design and Organization 
4. Skills 
5.  Practicibility and Achieveable 
 
In-depth evaluation is classified deeply as follow: 
a. Aims (general purposes/ SK)  
Aims (general purposes/ SK) are aspects of In-depth evaluation to see 
the appropriateness of the aims of the textbook with the teaching 
program and the teaching-learning situation, and whether the textbook 
is suit with the teaching-learning situation (Cunningsworth, 1995: 3-
4). In this context, researcher discusses about the aim of the 2013 
Curriculum correspond to the aim of the textbook Pathway To 
English. 
Related to Standar Kompetensi (SK) is known as Kompetensi 
Inti (KI) in 2013 Curriculum, syllabus of 2013 Curriculum  Revised 
Edition states that  KI (Kompetensi Inti) consist of KI1, KI 2,KI 3, and 
KI 4 : 
1) KI 1: Menghayati dan mengamalkan ajaran agama yang 
dianutnya. 
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2) KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, 
tanggungjawab, peduli (gotong royong, kerjasama, toleran, 
damai),  santun, responsif dan pro-aktif  dan menunjukan sikap 
sebagai bagian dari solusi atas berbagai permasalahan dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam 
serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
3) KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, 
konseptual, prosedural berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah. 
4) KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan 
ranah abstrak terkait dengan pengembangan dari yang 
dipelajarinya di sekolah secara mandiri, dan mampu menggunakan 
metoda sesuai kaidah keilmuan. 
Based on KI 1, KI 2, KI 3, and KI 4 showed that the purpose of 
teaching-learning program has a goal to create the students to be 
religious and have a good social relationship. Furthermore, the 
students are insisted to be active, critic, and creative in teaching-
learning process. Similarly, Widyastono (2014: 131) states that 2013 
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Curriculum has a purpose to make Indonesians have a competence in 
their life as individual and national that are devout, productive, 
creative, innovative and affective as well as afford for constributing in 
society, nation, country and civilization of the world. In sum, 2013 
Curriculum provides teaching-learning process that focuses on student 
centered. Therefore, the aims (general purpose/SK) may investigate 
the aims of the Pathway To English textbook correspond with the 
aims of the teaching program that is 2013 Curriculum.     
b. Objective (specific purposes/ KD)  
Objective (specific purposes/ KD) is aspects of In-depth evaluation to 
see the aims of syllabus is suit with the textbook is used for teaching-
learning program, whether the textbook covers all of the need’s of 
teacher and students, whether it can cover the four skills, and whether 
it is good resource for teacher and students (Cunningsworth, 1995: 3-
4). Therefore, the objective (specific purpose/ KD) may investigate 
whether Base Competence (KD) of syllabus is implemented or not in 
the speaking materials of Pathway To English. 
c. Design and Organization  
Design and Organization are aspect of In-depth evaluation to see the 
appropriatness of organization to the teacher and students, how clear 
the layout is, and the materials are provided in the textbook can allow 
them to complete the work needed to meet syllabus requirements 
(Cunningsworth, 1995: 3-4). Therefore, in this context, researcher 
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discusses about what the speaking materials in the textbook are 
designed for individual study or group study.   
d. Skills  
Skill is aspect of In-depth evaluation to see the appropriatness of the 
four skill in the textbook covered the course aims and syllabus 
requirements,  whether the reading materials are suitable with 
student’s level, whether listening materials are recorded well, 
accompanied by background information, question and activities taht 
can help student’s comprehension, whether speaking materials are 
well designed to equip learners for real-life interaction, and whether 
writing activities suitable in the term of control, degree of accuracy, 
and use of appropriate styles (Cunningsworth, 1995: 3-4). Therefore, 
the researcher investigates whether the speaking materials in the 
textbook support the learners in speaking practice or not. 
e. Practicibility and Achieveable  
Practicibility and achieveable are aspect of in-depth evaluation to see 
whether the textbook is attractive in appearance, whether the textbook 
is easy to obtain, and whether any part of package need particular 
equipment such as language laboratory or video player 
(Cunningsworth, 1995: 3-4). In this context, researcher discusses 
about whether the speaking materials in the textbook are practicable 
for the learners or not. 
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Based on In-depth evaluation from Cunningsworth (1995: 1-
3) in Solikhah (2016: 87), researcher uses a checklist to examine the 
appropriatness of speaking materials of Pathway To English with the 
aspect of In-depth evaluation by Cunningsworth (1995: 1-3) in 
Solikhah (2016: 87). This checklist is adopted by the aspect of In-
depth evaluation from Cunningsworth (1995: 1-3) in Solikhah (2016: 
87) as follows, see Table 2.6: 
Table 2.6 
In-depth Evaluation Checklist 
    Proposed by Cunningsworth (1995: 1-3) Adopted by Solikhah (2016: 87) 
No Aspect Scores 
1 Aims (general purpose/SK) 
Do the aims of the textbook correspond with the aims of the 
teaching program?  
 
2 Objective (specific purpose/KD) 
Do the purposes of KD in the syllabus correspond with the 
speaking materials in the textbook? 
 
3 Design and Organization 
Are the speaking materials in the textbook designed for 
individual study or group study? 
 
4 Skill 
Do the speaking materials in the textbook support the 
learners in speaking practice? 
 
5 Practicibility and achieveable 
Are the speaking materials in the textbook practicable for the 
learners?  
 
 
For fulfilling the rating scale into the checklist, the researcher adopts the 
rating scale based on Wahab (2013: 63), the following description of the 
rating scale is shown: 
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Table 2.7 
The Interpretation of the Rating 
 
 
 
5. Advantages and Disadvantages of Textbook 
Every textbook give disadvantages and advantages to its users, 
teachers use textbook that they choose based on the learner’s need and the 
situation of their class. The consideration of choosing textbook will give 
advantages towards the teacher in supporting teaching-learning process. But 
textbook also doesn’t coverage all the need of teaching-learning process 
because it has a limitation for covering some aspects such as characteristics 
of the learners, situations, times, etc. Disadvantages and advantages of 
textbook addapted by Ur (1996: 183) is included in following: 
a. The advantages of using textbook: 
1. Textbook serves framework 
A textbook provides a clear framework: teacher and learners know 
where they are going and what is coming next, so that there is a sense 
of structure and progress. 
2. Textbook serves syllabus 
In many places the textbook serves as a syllabus: if it is followed 
systematically, a carefully planned and balance selection of language 
content will be covered. 
Score Interval percentage Compatability 
0 0-64% Poor 
1 65%-74% Satisfactory 
2 75%-100% Good 
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3. Ready-made texts and made tasks 
The textbook provides texts and learning tasks which are likely to be 
of an appropriate level for most of the class. This of course saves time 
for the teacher who would otherwise have to prepare his or her own. 
4. Economy 
A book is the cheapest way of providing learning material for each 
learner; alternatives, such as kits, sets of photocopied papers or 
computer software, are likely to be more expensive relative to the 
amount of material provided. 
5. Convenience  
A book is convenient package. It is bound, so that its component stick 
together and stay in order; it is light and small enough to carry around 
easily; it is of a shape thatis easily packed and stacked; it does not 
depend for its use on hardware or supply of electricity. 
6. Guidance 
For teachers who are inexperienced or accasionally unsure of their 
knowledge of the language, the textbook can provide usefulguidance 
and support. 
7. Autonomy 
The learner can use textbook to learn new material, review and 
monitor progress with some degree of autonomy. A leraner without 
textbook is more teacher-dependent. 
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b. The disadvantages of using textbook: 
1. Inadequacy 
Every class, in fact, every learner has their own learning need. No one 
textbook can possibly supply this satisfactorily. 
2. Irrelevance, lack of interest 
The topics dealt with in the textbook may not necessarily be relevant 
or interesting for your class.  
3. Limitation 
A textbook is cinfining; its set structure and sequence may inhibit a 
teacher’s initiative and creativity, and lead to boredom and lack of 
motivation on the part of the learners. 
4. Homogeneity 
Textbook have their own rationale and chosen teaching / learning 
approach. They do not usually cater for the variety of levels of ability 
and knowledge, or of learning styles and strategies that exist in most 
classes.  
5. Over-easiness 
Teachers find it too easy to follow the textbook uncritically instead of 
using their initiative; they may find themselves functioning merely as 
mediators of its content instead of as teachers in their own right.  
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C. Review on 2013 Curriculum 
In the sub-chapter, the researcher will discuss about the definition 
of 2013 Curriculum, the characteristics of 2013 Curriculum, and the purpose 
and function of 2013 Curriculum. They will be discussed in following:  
1. Definition of 2013 Curriculum 
Based on UU No. 20 tahun 2003 about Sistem Pendidikan 
Nasional declares about the definition of curriculum, as follow: curriculum 
is a plan and set of purpose, content, material as well as method that used as 
a reference for the learning activity to achieve the purpose of education (in 
Widyastono, 2014: 199). Meanwhile, according to Taba (in Widyastono, 
2014: 5), a curriculum is a plan for learning; therefore, what is known about 
the learning process and the development of the individual has bearing on 
the shaping of curriculum. Furthermore, Sukmadinata (in Widyastono, 
2014: 5) states that curriculum can be seen from three dimensions, they are 
curriculum as a body of knowledge, curriculum as a system and curriculum 
as a plan. Based on some definitions above about curriculum, the researcher 
can state that curriculum is a plan, system and design of learning process 
that has certain purpose to achieve special aspect and it is also completed 
with material and technique in the term of teaching and learning process.  
Another expert, Murray (1993) state that: “curriculum is defined as 
all the planned learning opportunities offered to learners by the educational 
institution and the experiences learners encounter when the curriculum is 
implemented. This includes those activities that educators have devised for 
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learners which are invariably represented in the form of a written document 
and the process whereby teachers make decisions to implement those 
activities given interaction with context variables such as learners, 
resources, teachers and the learning environment” (in Yani, 2013: 5). Based 
on the explanation above, curriculum is an opportunity for getting 
experiences, involve the learner’s interaction with other learners, 
environment, document, teaching process, and teachers when the curriculum 
is implemented.  
In addition, curriculum is a plan, system and design of learning 
process that has certain purposes and gives a chance for students to interact 
with the material, social and environment in the area of learning process as 
well as the set of content and material of learning that used as the reference 
for teaching learning program. Therefore, curriculum is very needed in 
developing  and success of the purpose of the education. 
2013 Curriculum as new curriculum that begin implemented in 
academic year of 2013/ 2014. The point of 2013 Curriculum there are 
achieving and balancing between soft skills and hard skills include aspect of 
attitude competence, skill, and knowledge. Then, the position of competence 
that are formerly decreased from subject changed to be the subject that is 
developed from competence. Other than, learning process is more 
integrative thematic in all subject (Fadlillah, 2014:16). So that, 2013 
Curriculum is a curriculum that developed for achieving and balancing of 
the competence of soft skills and hard skills that formed in attitude, skill, 
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and konowledge. In this case, 2013 Curriculum try to invest the value that 
can be seen from the attitude that in line with skill that is acquired by the 
leaners from the knowlegde in the school. In addition, the soft skills and 
hard skill in 2013 Curriculum can be invested for the learners as balance, 
contiguous, and it can implement in real life. Beside that, teaching-learning 
process of 2013 Curriculumis well-known for student centered. Students can 
be active searching through scientific approach.  
2. The Characteristic of 2013 Curriculum 
a. Developing spiritual and social ability, inquisitive feeling, creativity, 
cooperation with intelectual competence and pshycomotoric as 
balanced.  
b. Giving sistematic learning experience when students applicate what 
they leraned in the school to society and making the best use of society 
as learning source. 
c. Developing the ability, knowledge and skill as well as applying them in 
various situations in the school and society. 
d. Giving sufficient time for developing ability, knowledge and creativity. 
e. The competence is expressed in the form of core competence 
(Kompetensi Inti) that explain more in the form of Base competence 
(Kompetensi Dasar) of the subject. 
f. The Core Competence became organizing elements of Base 
Competence, in which the base Competence and learning process are 
developing for achieving the competence in the Core Competence. 
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g. The Base Competence is developed based on accumulative principle 
that is reinforced and enriched between the subject and horizontal and 
vertical organization.  
3. The Purpose and Function of 2013 Curriculum 
Based on UU No. 20 tahun 2013 about Sistem Pendidikan 
Nasional states that the function of curriculum is developing the 
competence and character as well as civilitation of the nation that rank in 
educating the life’s nation (in Fadlillah, 2014: 24). Meanwhile,  
Curriculum has a purpose to make Indonesians have a competence in their 
life as individual and national that are devout, productive, creative, 
innovative and affective as well as afford for constributing in society, 
nation, country and civilization of the world (Widyastono, 2014: 131). 
Furthermore, Fadlillah (2014: 24) explains more about the purpose of 
2013 Curriculum as following: 
a. Increasing the quality of education with balancing hard skills and soft 
skills by the comppetence of attitude, skill, knowledge in the 
framework of facing global challenge that is continuously developed.  
b. Forming and increasing SDM that are productive, creative, and 
innovative as asset for building Indonesia nation and country. 
c. Enlightening the teacher in delivering material and prepare teaching 
administration, because the goverment have prepared all the curriculum 
component as well as textbook that used in learning.  
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d. Increasing the role of the goverment, region and society that are as 
balanced in deciding and controling the quality of implementation of 
curriculum in the unit of education.  
e. Increasing the good competition between unit of education about the 
quality of education that are achieved. Because school is given 
authority for developing 2013 Curriculum that is appropriate with the 
condition of the education, learner’s need, and province’s potential. 
D. Review of Syllabus  
1. Definition of Syllabus 
Syllabus is a plan of learning in the certain subject or theme that 
include Core Competence (KI), Base Competence (KD), material of the 
learning, activity of the learning, allocation of time, and learning sources 
(Fadlillah, 2014 : 135).  Syllabus is as a main activity of the learning, 
because syllabus is used as reference in making and developing the plan of 
implementation of the learning in a class. Syllabus, teachers can know how 
they exsecute the teaching in a class as well, efectively and efficiently. 
Therefore, what the goal is as the standard can be achieved maximally.  
Based on Cunningsworth (1995: 54) states that syllabus defined as 
specification of the work to be covered over a period of time, with a starting 
point and final goal. He also added that the focus of a syllabus is on what is 
taught and in what order it is taught.  Another expert, Ur (1991: 176) states 
that a syllabus is document which consists, essentially of a list. This list 
specifies all the things that are to be taught in the courses for which the 
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syllabus was designed (a beginner’s course, for example, six year secondary 
school, and program): it is comprehensive.   
It means that syllabus consist of material’s guideline and things are 
be taught by the teachers in implementing the teaching and learning 
program to achieve a certain goal. Especially, in teaching speaking, the 
teachers are absolutely need a syllabus for directing the teachers about what 
they do, what the materials are be taught, and what the method should be 
used.  Therefore, syllabus can help the teacher in doing teaching-learning 
program in the class as well as they should consider about the textbook that 
they used in the class about; what the textbook in line with syllabus and it 
appropriate with the learner’s need also.  
Richards (2001: 2) states that a syllabus is a specification of the 
content of a course of instruction and lists what will be taught and tested. 
Thus syllabus for a speaking course might specify the kinds of oral skills 
that will be taught and practiced during the course, the functions, topics, or 
other aspects of conversation that will be taught, and the order in which they 
will appear in the course. It means that syllabus serves instruction, material, 
and lists of things are should be taught in the class for the teachers.  
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2. Principles of Development of the Syllabus 
The development of syllabus that are exposed by Fadlillah (2014: 138) those 
are included in following: 
a. Scientific, that is the whole of the material and activity that became 
capacity in the syllabus, logic and it can be responsibility as scientist. 
b. Relevance, the area, profundity, difficulty and the sistematic of material 
in the syllabus are appropriate with the characteristic of the learners, such 
as intelectual, social, emotional, and spiritual of the learners.  
c. Flexibel, that is in implementation of learning activity can be changed as 
suit as with the characteristic and development of the learners. 
d. Continuity that is each learning program in syllabus has a correlation 
each other in creating competence and the ability of the learners.  
e. Consistence, that is KI, KD, and indicator, material, experience, learning 
source, and the assessment have a relation consistently in creating the 
learners’ competence. 
f. Provide a place for, indicator, material, learners’ experience, learning 
sources, and assessment that conducted, can achieve the Base 
Competence that is decided.. 
g. Actual and contextual, that is indicator, material, learners’s experience, 
learning sources, and assessment that developed with consideration of the 
developing of science, technology, and art in a real life, and phenomenon 
that is happening in society.  
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h. Efective, that is pay attention toward the implementation of syllabus in 
learning process, and the competence are appropriate with standard 
competence that have decided. 
i. Efficient, that is effort to minimize the using of money, power, and time 
without decrease the result or standard competence that have decided. 
E. Review on Content Analysis 
1. Definition of Content Analysis 
Based on Berelson (1952, in Guba and Lincoln, 1981: 240) defined 
about content analysis as research technique for the need of description as 
objective, sistematic, and quantitative about communication of 
manifestation. Beside that, Weber (1985:9) stated that content analysis is 
research methodology which uses a set of procedure for drawing a valid 
conclusion from a book or document. Other experts, Krippendorff (1980: 
21) expressed that content analysis is research technique that is used for 
drawing a valid and replicative conclusions from the data depend on its 
context (in Moleong, 2007: 220). Based on the definitions above, content 
analysis is research technique for finding valid conclusions from the data or 
document.  
Mayring (2010) describes qualitative content analysis as a set of 
techniques for the systematic analysis of texts of many kinds, addressing not  
only manifest content but also the themes and core ideas found in texts as 
primary content (in Drisko et al, 2016: 82). The general role of “content” in 
qualitative research is fair to argue that virtually all qualitative research 
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addresses the content of texts, whether the “texts” are books, images, 
physical artifacts,audio files, video files, or other media. Qualitative 
research methods may describe the content found in texts, or they may 
summarize the key themes found in texts, or examine the process or form of 
the delivery of content, or seek to develop a conceptualization of the content 
(Drisko et al, 2016: 85).Qualitative content analysis may be used to explore 
new topics, describe complex phenomena in open systems, compare and 
contrast group differences, and develop and test theories.  
Content analysis is one of the classical procedures for analyzing 
textual material no matter where this material comes from-ranging from 
media products to interview data (Bauer2000). One of it essential feature is 
the use of categories, which are often derived from theoretical models: 
categories are brought to the empirical material and not necessarily 
developed from it, although they are repeatedly assessed against it and 
modified if necessary (in Flick, 2009: 323). It means that, content analysis 
as aprocedure for analyze the content in a course, for drawing out the 
conclusion that the researcher need. 
Content analysis is an unobtrusive technique that allows researchers 
to analyze relatively unstructured data in view of the meanings, symbolic 
qualities, and expressive contents they have and of the communicative roles 
they play in the live of the data’s sources (Krippendorff, 2004: 44). Based 
on the definitions of some experts above, the researcher can convey that 
content analysis has an important function as research design of qualitative 
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research, those are (1) content analysis can be a technique for finding the 
valid conclusions or result of the data; (2) it may be used to explore new 
topics, describe complex phenomena, compare and contrast group 
differences, and develop the test theories; (3) it may be used to examine the 
large amounts of the data such as unstructured data in view of the meaning, 
symbolic qualities, and communicative role in the live of the data’ sources. 
In sum, the researcher uses content analysis for analysing the speaking 
materials in student’s English textbook Pathway To English used at the tent 
grade of MAN 1 Klaten.  
2. Component of Content Analysis 
There are five component in content analysis , they are Unitizing, Sampling, 
Recording/coding, Reducing, Abductive, and Narrating (Krippendorf, 2004: 
84).  
a. Unitizing: relying on unitizing schemes. Unitizing is the systematic 
distinguishing of segments of text, images, voices, and other observables 
that are of interest to an analysis. 
b. Sampling: relying on sampling plans. Sampling allows the analyst to 
economize on research efforts by llimiting observations to a manageble 
subset of units that is statistically or conceptually representative of the 
set of all possible units, the population and universe of interest. Ideally, 
an analysis of a whole population and a analysis of a representative 
sample of that population should come to the same conclusion.   
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c. Recording/ coding: relying on coding instructions. Recording or coding 
bridges the gap between unitized texts and someone’s reading of them, 
between distinct images and what people see in them, or between 
separate observation and their situational interpretation.  
d. Reducing data to manageable representations: relying on established 
statistical techniques or other methods for summarizing or simplifying 
data. Reducing data serves analysts’ need for effecient representations, 
especially of large volumes of data.  
e. Abductively inferring contextual phenomena: relying on analytical 
construct or models of the chosen context as warrants. It bridges the gap 
between descriptive accounts of texts and what they mean, refer to, 
entail, provoke or cause.  
f. Narrating the result of a content analysis is a process informed by 
traditions that analysts believe they share with their audiences or the 
beneficiaries of their research. 
F. Previous Study  
The first previous study of this research was conducted by 
Sumayah (2017) from The State Islamic Institute of Surakarta with her 
study entitled Content Analysis of “Pathway To English 2” Textbook for 
Eleventh Grade of Senior High School. The reseacher of this study used 
content analysis design. The collecting of the data of this research used 
interview, opened-questionnaire, checklist and document. The reseacher 
used expert opinion in this study for ensuring the credibility of the 
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research. The researcher of this study analyzed the appropriateness of 
Pathway To English 2 with syllabus of 2013 Curriculum and the aspect of 
textbook evaluation of Pathway To English 2 based on Cunningsworth’ 
theory.  
The result of her study showed that (1) Pathway To English 2 
textbook is appropriate with the syllabus of 2013 Curriculum and (2) the 
aspect of Cunningsworth’ theory is average with exact number 72.02% 
and scoring aspect specified based on Sholikhah (2016:9-96) with the 
fulfillment 75% for cover and title, 60% for content of each chapter with 
themein syllabus, 57.2% for learning activity, 90% for organization of the 
content, sub-chapter and exercise, 22% for layout and typing, 83.5% for 
aims, 100% for objective, 82.8% for design and organization, 81.2% for 
skill, 68.5% for practicability and achievable. Based on the result of this 
study, Pathway To English 2 textbook is appropriate with 2013 
Curriculum.  
The second of previous study was conducted by Ika Ayu Hapsari 
(2017) that was from The State Islamic Institute of Surakarta. The title was 
“A Content Analysis of “When English Rings A Bell” English Textbook 
in 2013 Curriculum for The Seventh Grade Student of Junior High School 
Published by Kementrian Pendidikan dan Kebudayaan Republik 
Indonesia”. The objective of this study was to find out the suitability of 
Impressionistic analysis and in-depth analysis on the textbook analysis 
entitled “When English Rings A Bell” used for the seventh grade student 
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of Junior High School. She used Cunningsworth theory to analyze the 
quality of the textbook. The researcher of this research “Ika Ayu Hapsari” 
used descriptive qualitative research. Beside that, the data were collected 
by documenting the content materials on the textbook.  
This research also used Miles and Huberman in technique of 
analyzing the data. The triangualation was theoretical triangulation. The 
result showed that an English textbook entitled “When English Rings A 
Bell” fulfilled the aspect proposed in Cunningsworth theory concerning in 
Impressionistic textbook analysis with score 70% and in-depth textbook 
analysis with score 60%. Based on the scores, the textbook was 
categorized as a good enough textbook and suitable enough to use as 
media in teaching and learning process.  
The third previous study is Analyzing Listening and Speaking 
Activities of Iranian EFL Textbook Prospect 3 Through Bloom's Revised 
Taxonomy by Maryam Mizbani 2017. This study aimed at analyzing 
listening and speaking activities of the textbook Prospect 3 which  is  used  
for  Junior  High  School  third  graders  in  order  to  investigate  in  which  
level  of  lower  or  higher  of  the learning objectives related to Bloom’s 
(2001) Revised Taxonomy of Cognitive Domain. The study used a 
descriptive and a mixed method study containing both qualitative and 
quantitative parts. In qualitative part, 57 activities of speaking and 
listening in the textbook  Prospect 3  were codified based on the coding 
scheme  of  the  study  that  was  Bloom’s  (2001)  Revised  Taxonomy  of  
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Cognitive  Domain.  In  quantitative  part,  the frequencies  and  
percentages  of  the  codes  as  well  as  a  chi-square  test,  inter-rater,  and  
intra-rater  reliabilities  were calculated. So it was a mixed method 
research.The instruments of the study are six levels of Bloom’s (2001) 
Revised Taxonomy of Cognitive Domain to investigate in  which  levels,  
speaking  and  listening  activities  of  the  textbook  were  categorized.  
The  first  three  levels  of  the Cognitive  Domain  which  are  Remember,  
Understand,  and  Apply  are  the  low  levels  of  the  taxonomy  and  
Analyze, Evaluate, and Create are the high levels of the Taxonomy. 
The findings revealed that all of the activities of listening and 
speaking skills were classified as the low level of cognitive complexity  
and  could  not  train  the  students  of  this  grade  for  high  levels  of  
learning  objectives.  Hence  the  teachers should  employ  extra  activities  
to  make  the  students  perform  in  higher  levels  of  thinking  skills  and  
book  designers should improve the content of the textbook to cover the 
higher levels of the cognitive domain.  
The fourth previous study is Future Expressions For Learners Of 
Basic English: An Analysis Of English Textbooks For The 3rd– 6th 
Grades Used In Romaniaby Anca Cehan from Romania in 2014. The 
paper analyses the presence of future expressions (‘be going to’, ‘will’, 
‘shall’, the Present tense progressive and Present tense simple with future 
uses) in the English textbooks for levels A1 and A2 recommended by the 
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Romanian Ministry ofEducation for use in the primary and lower 
secondary classes in Romania. 
The textbooks that used for the third grade are (1) Firm Steps by 
Comişel and Pîrvu (2008), (2) Way Ahead 1 byllis and Bowen’s (2008) , 
(3) Set Sail 3by Dooley and Evans (2005a), (4) Splash! 1 by Abbs, Worrall 
and Ward(1997a); for fourth grade are (5) Welcome 2 byGray and 
Evans’ (2008), (6) Splash! 2 by Abbs, Worrall, and Ward (1997ba),  (7) 
Set Sail 4 by Dooley and Evans (2005b), (8) Messages 1 byGooday and 
Gooday’s (2005), (9) Way Ahead 2 by Bowen and Ellis with Buciu 
(2006);for fifth grade are (10) Pathway to English-English Agenda by A. 
Achim et al. (2008), (11) English Project 1 by Tom Hutchinson’s (1985),  
(12) Wow! byNolasco’s (1990),  (13) English G 2000 by Derkow 
Disselbeck, Woppert and Harger’s (2003a), (14) Snapshot Starterby Abbs, 
Barker, and Freebairn (2001a), (15) Fountain, by Jim Lawley and Roger 
Hunt (2001); for sixt grade are (16) English G 2000for the sixth grade, by 
Derkow Disselbeck, Woppert and Harger (2001b), (17) Cumino’s 
Excursion 2(1997), (18) Snapshot Elementary by Abbs, Barker and 
Freebairn (2001b). The study of this research used descriptive content 
analysis of qualitative research.  
The collecting of the data used documentary analysis, such as 
texbooks and syllabus. The result of this study concluded that the 
textbooks for third grade: two of the four textbooks recommended for the 
third grade comply with the requirements of the syllabus. Splash (1997a) 
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introduces going to and shall while Set Sail 3. Meanwhile, The syllabus 
for the fourth grade mentions will future and the time adverbial tomorrow. 
Only Splash! 2(1997b) and Way Ahead 2 (2006) introduce will. On the 
other hands, the only textbook for the fifth grade, English as L1, that 
introduces willand going tofuture, as the syllabus requires, is Pathway to 
English. English Agenda (2008) and the fifth grade, English as L2, the 
syllabus does not require future expressions. However, going to future is 
introduced by all three textbooks.  
For the sixth grade, Future expressions with will and going to, as 
recommended by the syllabus for the sixth grade, English as L2, can be 
found in English G 2000 (2003b) and Snapshot Elementary (2001b). 
Excursion 2(1997) does not deal with any future form.The differences and 
similarities of those researches will be classified in following, see Table 
2.8:  
Table 2.8 The Differences and Similarities of The Previous Study 
No Previous Study Differences Similirities 
1. Content Analysis of 
“Pathway To English 2” 
Textbook for Eleventh 
Grade of Senior High 
School” by Sumayah 
2015 from The State 
Islamic Institute of 
Surakarta 
• The researcher of this 
research uses Pathway To 
English 2 for eleventh 
grade students of senior 
high school. 
• The researcher uses 
Impressionistic and In-
depth evaluation. 
• The researcher uses open-
ended questionnaire. 
 
• The research design of 
this research is content 
analysis design. 
• The researcher uses 
document, interview and 
checklist for collecting 
the data. 
2. A Content Analysis of “ 
When English Rings A 
Bell” English Textbook 
in 2013 Curriculum for 
The Seventh Grade 
Student of Junior High 
School Published by  
• The researcher used When 
English Rings A Bell in 
analyzing of English 
textbook 
• The reseacher used 
theoretical triangualation. 
• The reseach design is 
content analysis design. 
• Technique of collecting 
the data uses document 
analysis. 
• The researcher analyzed  
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Continuing of Table 2.8 The Differences and Similarities of The 
Previous Study 
No Previous Study Differences Similarities 
2.  Kementrian Pendidikan 
dan Kebudayaan 
Republik Indonesia. it 
was conducted by Ika 
Ayu Hapsari (2017) 
• The reseacher analyzed the 
English textbook for Junior 
High School. 
 
the quality of the textbook 
by Cunningsworth theory 
(1995). 
3. Analyzing Listening and 
Speaking  Activities of 
Iranian EFL Textbook 
Prospect 3 Through 
Bloom's 
Revised Taxonomy by 
Maryam Mizbani 2017, 
Department of English, 
Islamic Azad University, 
Isfahan (Khorasgan) 
Branch, Isfahan, Iran. 
• The textbook that used in 
this research is Iranian EFL 
Textbook Prospect 3which  
is  used  for  Junior  High  
School  third  graders.  
• The design of this research 
is a mixed  
method research. It uses a 
descriptive and 
a mixed  method study 
containing both qualitative 
and quantitative parts.  
• The instrument that used in 
this research uses six levels 
of Bloom’s (2001) Revised 
Taxonomy of Cognitive 
Domain to investigate in  
which  levels,  speaking  
and  listening  activities  of  
the  textbook.  
• The focus of this research 
is analyzing listening and 
speaking activities on the 
textbook. 
• Although the research 
uses mixed method, but 
the research also uses 
descriptive qualitative 
on the coding scheme  
of  the  study  that  was   
Bloom’s (2001)  
Revised  Taxonomy  of  
Cognitive  Domain.  
• The data collection uses 
document. 
 
4.  Future Expressions For 
Learners of Basic 
English: An Analysis Of 
English Textbooks For 
The3rd– 6Th Grades 
Used In Romania by 
Anca Cehan 2014 
from“Alexandru 
IoanCuza” University of 
Iaşi. 
• The focus on this research 
is future expressions for 
learners of basic English. 
• The textbook that used in 
this research used eighteen 
texbooks. Those are 
classified into textbook for 
third grade, fourth grade, 
fifth and sixth grade. 
• The research design of 
this research is  
descriptive content 
analysis of qualitative 
research.  
• The technique of 
collecting the data used 
documentary analysis. 
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CHAPTER III 
RESEARCH METHODOLOGY 
The research methods of this study is discussed into six points, the 
research design, data and data source, technique of the collecting data, 
technique for analyzing data and trustworthiness. The explanation of each 
component will be discussed further into wide explanation bellow: 
A. Research Design 
The researcher uses qualitative research with content analysis design. 
Qualitative research is research that involves analysing and interpreting texts 
an interview in order to discover meaningful pattern descriptive of particular 
phenomenon (Auerbach & Silverstein, 2003: 3). They also add about 
qualitative research is particularly well suited to the study of diversity because 
it does not assume that there is one universal truth to be discovered but rather 
focuses on listening to the subjective experience and stones of the people being 
studied (Auerbach & Silverstein, 2003: 26). Another expert, Patton & Cochran 
(2002: 2) states that qualitative research is characterized by its aims, which 
relate to understanding some aspect of social life, and its methods which in 
general generate words, rather than numbers. 
Content analysis is an unobtrusive technique that allows researchers to 
analyze relatively unstructured data in view of the meanings, symbolic 
qualities, and expressive contents they have and of the communicative roles 
they play in the live of the data’s sources (Krippendorff, 2004: 44). Therefore, 
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content analysis can be used to analyze large amounts of data according to the 
researcher’ need. Therefore, the researcher uses content analysis for analyzing 
the speaking materials in student’s English textbook Pathway To English used 
at the tent grade of MAN 1 Klaten.  
B. Data and Data Source 
1. Data 
The data in this research is the speaking materials that is available 
in the textbook entitled Pathway To English for the tenth grade of senior 
high school, Based on Arikunto (2002: 96) states that data is the result of 
researcher’ recording, it can be fact or number. Meanwhile, another sources 
SK of Misnistry P and K No.0259/U/1977 mentions about data is set of fact 
and number that can be used as material to arrange an information. Beside 
that, information is the result of data processing that is used for certain 
necessity (in Arikuto, 2002: 96).  
2. Data Source 
The data source of this research is textbook entitled Pathway To 
English for the tenth grade of senior high school published by Erlangga. 
Based on Arikuto (2002: 107) argues that data source is the subject where 
the data is taken. If the reseacher uses questioner or interview in collecting 
the data, so the data source is respondent, the people who are answer the 
oral or written question of reseacher. Whereas, if the reseacher uses 
documentation, so the document or the note as the data source. 
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Meanwhile, the content of the note is as research subject or research 
variable.  
C. Technique of Collecting Data 
In collecting the data, the researcher used documentary analysis. 
Document is text-based file that may include primary data (collected by the 
researcher) or secondary data (collected and archived or published by others) 
as well as photographs, charts, and other visual material (Given, 2008: 232). 
Meanwhile other experts, Arikunto (2002: 135) states that document is written 
data such as books, journal or magazine, document, regulation, fieldnote, diary 
and others.  
The document was taken from Pathway To English used at the tenth 
grade of senior high school written by Theresia Sudarwati and Eudia Grace and 
it is published by Erlangga. The textbook that researcher used is Pathway To 
English Revised Edition. Beside that, the reseacher also uses syllabus and 
pictures. In this research, besides document, the researcher also used checklist. 
The checklist is adopted by Cunningsworth theory (1995:3), they are 
Impressionistic evaluation and in-depth evaluation checklist. Checklist is lists 
of variable that will be collected to find the data, the reseacher give a sign 
towards the information of the data (Arikunto, 2002: 136).  
The process of collecting data is outline in following steps: 
1. Read the English student’ textbook entitled Pathway To English. 
2. Finding out the speaking materials provided in the textbook. 
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3. Classifying them based on Thornburry (2005: 8) and Richards (2008: 21-
38). 
4. Giving codes to each speaking materials.  
a. Monologue (M),  
b. Dialogue Interactional (Di) and Dialogue Transactional (Dt) 
c. Task (T) 
In giving codes to each speaking materials, the researcher uses the 
abbreviation like this: 
C2/P19/ T  
In which,  
C : Chapter 
P : Page that the speaking materials are found 
T : The form of speaking materials (for instance T for Task) 
D. Technique of Analyzing the Data 
The data are analyzed by using descriptive qualitative method. The 
technique of analysing the data, Miles and Huberman (1994: 10) expose the 
technique for analyzing the data started from data collection, data reduction, 
data display, and conclusion drawing/ verification. The several steps in 
analyzing the data include in following: 
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a. Data Collection 
Collection of the data is the process which collects all data both 
numeric and word from observation, interview, and documents The first 
step that writer did in analyzing the data, writer starts with several steps. 
They are: 
1. Read the English student’ textbook entitled Pathway To English. 
2. Finding out the speaking materials provided in the textbook. 
3. Classifying them based on Thornburry (2005: 8) and Richards (2008: 21-
38). 
4. Giving codes to each speaking materials. 
It is conducted as long as data are still required. It is stopped if they are 
sufficient.  
b. Data Reduction  
According to Miles and Huberman (1994: 10), data reduction refers to 
the process of selecting, focusing, simplifying, abstracting, and transforming 
the data that appear in written-up field notes or transcriptions. Data 
reduction occur continously throughout the life any qualitatively oriented 
project. Qualitative data can be reduced and transformed in many ways : 
through selection, through summary or paraphrase, through being subsumed 
in a large pattern, and so on. 
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In this research, data reduction is done by the following steps: 
1. Preparing the speaking materials based on Thornburry (2005: 8) and 
Richards (2008: 21-38).  
2. Analyze the general aspect of the textbook such as cover, content 
material, organization of the chapter, etc. Those are analyzed by 
Impressionistic evaluation checklist by Cunningsworth (1995: 1-3). 
3. Analyze speaking materials based on in-depth evaluation checklist by 
Cunningsworth (1995: 1-3). 
4. Giving the score into the checklists based on rating scale by Wahab 
(2013: 63). 
5. Giving the percentage to the Impressionistic evaluation checklist and in-
depth evaluation checklist based on Wahab (2013: 63).  
c. Data Display 
Based on Miles and Huberman (1994: 11), data display, generacally a 
display is organized, compressed assembly of information that permits 
conclusions drawing and action. Looking at display helps us to understand 
what is happening and to do something either analyze further or take action 
based on that understanding. In the term pf data display, reseacher uses a 
table to present the data.  
d. Conclusion Drawing and Verification 
Miles and Huberman (1994: 11) state conclusions are also verified as 
the analysist proceeds. Verification may be as a brief as a fleeting second 
thought crossing the analyst’s mind during writing with a short excursion 
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back to the field notes, or it maybe thorough and elaborate, with lenghty 
argumentation and review among collegues to develop “intersubjunctive 
consensus” or with extensive efforts to replicate a finding in another data set 
in.      
This is the result of the reseacher describes the compatibility of 
Impressionistic and in-depth evaluation checklist. In determining the 
percentage of speaking materials, the researcher uses principles from 
Sudijono (1997: 40) as follows: 
 
 
In which,  
P  : the percentage 
𝑓 : the frequency that fullfil of the aspect 
N : the total number of the aspect 
The researcher uses schema of compatability classification based on Wahab 
(2013: 63) as follows: 
Table 3.1 Percentage and Compatability Classification 
 
 
Interval percentage Compatability 
0-64% Poor 
65%-74% Satisfactory 
75%-100% Good 
𝑃 =  
𝑓
𝑁
 × 100 % 
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E. Trustworthiness of the Data 
In analyzing the data, the researcher needs to analyze the validity of the 
data source to get the valid data. To prove the trustworthiness of the data, the 
researcher used member checking. Member checking to determine the accuracy 
of the qualitative findings through taking the final report or specific 
descriptions or themes back to the participants and determining whether these 
participants feel that they are accurate. This does not mean taking back the raw 
transcripts to check for accuracy, instead, the researcher takes back parts of the 
polished or semi-polished product, such as the major findings, the themes, the 
case analysis, the grounded theory, the cultural description, and so forth. This 
procedure can involve conducting a follow-up interview with participants in 
the study and providing an opportunity for them to comment on the findings 
(Creswell, 2014: 251). The member checker was the English teacher of the 
tenth grade of MAN 1 Klaten.  
The English teacher checked the steps in doing this research. Then, 
English teacher corrected and gave suggestion to the research steps and the 
result of this research in order to make the data valid. The English teacher 
corrected the aspect of In-depth evaluation that is aims (general goals/SK). The 
English teacher suggested that SK in 2013 Curriculum was known as KI. So, 
the researcher should give explanation about KI in the aspect of aims (general 
goals/SK). Besides the English teacher gave suggestion towards SK and KI, the 
English teacher also corrected the research finding. The English teacher 
suggested to replace should become modal “should”. The English teacher also 
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agreed with the score that the researcher gave towards Table 4.1, Table 4.2, 
and Table 4.3.  
The English teacher concluded that Pathway To English is good as 
English textbook. It has good materials for teaching-learning process. The 
materials are appropriate with KI and KD in syllabus. The organizations of 
content are well-organized. The layout and typing are clear for the learners and 
reader. The speaking materials support the learners in speaking practice. The 
speaking materials correspond with KD in syllabus and they are practicable for 
the learners in speaking practice.  
 
 
 
 
 
 
 
 
 
 
92 
 
 
CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
In this chapter the researcher describes the research findings of the textbook 
analysis based on the data that were collected. The data will be presented as 
research finding and interpretation of data. 
A. Research Finding 
The research finding serves the result of the analysis of Impressionistic 
and in-depth evaluation checklist that are proposed by Cunningsworth (1995: 
3) in Solikhah (2016: 86). Impressionistic evaluation checklist discuss about 
the cover, content of each chapter with theme in syllabus, learning activity, 
organization of chapter’s content, and layout and typing. The results of the 
analysis are exposed in following: 
1. Impressionistic Evaluation 
The finding of Impressionistic Evaluation discuss about the cover and title, 
content of each chapter with theme in syllabus, learning activity that is 
able to be developed in each chapter, organizations of chapter’s content, 
sub-chapter, and exercise in each chapter, and layout and typing. Those 
will be dicussed in following: 
a. Cover and title  
The finding of cover and title are discussed based on the Impressionistic 
Evaluation checklist that is “are the cover and title atrractive in 
appearance (color, image, font size)?”. Therefore, it leads the 
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researcher to analyze the color, image, and font size of Pathway To 
English cover and title. The descriptions of the aspect are discussed in 
following: 
1) Color 
Cover of Pathway To English textbook has two colors, white color 
on top of the cover and light-green on bottom part. The colors of the 
font are clear and interesting. The title “PATHWAY TO ENGLISH” 
is light-blue as its color. The colors of the descriptions are clear. The 
address of the description is in grey, “untuk SMA/MA kelas X 
Kurikulum 2013 yang Disempurnakan Kelompok Peminatan”. 
Meanwhile, the authors are written in a grey “Theresia Sudarwati 
and Eudia Grace”. The publisher is written in black “PENERBIT 
ERLANGGA” and the address of the user is written in white with 
orange rectangle as its background “BUKU SISWA”. The edition of 
the textbook is written in orange “EDISI REVISI”. 
2) Image 
The bottom part of the textbook is decorated with the image of the 
people who having a discussion. There are four women and one man. 
The people of the image of Pathway To English show that they are 
discussing about something in the book. It means that the materials 
of the English textbook will show the involving a discussion in the 
teaching-learning process. 
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3) Font size 
The title “PATHWAY TO ENGLISH” printed in capital letter.  
Meanwhile, the description of the user of this textbook merges the 
lowercase and capital font size, for instance “untuk SMA/MA kelas X 
Kurikulum 2013 yang Disempurnakan Kelompok Peminatan”. The 
authors of the textbook are written in a capital and lowercase font 
“Theresia Sudarwati and Eudia Grace”. The publisher is written in 
capital “PENERBIT ERLANGGA” and the address of the user also is 
written in capital “BUKU SISWA”. The edition of the textbook is 
written in capital letter “EDISI REVISI”.  
In sum, the illustration and description of the cover are clear, 
interesting and readable. The image of the cover is interesting and 
gives a description that teaching-learning process of the materials 
leads the students to have a discussion. Beside that, the students will 
be pleased in following the lesson. The font size of cover is readable 
not only for the students but also for the reader of the English 
textbook “Pathway To English”. This can be said that the cover and 
title appearances are categorized as good. Based on Wahab 
(2013:63), the category “good” is described with the score “2”, 
category “satisfactory” is described with the score “1”, and category 
“poor” is described with the score “0”. In addition, the cover and 
title has a score “2” with the category “good”.  
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The cover and title of Pathway To English can be seen in the 
following figure: 
 
 
 
 
 
 
 
 
 
   
b. Content of each chapter with theme in syllabus 
The second aspect of Impressionistic evaluation is content of each 
chapter with theme in syllabus. The finding show about content of each 
chapter with theme in syllabus by the following question: “are the 
theme in syllabus represented in textbook?”. To know the 
appropriatness of the content in the textbook with the theme in the 
syllabus, reseacher analyzes whether the KD in the syllabus represented 
or not in the each chapter of the textbook. The descriptions are 
discussed in following: 
 
 
Figure 4.1 Cover of Pathway To 
English 
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Table 4.1 
Finding on Content of Each Chapter with Theme in Syllabus 
No Theme of the Syllabus 
Topic of 
Each 
Chapter 
Appropriatness of KD 
and Chapter (Score) 
1.  KD 3.1 & 4.1 Chapter 1 2 
2.  KD 3.2 & 4.2 Chapter 2 2 
3.  KD 3.3 & 4.3 Chapter 3 2 
4.  KD 3.4 & 4.4 Chapter 4 2 
5.  KD 3.5 & 4.5 Chapter 5 2 
6.  KD 3.6 & 4.6 Chapter 6 2 
7.  KD 3.7 & 4.7 Chapter 7 2 
8.  KD 3.8 & 4.8 Chapter 8 2 
9.  KD 3.9 & 4.9 Chapter 9 2 
10.  KD 3.10 & 4.10 Chapter 10 2 
 Total  20 
 Percentage 100% 
 Criteria Good 
 
Based on the finding above, the score 2 is described as good, it 
means that the KD in the syllabus is represented well in each chapter. 
The four skills discuss the materials that are suggested by the KD in 
syllabus. The total score got 20, it was from the sum of the each score. 
The percentage of 75%-100% is categorized as good, 65%-74% is 
categorized as satisfactory, and 0-64% is categorized as poor. Related 
to the total score, the percentage of the finding of the content of each 
chapter with theme in syllabus was 100% or “good”. It means that, the 
KD in the syllabus is represented well in each chapter. It answered “are 
the theme in syllabus represented in textbook?”. The finding showed 
that “yes, the theme in syllabus are represented in the textbook”.  
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The researcher can say that all the chapters of Pathway To 
English textbook are suitable with the theme of the syllabus. The 
suitability of the first through the tenth chapter in the textbook with the 
theme of the syillabus can be seen based on the Basic Competence 
(KD) in the syllabus (see Appendix). This can be seen that the content 
of each chapter in Pathway To English describes the planning 
competence of each skill in four basic skills language that are listening, 
speaking, reading and writing based on KD of syllabus. So, the content 
of each chapter in the textbook can be categorized as good. 
c. Learning activity that is able to be developed in each chapter  
The third aspect of Impressionistic evaluation is learning 
activity that is able to be developed in each chapter. The finding show 
that learning activity that is able to be developed in each chapter by the 
question “are students expected to take a degree of responsibility for 
their own learning (eg by setting their own individual learning 
targets)?”. The descriptions are discussed in following: 
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Table 4.2 
Finding on Learning Activity that is Able to be developed in each 
Chapter 
No Code 
Form of Speaking 
Materials 
Students are expected 
to take a degree of 
responsibility (Score) 
1.  C1/P5/T Repetition Task 2 
2.  C1/P7/T Repetition Task 2 
3.  C2/P19/T Group Activities Task 2 
4.  C2/P22/Di & T Interactional Dialogue and 
Role-play Task 
2 
5.  C2/P27/Di & T Interactional Dialogue and 
Role-play Task 
2 
6.  C3/P39/T Repetition Task 2 
7.  C3/P40/Di & T Interactional Dialogue and 
Role-play Task 
2 
8.  C3/P54/T Group Activities Task 2 
9.  C3/P55/T Group Activities Task 2 
10.  C4/P61/T Repetition Task 2 
11.  C4/P75/Mu Unplanned Monologue 2 
12.  C5/P83/Mp Planned Monologue 2 
13.  C5/P83/T Reading-aloud Task 2 
14.  C5/P95/Di &T Interactional Dialogue and 
Role-Play Task 
2 
15.  C5/97/Mu Unplanned Monologue 2 
16.  C6/P102/T Repetition Task 2 
17.  C6/P108/Di & T Interactional Dialogue and 
Role-play Task 
2 
18.  C6/P116/T Role-Play Task 2 
19.  C7/P122/T Repetition Task 2 
20.  C7/P127/T Repetition Task 2 
21.  C8/P170/Di & T Interactional Dialogue and 
Role-play Task 
2 
22.  C8/P175/Mu Unplanned Monologue 2 
23.  C9/P178/T Repetition Task 2 
24.  C9/P179/T Repetition Task 2 
25.  C9/P184/Di & T Interactional Dialogue and 
Role-play Task 
2 
26.  C10/P193/T  Repetition Task 2 
Total 52 
Percentage 100% 
Criteria Good 
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Based on the finding above, the score 2 is described as good, it 
means that the students are expected to take a degree of responsibility for 
their own learning by the each form of speaking materials in learning 
activity. The learning activity showed that the students are expected to 
take a degree of responsibility for their own learning. For instance: the 
speaking materials of repetition task create the students to take a degree of 
responsibility by individual study and group activities task create the 
students have a discussion by group study.  
The total score got 52, it was from the sum of the each score and it 
has 100% as the percentage, it means good. In addition, the speaking 
materials in each chapter support the students in speaking practice both in 
individual study and in group study. It means that the learning activity in 
each chapter can create the responsibility of the students by the task, 
dialogue, and materials, even those are executed by individual or group.  
d. Organizations of chapter’s content, sub-chapter, and exercise in 
each chapter 
The fourth aspect of Impressionistic evaluation is organizations of 
chapter’s content, sub-chapter, and exercise in each chapter. This aspect 
is to see how is the content organized and how is the content sequenzed. 
The researcher analyzes this aspect through this following question 
“are organizations of chapter’s content, sub-chapter, and exercise in 
each chapter well-organized?”. The finding is discussed in following: 
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Table 4.3 
Finding on Organizations of Content 
Content Page Description 
 The Organizations of 
the content  are well 
organized 
(Score) 
Front Cover 
I 
• Title: Pathway To English 
Edisi Revisi (untuk 
SMA/MA Kelas X 
Kurikulum 2013 yang 
disempurnakan Kelompok 
Peminatan) 
• Author: Theresia Sudarwati 
and Eudia Grace 
• Grade: SMA/MA Kelas X  
• Publisher: Erlangga 
• The year of Publishing: 
2016 
• Illustration: there are five 
people who discuss 
something. 
2 
Soft-cover 
Ii 
• Title: Pathway To English 
Edisi Revisi (untuk 
SMA/MA Kelas X 
Kurikulum 2013 yang 
disempurnakan Kelompok 
Peminatan) 2013 yang 
disempurnakan Kelompok 
Peminatan) 
• author: Theresia Sudarwati 
and Eudia Grace 
• Publisher: Erlangga 
• The Year of Publishing: 
2016 
• Address: Jl. H. Baping 
Raya No. 100 Ciracas, 
Jakarta 13740 
• Website: 
www.erlangga.co.id 
• (Anggota IKAPI) 
2 
Preface 
iii 
• Speech from the author of 
the textbook: Pathway To 
English is a series of 
English course books for 
senior high school students. 
It aims to provide a 
framework for teaching 
and learning English based 
on KI/KD Kurikulum 2013 
yang disempurnakan. 
2 
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Continuing of Table 4.3 Finding on Organizations of Content 
Content Page Description 
The Organizations of 
the content are well 
organized (Score) 
Table of 
contents  
Iv 
Chapter 1 through 10 
2 
Chapter I 1- 16 Would You Fill Out This 
Form, Please? 
2 
Chapter II 17-36 What Should I Do? 2 
Chapter III 37-58 Whatever Will Be, Will Be 2 
Chapter IV 59-76 Both You and I 2 
Chapter V 77-100 Why Were They Famous? 2 
Chapter VI 101-
118 
Too Hot, Too Cold 
2 
Chapter VII 119-
144 
Calendar of Event 
2 
Chapter VIII 145-
176 
Inventions Make Life 
Easier 
2 
Chapter IX 177-
190 
Why Is Water Like a 
horse? 
2 
Chapter X 191-
200 
Make a Peaceful World 
Through Songs 
2 
Glossary 208 Glossary 1 
References 209-
210 
References 
1 
Index 211-
212 
Index of Author 
1 
Back-cover  ISBN 978-602-298-922-6 1 
Total 30 
Percentage 88.2% 
Criteria Good 
 
Based on the finding above, front cover, soft-cover, preface, 
Table of contents, glossary, references, index, and back-cover showed 
that organizations of the content are well organized. It was from the 
88.2% as the percentage. The percentage of 88.2% means good.  The 
description of the organizations of chapter’s content, sub-chapter, and 
exercise in each chapter in following: 
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1) Front cover and soft-cover. This part presents about the title of the 
textbook, author of the textbook, the grade of textbook, publisher, 
and illustration of the textbook. Meanwhile soft-cover has little 
differences such as, title, author, grade, publisher, address of the 
textbook come from, and website. 
2) Preface. This part presents the speech of the author of the textbook 
that give information about textbook towards Pathway To English is 
English textbook for senior high school and the current approach of 
language program based on 2013 curriculum. 
3) Table of Content. This part presents the theme or topic and page of 
each chapter in the textbook. 
4) Chapter I- ChapterX. This part presents a framework of the purpose 
of four skill in English language and materials of the integrated skill. 
5) Glossary. This part presents the meaning of certain words that are 
used or related in the materials of the textbook. 
6) References.  This part presents the references of the materials in 
textbook that are taken from other sources such as, journal, article, 
textbook, website, and so on. 
7) Index. This part presents index and index of author which are 
provide the list of name, subject, or other words that are written 
based on alphabet. 
8) Back-cover. This part presents the description of the textbook that is 
designed for integrated skill for instance, listening, speaking, 
103 
 
 
reading, and writing. Furthermore, it presents of the ISBN of 
Pathway To English for senior high school in the first grade. 
e. Layout and Typing 
The fifth aspect of Impressionistic evaluation is Layout and 
Typing. The aim of this aspect is to see what the framework of learning 
objective presented by the textbook such as whether the layout is clear 
or not. Therefore, researcher analyzes this aspect with the question “is 
the layout clear?” This aspect can be seen based on the previous aspect 
that is organizations of chapter’s content, sub-chapter, and exercise in 
each chapter (see Table 4.3).  
Based on the fourth aspect, the framework of the textbook is 
designed well. It can be seen from the front cover and soft-cover that 
present the clear description about the title and table of content where 
there is a clear map of the four skills in each chapter. Based on the 
finding of the fourth aspect of organizations of chapter’s content, sub-
chapter, and exercise in each chapter are well-organized and clear.  
Meanwhile, the typing is clear enough; the students can read clearly 
toward the description of the textbook and the materials in it. Not only 
students but also the reader of the Pathway To English can read clearly. 
Therefore, the layout and typing of this textbook “Pathway to English” 
is clear and well-oragnized.  
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The finding of Impressionistic evaluation related to cover and 
title, content of each chapter with theme in syllabus, learning activity 
that is able to be developed in each chapter, organizations of chapter’s 
content, sub-chapter, and exercise  in each chapter and layout and 
typing. Those are classified in shown:  
Table 4.4 
Finding on Impressionistic Evaluation Proposed by Cunningsworth 
(1995:1-3) Adopted by Solikhah (2016: 86) 
No Aspect Scores 
1 Cover and title:  
Are the cover and tittle attractive in appearance (color, image, 
font size)? 
2 
2 Content of each chapter with theme in syllabus:  
Are the theme in syllabus represented in textbook? 
2 
3 Learning activity that is able to be developed in each 
chapter:  
Are students expected to take a degree of responsibility for 
their own learning (eg by setting their own individual learning 
taegets)? 
2 
4 Organizations of chapter’s content, sub-chapter, and 
exercise  in each chapter:  
Are Organizations of chapter’s content, sub-chapter, and 
exercise in each chapter well-organized? 
2 
5 Layout and typing:  
Is the layout clear? 
2 
Total 10 
Percentage 100% 
Criteria Good 
 
Based on the table above, the Pathway To English had got 100% or 
“good” that fulfilled all of the aspect of Impressionistic evaluation with the 
fulfillment score 2 or “good” for cover and title; score 2 or “good” for 
content of each chapter with theme in syllabus; score 2 or “good” for 
learning activity that is able to be developed in each chapter; score 2 or 
“good” for organizations of chapter’s content, sub-chapter, and exercise in 
105 
 
 
each chapter; and score 2 or “good” for layout and typing. This English 
textbook was categorized as good on the standard requirements in the 
Impressionistic evaluation that is proposed by Cunningworth (1995:3).  
2.  In-depth Evaluation 
 The finding of In-depth Evaluation discuss about the aims (general 
goals/SK), objective (specific goal/KD), design and organization, skill, 
practicibility and achieveable. There are 10 chapters in Pathway To 
English, in each chapter reseachers focus on speaking materials. Those 
speaking materials will be analyzed with the five aspect of in-depth 
evaluation. In analyzing of the aspect, reseacher divides them into two 
parts. The two parts are discussed in following: 
a. Aims (general goals/SK) 
The first part discuss about “Aims (general goals/SK)” where 
it is as the first aspect of In-depth evaluation. Meanwhile, Objective, 
Design and Organization, Skill, Practicibility and Achieveable are 
discussed in second parts. Because of the aspect of “aims” included as 
general purpose, so the reseacher doesn’t analyze it in each chapter but 
the whole aspect of aims of the textbook correspond with the aims of 
the teaching-learning program. Related to Standar Kompetensi (SK) is 
known as Kompetensi Inti (KI) in 2013 Curriculum. Based on KI 1, KI 
2, KI 3, and KI 4 showed that the purpose of teaching-learning program 
has a goal to create the students to be religious and have a good social 
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relationship. Furthermore, the students are insisted to be active, critic, 
logic and creative in teaching-learning process (see page 41-42). 
The finding of aims (general goals/SK) with question: Do the 
aims of the textbook correspond with the aims of the teaching 
program?. Textbook Pathway To English is designed for Peminatan 
program that is special for Language major. Because of MAN 1 Klaten 
doesn’t has Language major, so Pathway To English is used for Lintas 
Minat program for the tenth grade of Science major. The aims of the 
textbook of Pathway To English correspond with the aims of the 
teaching program. It can be seen from the each chapter of Pathway To 
English is designed based on KI and KD from the syllabus (see Table 
4.1).  There are ten chapters that in each chapter have a framework of 
the aim of each skill that students should achieve. Those frameworks of 
aim of each skill are created based on KI and KD from syllabus (see 
Table 4.1). In addition, the aims of the English textbook correspond 
with the aims of the teaching program and the appropriatness of the 
aims of the English textbook with the aims of the teaching program can 
be categorized as good. 
b. Objective, Design and organization, Skill, Practicibility and 
Achieveable 
The second part discussed about the following aspect of In-
depth evaluation that are objective, design and organization, skill, 
practicibility and achieveable. Those are discussed in each chapter of 
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Figure 4.2 Repetition Task 
speaking materials. The speaking materials in each chapter are analyzed 
with the each aspect above, the analysis is shown in following: 
1) Chapter 1 “Would You Fill Out This Form, Please?” 
The first chapter has two speaking materials where repetition tasks 
as their form. C1/P5/T (repetition task) and C1/P7/T (repetition 
task).They are discussed in following: 
a) Repetition Task 
The form of speaking material is found at page 5. The form of 
speaking material is task. It is repetition task. The code of 
repetition task will become like C1/P5/T.  This code makes easy 
the researcher in analyzing the form of speaking material.  
 
 
 
 
 
Figure 4.2 repetition task (C1/P5/T) exposes the words that 
related with the common words are usually used in the 
transaction of bank by using a form. The analysis as follows: 
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(1) Objective (specific purpose/KD) 
The speaking material “C1/P5/T” discusses about the 
common word is usually used in the transaction of bank by 
using form. For instance, withdraw some money and write 
the amount. Those are words that are usually used in the 
transaction of withdrawl in the bank. Based on KD 3.1 and 
4.1 (see Appendix 1), exposes the information that used 
instance, bank, and other agencies form. Meanwhile, the 
KD 4.1 exsposes detail information and certain information 
that come from instance, bank, and other agencies form. It 
means that, “Does the purpose of the KD in the syllabus 
correspond with the speaking material in textbook?” so the 
answer is yes KD 3.1 and 4.1 correspond with repetition 
task on page 5.  
(2) Design and Organization 
Reseacher analyzed the speaking material by using 
checklist’ question from Cunningsworth (1995: 3) “Are the 
speaking materials in the textbook designed for individual 
study or group sudy?”. Figure 4.2 showed that the form of 
speaking material “repetition task” is designed for 
individual study. It leads the each student to pronounce the 
words and even it can be done by group study where all the 
students repeat the words after the teacher, but the focused 
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skill is to increase the each student in speak English. In 
sum, repetition task or C1/P5/T is designed for individual 
study. 
(3) Skill 
Reseacher analyzed whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.2 showed that 
repetition task (C1/P5/T) support the learners in speaking 
practice. It can be seen from the materials of repetition task 
provide the words that the students mention them one by 
one. 
(4) Practicibility and Achieveable 
Resecaher analyzed whether the speaking materials in the 
textbook are easy to encourage the learners in speaking 
practice. Based on Cunningsworth (1995: 3), researcher 
uses “Are the speaking materials in the textbook 
practicable for the learners?”. Figure 4.2 showed that 
repetition task (C1/P5/T) is practicable for the student in 
speaking practice, because the students only repeat the 
words. Beside that, they don’t need certain tool or certain 
place such laboratory. The speaking practice can be done in 
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Figure 4.3 Repetition Task 
the class. In sum, Figure 4.2 C1/P5/T is practicable for the 
students. 
b) Repetition Task 
The form of speaking material was found on page 7. The form 
of speaking material was task. It was repetition task. The code of 
repetition task will become like C1/P7/T.  This code makes easy 
the researcher in analyzing the form of speaking material. 
 
 
 
 
 
 
Figure 4.3 repetition task (C1/P7/T) exposes speaking materials 
about repetition task. The words were used in C1/P7/T about the 
common words of information form. In this case, the words 
related with external training.  
(1) Objective (general purpose/KD) 
Based on KD 3.1 and 4.1 (see Appendix 1), exposes the 
information that used instance, bank, and other agencies 
form. Meanwhile, the KD 4.1 exsposes detail information 
and certain information that come from instance, bank, and 
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other agencies form. Figure 4.3 repetition task (C1/P7/T) 
discussed about the information form of external training. 
For instance, data processing, external training and human 
resource were the words that used to fulfill the information 
form. Those are appropriate with the KD 3.1 and 4.1. It 
means that, “Does the purpose of the KD in the syllabus 
correspond with the speaking material in textbook?” so the 
answer is yes KD3.1 and 4.1 correspond with speaking 
material of C1/P7/T.  
(2) Design and Organization 
Reseacher analyzed the speaking material by using 
checklist’ question from Cunningsworth (1995: 3) “Are the 
speaking materials in the textbook designed for individual 
study or group sudy?”. Figure 4.3 showed that the form of 
speaking material “repetition task” is designed for 
individual study. It leads the each student to pronounce the 
words and even it can be done by group study where all the 
students repeat the words after the teacher, but the focused 
skill is to increase the each student in speak English. In 
sum, C1/P7/T is designed for individual study. 
(3) Skill 
Reseacher analyzed whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
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“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.3 showed that 
repetition task (C1/P7/T) support the learners in speaking 
practice. It can be seen from the materials of repetition task 
provide the words that the students mention them one by 
one. 
(4) Practicability and Achieveable 
Based on Cunningsworth (1995: 3), researcher used “Are 
the speaking materials in the textbook practicable for the 
learners?”. Figure 4.3 showed that repetition task 
(C1/P7/T) is practicable for the student in speaking practice, 
because the students only repeat the words. Beside that, 
they don’t need certain tool or certain place such laboratory. 
The speaking practice can be done in the class. In sum, 
figure 4.3 C1/P7/T is practicable for the students. 
2) Chapter 2 “What Should I Do?” 
There were five speaking materials in chapter 2. Those were group 
activities task (C2/P19/T), interactional dialogue (C2/P22/Di), role-
play task (C2/P22/T), interactional dialogue (C2/P27/Di), and role-
play task (C2/P27/T). The one speaking material can has two forms 
of speaking materials such as “C2/P22/Di & T”, it is the speaking 
material that has interactional dialogue and role-play task as its form. 
They are discussed in following: 
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Figure 4.4 Group Activities Task 
a) Group Activities Task (C2/P19/T) 
The form of speaking material was found on page 19. The form of 
speaking material was task. It was group activities task. The code 
of group activities task will become like C2/P19/T.  This code 
makes easy the researcher in analyzing the form of speaking 
material. 
 
 
 
 
 
 
 
Figure 4.4 group activities task (C2/P19/T) is speaking task that is 
often performed in pairs or small group. The students are asked to 
have discussion about the list themes that related to the problem 
and how to give solution of it. The material exposed the using of 
should in a sentences. The analysis of the aspects is shown in 
following: 
(1) Objective (general purpose/KD) 
Based on KD 3.2 and 4.2 (see Appendix 1), exposes oral and 
written interaction that involved giving and asking activity 
towards the information that related to necessity of doing 
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some activities. Besides that, statement and question related 
to necessity of using: should+(simple), should+(continuous) 
and should+(perfect). Figure 4.4 group activities task 
(C2/P19/T) exposed where the students are asked to have 
discussion about the list themes that related to the problem 
and how to give solution of it. The material exposed the using 
of should in a sentences. For instance, the problem that can’t 
be solved and the solution that students got of the problem. 
Those were appropriate with the KD 3.2 and 4.2. It means 
that, “Does the purpose of the KD in the syllabus correspond 
with the speaking material in textbook?” so the answer is yes 
KD 3.2 and 4.2 correspond with speaking material of 
C2/P19/T.  
(2) Design and Organization 
The analysis of the speaking material by using checklist’ 
question from Cunningsworth (1995: 3) “Are the speaking 
materials in the textbook designed for individual study or 
group sudy?”. Figure 4.4 group activities task (C2/P19/T) 
showed that the form of speaking material “group activities 
task” is designed for group study by discussion with other 
students. In sum, C2/P19/T is designed for group study. 
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(3) Skill 
Reseacher analyzed whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.4 group activities 
task (C2/P19/T) showed that group activities task support the 
learners in speaking practice. It can be seen from discussion 
that may involve interaction in a group. Beside that, the 
discussion make the students can divide their turn in present 
the result of the discussion. So, it leads the students to do 
speaking practice. 
(4) Practicability and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.4 group activities task (C2/P19/T) 
showed that it is practicable for the student in speaking 
practice, because the students do group activities task by 
group study with other students. Beside that, they don’t need 
certain tool or certain place such laboratory. The speaking 
practice can be done in the class. In sum, Figure 4.4 group 
activities task (C2/P19/T) is practicable for the students. 
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Figure 4.5 Interactional Dialogue and  Role-playTask 
b) Dialogue and Task (C2/P22/Di & T) 
There are two forms of speaking materials. They are dialogue and 
task. The dialogue is classified into interactional dialogue and the 
task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “act it out”. 
Interactional dialogue will have a code like “Di” and task will has 
a code like “T”. The code will become like “C2/P22/Di & T”.  
This code makes easy the researcher in analyzing the form of 
speaking material. 
 
 
 
 
 
 
Figure 4.5 interactional dialogue and role-play task (C2/P22/Di & 
T) show two forms of speaking materials that are interactional 
dialogue where the dialogues are talking about the suggestion 
(the using of should) and task where the task tend to role-play 
task. Why the reseacher determines it is also role-play task, 
because based on the text dialogue the students are asked to act it 
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out. It means that, they do a role according to the dialogue as the 
clue (see page 24). The analysis of the aspect is shown in 
following: 
(1) Objective (general purpose/KD) 
Based on KD 3.2 and 4.2 (see Appendix 1), exposes oral and 
written interaction that involved giving and asking activity 
towards the information that related to necessity of doing 
some activities. Beside that, statement and question related to 
necessity of using: should+(simple), should+(continuous) 
dan should+(perfect).  
Figure 4.5 interactional dialogue and role-play task 
(C2/P22/Di & T) expose  interactional dialogue where the 
dialogues are talking about the suggestion (the using of 
should) and role-palay task where they do role according to 
the dialogue as the clue. Those are appropriate with the KD 
3.2 and 4.2. It means that, “Does the purpose of the KD in the 
syllabus correspond with the speaking material in textbook?” 
so the answer is yes KD 3.2 and 4.2 correspond with 
speaking material of C2/P22/Di & T discuss about the 
suggestion in a dialogue.  
b. Design and Organization 
The analysis of the speaking material by using checklist’ 
question from Cunningsworth (1995: 3) “Are the speaking 
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materials in the textbook designed for individual study or 
group sudy?”. Figure 4.5 interactional dialogue and role-play 
task (C2/P22/Di & T) showed that the forms of speaking 
material “interactional dialogue and role-play task” are 
designed for group study. In sum, interactional dialogue and 
role-play task (C2/P22/Di & T) are designed for group study. 
c. Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.5 C2/P22/Di & T 
showed that interactional dialogue and role-play task support 
the learners in speaking practice. It can be seen from the 
students practice the dialogue with other students. So, those 
lead the students to do speaking practice. 
d. Practicability and Achieveable 
Based on Cunningsworth (1995: 3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.4 interactional dialogue and role-play 
task (C2/P22/Di & T) showed that they are practicable for the 
student in speaking practice, because the students do 
activities by dialogue as the scenario or clue. Beside that, the 
students don’t need certain tool or certain place such 
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Figure 4.6 Interactional Dialogue and Role-play Task 
laboratory. The speaking practice can be done in the class. In 
sum, Figure 4.5 interactional dialogue and role-play task 
(C2/P22/Di & T) are practicable for the students. 
c) Dialogue and Task (C2/P27/Di & T) 
There are two forms of speaking materials. They are dialogue and 
task. The dialogue is classified into interactional dialogue and the 
task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “act them out”. 
Interactional dialogue will have a code like “Di” and task will has 
a code like “T”. The code will become like “C2/P27/Di & T”.  
This code makes easy the researcher in analyzing the form of 
speaking material. 
 
 
 
 
 
 
 
Figure 4.6 interactional dialogue and role-play task (C2/P27/Di & 
T) expose the materials about interactional dialogue that are talking 
about advice because in this dialogue has aim to keep social 
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relation doesn’t to get certain information like in transactional 
dialogue. Beside that, it can be categorized as task. There is 
intruction “Act them out” that tend to role-play task. The analysis 
are shown in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.2 and 4.2 (see Appendix 1), exposes oral and 
written interaction that involved giving and asking activity 
towards the information that related to necessity of doing some 
activities. Beside that, statement and question related to 
necessity of using: should+(simple), should+(continuous)  and 
should+(perfect). Figure 4.6 interactional dialogue and role-
play task (C2/P27/Di & T) expose the materials about 
interactional dialogue that are talking about advice where the 
using of should is discussed in this chapter. So, the speaking 
materials of C2/P27/Di & T are appropriate with the KD 3.2 
and 4.2. 
(2) Design and Organization 
The analysis of the speaking material by using checklist’ 
question from Cunningsworth (1995: 3) “Are the speaking 
materials in the textbook designed for individual study or 
group sudy?”. Figure 4.6 interactional dialogue and role-play 
task (C2/P27/Di & T) showed that the forms of speaking 
material “interactional dialogue and role-play task” are 
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designed for group study. In sum, the speaking materials of 
C2/P27/Di & T are designed for group study. 
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.6 interactional dialogue and 
role-play task (C2/P27/Di & T) showed that interactional 
dialogue and role-play task support the learners in speaking 
practice. It can be seen from the students practice the dialogue 
with other students in giving advice. So, those lead the students 
to do speaking practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.6 interactional dialogue and role-play task  
(C2/P27/Di & T) showed that they are practicable for the 
student in speaking practice, because the students do activities 
by dialogue as the scenario or clue. Beside that, the students 
don’t need certain tool or certain place such laboratory. The 
speaking practice can be done in the class. 
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Figure 4.7 Repetition Task 
3) Chapter 3” Whatever Will Be, Will Be” 
There are four speaking materials in the third chapter. They are 
repetition task (C3/P39/T), interactional dialogue and role-play task 
(C3/P40/Di & T), group activities task (C3/P54/T), and group 
activities task (C3/P55/T). The analysis of aspect shown in 
following: 
a) Repetition Task (C3/P39/T) 
The form of speaking material is task. It is group activities task.  
The task has code like “T”. So, the code of group activities task 
will become like “C3/P39/T”.  
 
 
 
 
 
 
 
Figure 4.7 repetition task (C3/P39/T) discusses the material of  
Modal “Will” in the sentences. The students are asked to do 
repetition of the sentences. The analysis of the aspect as follow: 
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(1) Objective (specific purpose/KD) 
KD 3.3 and 4.3 expose transactional interaction with oral and 
written that involve activity/phenomenon in the future, 
continuous, , past, and perfect future. Statement and question 
related to activity/phenomenon in the future, continuous, , past, 
and perfect future by using (will+(simple), will+(continuous), 
will+(perfect)). Repetition task (C3/P39/T) discusses about the 
material of “Will” in the sentences. So, KD 3.3 and 4.3 
correspond with the speaking material of  “C3/P39/T”.   
(2) Design and Organization 
The analysis of the speaking material by using checklist’ 
question from Cunningsworth (1995: 3) “Are the speaking 
materials in the textbook designed for individual study or 
group sudy?”. Figure 4.7 repetition task (C3/P39/T) showed 
that the form of speaking material “repetition task” is designed 
for individual study. In sum, repetition task (C3/P39/T) is 
designed for individual study. 
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.7 repetition task (C3/P39/T) 
showed that repetition task support the learners in speaking 
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practice. It can be seen from the students practice the words by 
repetition. It leads the students to do speaking practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.7 Repetition task (C3/P39/T) showed that 
it is practicable for the student in speaking practice, because the 
students do speaking activities by repetition. Beside that, the 
students don’t need certain tool or certain place such 
laboratory. The speaking practice can be done in the class. 
b) Dialogue and Task (C3/P40/Di & T) 
There are two forms of speaking materials. They are dialogue 
and task. The dialogue is classified into interactional dialogue 
and the task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “act it out”. 
Interactional dialogue will have a code like “Di” and task will 
have a code like “T”. The code will become like “C3/P40/Di & T 
”.  This code makes easy the researcher in analyzing the form of 
speaking material. 
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Figure 4.8 interactional dialogue and role-play task (C3/P40/Di & 
T) are about interactional dialogue about planning of vacation. The 
form of dialogue support the students to practice it, based on the 
instruction “act it out with your friend”. So, the dialogue included 
as speaking material because it support speaking activity.  The 
aspect is shown in following: 
(1) Objective (specific purpose) 
KD 3.3 and 4.3 expose transactional interaction with oral and 
written that involve activity/phenomenon in the future, 
continuous, , past, and perfect future. Statement and question 
related to activity/phenomenon in the future, continuous, , past, 
and perfect future by using (will+(simple), will+(continuous), 
will+(perfect)). Based on figure 4.8 interactional dialogue and 
role-play task (C3/P40/Di & T), the speaking material 
“C3/P40/Di & T” correspond with KD 3.3 and 4.3 in syllabus. 
 
Figure 4.8 Interactional Dialogue and Role-play Task 
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(2) Design and Organization 
Figure 4.8 interactional dialogue and role-play task (C3/P40/Di 
& T) showed that the form of speaking material “interactional 
dialogue and role-play task” are designed for group study. In 
sum, Are the speaking materials in the textbook designed for 
individual study or group sudy?, the answer is interactional 
dialogue and role-play task (C3/P40/Di & T) are designed for 
group study. 
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.8 interactional dialogue and role-
play task (C3/P40/Di & T) showed that interactional dialogue 
and role-play task support the learners in speaking practice.  
(4) Practicibbility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.8 interactional dialogue and role-play task 
(C3/P40/Di & T) showed that it is practicable for the student in 
speaking practice, because the students do speaking activities 
by dialogue and role-play. Beside that, the students don’t need 
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certain tool or certain place such laboratory. The speaking 
practice can be done in the class. 
c) Group Activities Task (C3/P54/T) 
The form of speaking material is task. It is group activities task. 
The code of group activities task will become like “C3/P54/T”.  
This code makes easy the reseacher in analyzing the form of 
spekaing material. 
 
 
 
 
 
 
Figure 4.9 group activities task (C3/P54/T) discusses aboout 
question and answer using “will” and “won’t” by using the list of 
words in the table. Students use those words and make a question 
related to the using of will and won’t. It also applies to the 
answer. The aspects are analyzed in following: 
 
 
 
Figure 4.9 Group Activities Task 
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(1) Objective (specific purpose/KD) 
KD 3.3 and 4.3 expose transactional interaction with oral and 
written that involve activity/phenomenon in the future, 
continuous, , past, and perfect future. Statement and question 
related to activity/phenomenon in the future, continuous, , 
past, and perfect future by using (will+(simple), 
will+(continuous), will+(perfect)). Based on figure 4.9 group 
activities task (C3/P54/T), the speaking material of group 
activities task correspond with KD 3.3 and 4.3 in syllabus. 
(2) Design and organization 
Figure 4.8 C3/P54/T showed that the form of speaking 
material “group activities task” is designed for group study. 
In sum, Are the speaking materials in the textbook designed 
for individual study or group sudy?, the answer is group 
activities task  (C3/P54/T) is designed for group study. 
(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.9 group activities 
task (C3/P54/T) showed that group activities task support the 
learners in speaking practice by question and answer. 
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(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.9 group activities task (C3/P54/T) 
showed that it is practicable for the student in speaking 
practice, because the students do speaking activities by 
question and answer. The students don’t need certain tool or 
certain place such laboratory because the speaking practice 
can be done in the class. 
d) Group Activities Task (C3/P55/T) 
The form of speaking material is task. It is group activities task. 
The code of group activities task will become like “C3/P55/T”.  
This code makes easy the reseacher in analyzing the form of 
spekaing material 
 
 
 
 
 
Figure 4.10 group activities task (C3/P55/T) exposes about group 
activities task. The lists of words in the materials are used to 
make a question and answer. The materials are also completed 
 
Figure 4.10 Group Activities Task  
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with the example of question and answer that make the students 
are easy to practice it. The analysis of the aspect is shown in 
following: 
(1) Objective (specific purpose/KD) 
KD 3.3 and 4.3 expose transactional interaction with oral and 
written that involve activity/phenomenon in the future, 
continuous, , past, and perfect future. Statement and question 
related to activity/phenomenon in the future, continuous, , 
past, and perfect future by using (will+(simple), 
will+(continuous), will+(perfect)). Based on figure 4.10 
group activities task (C3/P55/T), the speaking material of 
group activities task correspond with KD 3.3 and 4.3 in 
syllabus. 
(2) Design and organization 
Figure 4.10 group activities task (C3/P55/T) showed that the 
form of speaking material “group activities task” is designed 
for group study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is group activities task (C3/P55/T) is designed for 
group study. 
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(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.10 group activities 
task (C3/P55/T) showed that group activities task support the 
learners in speaking practice by question and answer. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.10 group activities task (C3/P55/T) 
showed that it is practicable for the student in speaking 
practice, because the students do speaking activities by 
question and answer. The students don’t need certain tool or 
certain place such laboratory because the speaking practice 
can be done in the class. 
4) Chapter 4 “  Both You and I” 
The fourth chapter discusses about the using of paired or correlative 
conjunction. There are two speaking materials. Repetition Task 
(C4/P61/T) and Unplanned Monologue (C4/P75/Mu). Each speaking 
material is discussed in following: 
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a)  Repetition Task (C4/P61/T) 
The form of speaking material is task. It is repetition task. The 
code of repetition task will become like “C4/P61/T”.  This code 
makes easy the reseacher in analyzing the form of spekaing 
material. 
 
 
 
 
 
 
 
Figure 4.11 repetition task (C4/P61/T) is about repetition task of 
correlative conjunction. There are some sentences that present 
correlative conjunction, after that students repeat the sentences. 
The analysis of aspect is shown in following: 
(1) Objective (specific purpose/KD) 
KD 3.4 and 4.4 of oral and written of transactional 
interaction involve asking and giving activity related to the 
information that has equal relationship between two things/ 
action which are appropriate with the context. Statement and 
question that related to the equal relationship between two 
 
Figure 4.11 Repetition Task 
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things by using (Both....and; not only...but also; either... or; 
neither ... nor). The piece of repetition task (C4/P61/T) is 
taken as follows: “Either you will confesss, or I will 
complain......”. It showed that the material correspond with 
the KD 3.4 and 4.4 said.  
(2) Design and Organization 
Figure 4.11 repetition task (C4/P61/T) showed that the form 
of speaking material “repetition task” is designed for 
individual study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is repetition task (C4/P61/T) is designed for 
individual study. 
(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.11 repetition task 
(C4/P61/T) showed that repetition task supports the learners 
in speaking practice by repetition of the sentences. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.11 repetition task (C4/P61/T) showed 
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Figure 4.12 Unplanned Monologue  
that it is practicable for the student in speaking practice, 
because the students do speaking activities by repetition of 
correlative conjunction. The students don’t need certain tool 
or certain place such laboratory because the speaking practice 
can be done in the class. 
b) Unplanned Monologue (C4/P75/Mu) 
The form of speaking material is monologue. It is unplanned 
monologue. The code of unplanned monologue will become like 
“C2/P19/T”.  This code makes easy the reseacher in analyzing 
the form of spekaing material. 
 
 
  
 
 
 
Figure 4.12 unplanned monologue (C4/P75/Mu) is about 
unplanned monologue where the students make a report about the 
solution of the problems in the table and present it. Those activities 
include as oral presentation in Unplanned Monologue. The analysis 
of the aspect is shown in following: 
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(1) Objective (specific purpose/KD) 
KD 3.4 and 4.4 of oral and written of transactional interaction 
involve asking and giving activity related to the information 
that has equal relationship between two things/ action which 
are appropriate with the context. Statement and question that 
related to the equal relationship between two things by using 
(Both....and; not only...but also; either... or; neither ... nor). The 
speaking materials of unplanned monologue (C4/P75/T) 
discussed about the using of correlative conjunction. It 
corresponds with KD 3.4 and 4.4 where the materials give 
information about correlative conjunction. In sum, it is 
appropriate with KD. 
(2) Design and organization 
Figure 4.12 unplanned monologue (C4/P75/Mu) showed that 
the form of speaking material “oral presentation” is designed 
for individual study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is unplanned monologue (C4/P75/Mu) is designed for 
individual study. 
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
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speaking practice?”. Figure 4.12 unplanned monologue 
(C4/P75/Mu) showed that oral presentation support the learners 
in speaking practice by presentation.  
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.12 unplanned monologue (C4/P75/Mu) 
showed that it is practicable for the student in speaking 
practice, because the students do speaking activities by 
presentation. The students don’t need certain tool or certain 
place such laboratory because the speaking practice can be 
done in the class. 
5) Chapter 5 “Why Were They Famous?” 
There are three speaking materials. They are Reading-aloud Task 
(C5/P83/T), Interactional Dialogue & Role-play Task (C5/P95/Di & 
T), and Unplanned Monologue (C5/P97/Mu). Further explanations 
are shown in following: 
a) Reading-aloud Task (C5/P83/T)  
The form of speaking material is task. It is reading-aloud task. 
The code of reading-aloud task will become like “C2/P83/T”.  
This code makes easy the reseacher in analyzing the form of 
spekaing material. 
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Figure 4.13 reading-aloud task (C5/P83/T) is about passage of 
biography of Ismail Marzuki. The description of analysing is 
shown in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.5 and 4.5 expose about oral and written in the 
form of biography that related to asking and giving information 
about famous figure based on the context and recount text is in 
the form of bigraphy. Related to the appropriateness of KD 
with the material of reading aloud task can be seen from the 
passage. The passage present the material about biography.  In 
sum, KD 3.5 and 4.5 in syllabus correspond with the reading-
aloud task in this chapter.  
 
 
 
 
Figure 4.13 Reading-aloud Task 
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(2) Design and Organization 
Figure 4.13 reading-aloud task (C5/P83/T) showed that the 
form of speaking material “reading-aloud task” is designed for 
individual study where each student practice it to read aloud the 
biography. In sum, Are the speaking materials in the textbook 
designed for individual study or group sudy?, the answer is 
reading-aloud task (C5/P83/T) is designed for individual study. 
Meanwhile, the organization of the biography is enough clear 
for the students.  
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.13 reading-aloud task 
(C5/P83/T) showed that reading-aloud task support the learners 
in speaking practice by reading aloud. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.13 reading-aloud task (C5/P83/T) showed 
that it is practicable for the student in speaking practice, 
because the students do speaking activities by reading aloud. 
The students don’t need certain tool or certain place such 
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laboratory because the speaking practice can be done in the 
class. 
b) Dialogue and Task (C5/P95/Di & T) 
There are two forms of speaking materials. They are dialogue 
and task. The dialogue is classified into interactional dialogue 
and the task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “Practice it”. 
Interactional dialogue will have a code like “Di” and task will 
has a code like “T”. The code will become like “C5/P95/Di & 
T”.  This code makes easy the reseacher in analyzing the form of 
speaking material. 
 
 
 
 
 
 
Figure 4.14 interactional dialogue and role-play task (C5/P95/Di 
& T) are classified into two forms of speaking materials, they are 
interactional dialogue and role-play task. Interactional dialogue 
tends to keep social relationship with Nelson Mandela as the 
 
Figure 4.14 Interactional Dialogue and Role-play Task 
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topic. Meanwhile, role-play task tends to the students act it out 
based on the scenario of the dialogue. The analysis of each 
aspect is shown in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.5 and 4.5 expose about oral and written in the 
form of biography that related to asking and giving 
information about famous figure based on the context and 
recount text is in the form of bigraphy. Beside that, the 
speaking material of interactional dialogue and role-play task 
“C5/P95/Di & T” are about Nelson Mandela biography. In 
sum, KD 3.5 and 4.5 in syllabus correspond with the 
interactional dialogue and role-play task in this chapter.  
(2) Design and Organization 
Figure 4.14 interactional dialogue and role-play task 
(C5/P95/Di & T) showed that the forms of speaking materials 
are designed for group study. In sum, Are the speaking 
materials in the textbook designed for individual study or 
group sudy?, the answer is interactional dialogue and role-
play task (C5/P95/Di & T) are designed for group study. 
Meanwhile, the organization of the dialogue is clear for the 
student to practice it. 
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(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.14 interactional 
dialogue and role-play task (C5/P95/Di & T) showed that 
interactional dialogue and role-play task support the learners 
in speaking practice. The students with the partner have a 
dialogue in practicing. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.14 interactional dialogue and role-play 
task (C5/P95/Di & T) showed that it is practicable for the 
student in speaking practice, because the students do 
speaking activities by dialogue. The students don’t need 
certain tool or certain place such laboratory because the 
speaking practice can be done in the class. 
c) Unplanned Monologue (C5/P97/Mu) 
The form of speaking material is monologue. It is unplanned 
monologue. The code of unplanned monologue will become like 
“C5/P97/Mu”.  This code makes easy the reseacher in analyzing 
the form of spekaing materials. 
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Figure 4.15 unplanned monologue (C5/P97/Mu) is about 
unplanned monologue. The students do oral presentation based 
on the biography that they created and present it. The analysis of 
the aspect is shown in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.5 and 4.5 expose about oral and written in the 
form of biography that related to asking and giving 
information about famous figure based on the context and 
recount text is in the form of bigraphy. Beside that, the 
speaking material “C5/P97/Mu” that is unplanned 
monologue. The material is making the biography. In sum, 
KD 3.5 and 4.5 in syllabus correspond with the unplanned 
monologue in this chapter. 
 
Figure 4.15 Unplanned Monologue 
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(2) Design and Organization 
Figure 4.15 unplanned monologue (C5/P97/Mu) showed that 
the form of speaking material “unplanned monologue” is 
designed for individual study. In sum, Are the speaking 
materials in the textbook designed for individual study or 
group sudy?, the answer is unplanned monologue 
(C5/P97/Mu) is designed for individual study. Meanwhile, 
the organization of the guideline of monologue is clear for 
the student to practice it. 
(3) Skill  
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.15 unplanned 
monologue (C5/P97/Mu) showed that unplanned monologue 
support the learners in speaking practice.  
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.15 unplanned monologue (C5/P97/Mu) 
showed that it is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
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such laboratory because the speaking practice can be done in 
the class. 
6) Chapter 6 “Too Hot, Too Cold” 
There are four form of speaking materials. They are Repetition Task 
(C6/P102/T), Interactional Dialogue and Role-play Task 
(C6/P108/Di & T), and Role-play Task (C6/P116/T).They are shown 
in following: 
a) Repetition Task (C6/P102/T) 
The form of speaking material is task. It is repetition task. The 
code of repetition task will become like “C6/P102/T”.  This code 
makes easy the reseacher in analyzing the form of spekaing 
material. 
 
 
 
 
 
Figure 4.16 repetition task (C6/P102/T) is about repetition task that 
tell about adverbs of degree (too...to; enough to...). The analysis of 
the aspect is shown in following: 
 
 
Figure 4.16 RepetitionTask 
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(1) Objective (specific purpose/KD) 
Based on KD 3.6 and 4.6 state that interactional interaction of 
oral and written that involve giving and asking activity that 
related to sufficient capability of doing something or not 
based on the context. Question and statement related to 
sufficient capability of doing something or not by using 
adverbial too dan enough. KD 3.6 and 4.6 correspond with 
repetition task (C6/P102/T) in sixth chapter, it tells about 
adverbial “too” and “enough”. 
(2) Design and Organization 
Figure 4.16 repetition task (C6/P102/T) showed that the form 
of speaking material “repetition task” is designed for 
individual study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is repetition task (C6/P102/T) is designed for 
individual study. Meanwhile, the organization of the material 
is clear enough, the adverbial too dan enough are printed bold 
in each sentence.   
(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.16 repetition task 
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(C6/P102/T) showed that repetition task  support the learners 
in speaking practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are 
the speaking materials in the textbook practicable for the 
learners?”. Figure 4.16 repetition task (C6/P102/T) showed 
that repetition task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the clas 
b) Dialogue and Task (C6/P108/Di & T) 
There are two forms of speaking materials. They are dialogue 
and task. The dialogue is classified into interactional dialogue 
and the task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “practice”. 
Interactional dialogue will have a code like “Di” and task will 
has a code like “T”. The code will become like “C6/P108/Di & 
T”.  This code makes easy the reseacher in analyzing the form of 
speaking material. 
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Figure 4.17 interactional dialogue and role-play task 
(C6/P108/Di & T) are interactional dialogue where the two men 
having conversation about school anniversary party. In this 
context, their dialogues include as social relatioship in dialogue. 
Beside that, the using of adverbial too and enough are 
represented in the dialogue. It is also included as role-play task 
where there is intruction for the students to practice the dialogue. 
The analysis of the aspect is discussed in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.6 and 4.6 state that interactional interaction of 
oral and written that involve giving and asking activity that 
related to sufficient capability of doing something or not 
 
Figure 4.17 Interactional Dialogue and Role-play 
Task 
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based on the context. Question and statement related to 
sufficient capability of doing something or not by using 
adverbial too dan enough. KD 3.6 and 4.6 correspond with 
repetition task in sixth chapter, interactional dialogue and 
role-play task (C6/P108/Di & T) tell about adverbial “too” 
and “enough” 
(2) Design and Organization 
Figure 4.17 interactional dialogue and role-play task 
(C6/P108/Di & T) showed that the form of speaking material 
“interactional dialogue and role-play task” are designed for 
group study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is interactional dialogue and role-play task 
(C6/P108/Di & T) are designed for group study. Meanwhile, 
the organization of the material is clear enough, beside the 
dialogue there is a picture to attract and inspire the student for 
practicing it.   
(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.17 interactional 
dialogue and role-play task (C6/P108/Di & T) showed that 
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interactional dialogue and role-play task support the learners 
in speaking practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are 
the speaking materials in the textbook practicable for the 
learners?”. Figure 4.17 interactional dialogue and role-play 
task (C6/P108/Di & T) showed that interactional dialogue 
and role-play task are practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the class. 
c) Role-play Task (C6/P116/T) 
The form of speaking material is task. It is role-play task. The 
code of role-play task will become like “C6/P116/T”.  This code 
makes easy the reseacher in analyzing the form of spekaing 
material. 
 
 
 
 
 
 
 
Figure 4.18 Role-play Task 
150 
 
 
Figure 4.18 role-play task (C6/P116/T) is about role-play task. 
There are list of situations that students can create a dialogue and 
after that they do role play based on the dialogue.  
(1) Objective (specific purpose/KD) 
Based on KD 3.6 and 4.6 state that interactional interaction of 
oral and written that involve giving and asking activity that 
related to sufficient capability of doing something or not 
based on the context. Question and statement related to 
sufficient capability of doing something or not by using 
adverbial too dan enough. KD 3.6 and 4.6 correspond with 
role-play task in sixth chapter, it tells about adverbial “too” 
and “enough”. 
(2) Design and Organization 
Figure 4.18 role-play task (C6/P116/T) showed that the form 
of speaking material “role-play task” is designed for group 
study. In sum, Are the speaking materials in the textbook 
designed for individual study or group sudy?, the answer is 
role-play task (C6/P116/T) is designed for group study. 
Meanwhile, the organization of the material is clear enough, 
the material explain intruction and  topic for the situation of 
creating the dialogue  well. 
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(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ question 
“Do the speaking materials in the textbook support the 
learners in speaking practice?”. Figure 4.18 role-play task 
(C6/P116/T) showed that role-play task can support the 
learners in speaking practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are 
the speaking materials in the textbook practicable for the 
learners?”. Figure 4.18 role-play task (C6/P116/T) showed 
that role-play task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the class. 
7) Chapter 7 “ Calendar of Events” 
There are two forms of speaking materials. They are Repetition Task 
(C7/P122/T) and Repetition Task (C7/P127/T). The analysis of the 
aspect is shown in following: 
a) Repetition Task (C7/P122/T) 
The form of speaking material is task. It is repetition task. The 
code of repetition task will become like “C7/P122/T”.  This code 
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Figure 4.19 Repetition Task 
makes easy the reseacher in analyzing the form of spekaing 
material. 
 
 
 
 
 
 
Figure 4.19 repetition task (C7/P122/T) is about repetition task. 
There are list of words and students say them. The words are 
correspond with advertisement like concert, bands, and guest. 
Those are common words use ads to promote it. The analysis of the 
aspect are shown in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.7 and 4.7 state that certain text in the form of 
advertisement through giving and asking information that 
related to the event, based on the context.  Event advertisement 
related to the certain information of things, service, and other 
activity of mass media.  KD 3.7 and 4.7 correspond with 
repetition task (C7/P122/T) in this chapter, it tells about 
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advertisement like concert, bands, and guest. Those are 
common words that use ads to promote it. 
(2) Design and Organization 
Figure 4.19 repetition task (C7/P122/T) showed that the form 
of speaking material “repetition task” is designed for individual 
study. In sum, Are the speaking materials in the textbook 
designed for individual study or group sudy?, the answer is 
repetition task (C7/P122/T) is designed for individual study. 
Meanwhile, the organization of the material is interesting 
enough, the words are packaged with the box.   
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.19 repetition task (C7/P122/T) 
showed that repetition task support the learners in speaking 
practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.19 repetition task (C7/P122/T) showed 
that repetition task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
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such laboratory because the speaking practice can be done in 
the class. 
b) Repetition Task (C7/P127/T) 
The form of speaking material is task. It is repetition task. The 
code of repetition task will become like “C7/P127/T”.  This code 
makes easy the reseacher in analyzing the form of spekaing 
material. 
 
 
 
 
 
 
 
Figure 4.20 repetition task (C7/P127/T) is about repetition task. 
The material explains the sentences are common used in 
advertisement. Advertisements usually use persuasive sentences to 
attract purchaser.  The analysis of the aspect is discussed in 
following: 
 
 
Figure 4.20 Repetition Task 
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(1) Objective (specific purpose/KD) 
Based on KD 3.7 and 4.7 state that certain text in the form of 
advertisement through giving and asking information that 
related to the event, based on the context.  Event advertisement 
related to the certain information of things, service, and other 
activity of mass media.  KD 3.7 and 4.7 correspond with 
repetition task in this chapter, repetition task (C7/P127/T) tells 
about persuasive sentences in advertisement.  
(2) Design and Organization 
Figure 4.20 repetition task (C7/P127/T) showed that the form 
of speaking material “repetition task” is designed for individual 
study. In sum, Are the speaking materials in the textbook 
designed for individual study or group sudy?, the answer is 
repetition task (C7/P127/T) is designed for individual study. 
Meanwhile, the organization of the material is clear.  
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.20 repetition task (C7/P127/T) 
showed that repetition task support the learners in speaking 
practice. 
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(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.20 repetition task (C7/P127/T) showed 
that repetition task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the class. 
8) Chapter 8 “Inventions Make Life Easier” 
There are three forms of speaking materials. They are Interactional 
Dialogue and Role-play Task (C8/P170/Di & T), and Unplanned 
Monologue (C8/P175/Mu). The forms of speaking materials are 
discussed in following: 
a) Interactional Dialogue and Role-play Task (C8/P170/Di & T) 
There are two forms of speaking materials. They are dialogue and 
task. The dialogue is classified into interactional dialogue and the 
task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “practice it”. 
Interactional dialogue will has a code like “Di” and task will has a 
code like “T”. The code will become like “C8/P170/Di & T”.  This 
code makes easy the reseacher in analyzing the form of speaking 
material. 
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Figure 4.21 interactional dialogue and role-play task (C8/P170/Di 
& T) are included as two forms of speaking materials. They are 
interactional dialogue and role-play task. The material explain the 
description of kitchen appliance. the description of the aspect are 
described in following:. 
(1) Objective (specific purpose/KD) 
Based on KD 3.8 and 4.8 expose oral and written report text by 
giving and asking information that related to technology of 
appliance in the first grade course depend on the context. 
Report text related to mention the kinds and the definition of 
the object explanation. KD 3.8 and 4.8 correspond with 
interactional dialogue and role-play task in this chapter, 
C8/P170/Di & T tell about kitchen appliance. 
  
 
Figure 4.21 Interactional Dialogue and Role-play Task 
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(2) Design and Organization 
Figure 4.21 interactional dialogue and role-play task 
(C8/P170/D & T) showed that the form of speaking material 
“interactional dialogue and role-play task” are designed for 
group study. In sum, Are the speaking materials in the textbook 
designed for individual study or group sudy?, the answer is 
interactional dialogue and role-play task (C8/P170/ Di & T) is 
designed for group study. Meanwhile, the organization of the 
material is clear.  
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.21 interactional dialogue and 
role-play task (C8/P170/Di & T) showed that interactional 
dialogue and role-play task support the learners in speaking 
practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.21 interactional dialogue and role-play task 
(C8/P170/Di & T) showed that interactional dialogue and role-
paly task are practicable for the student in speaking 
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practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the class. 
b) Unplanned Monologue (C8/P175/Mu) 
The form of speaking material is monologue. It is unplanned 
monologue. The code of unplanned monologue will become like 
“C8/P175/Mu”.  This code makes easy the reseacher in analyzing 
the form of spekaing material. 
 
 
 
 
 
 
 
Figure 4.22 unplanned monologue (C8/P175/Mu) is about 
unplanned monologue where it is included as oral presentation. 
The material discusses about factual report. There are guideline to 
direct the students to practice it.  The analysis of the aspect is 
discussed in following: 
 
 
 
Figure 4.22 Unplanned Monologue 
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(1) Objective (specific purpose/KD) 
Based on KD 3.8 and 4.8 expose oral and written report text by 
giving and asking information that related to technology of 
appliance in the first grade course depend on the context. 
Report text related to mention the kinds and the definition of 
the object explanation. KD 3.8 and 4.8 correspond with 
unplanned monologue (C8/P175/Mu) tells about factual report.  
(2) Design and Organization 
Figure 4.22 unplanned monologue (C8/P175/Mu) showed that 
the form of speaking material “unplanned monologue” is 
designed for individual study. In sum, Are the speaking 
materials in the textbook designed for individual study or 
group sudy?, the answer is unplanned monologue 
(C8/P175/Mu) is designed for individual study. Meanwhile, 
the organization of the material is clear, there are guidelines 
that help the students.  
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.22 unplanned monologue 
(C8/P175/Mu) showed that unplanned monologue support the 
learners in speaking practice. 
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(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.22 unplanned monologue (C8/P175/Mu) 
showed that unplanned monologue is practicable for the student 
in speaking practice.The students don’t need certain tool or 
certain place such laboratory because the speaking practice can 
be done in the class. 
9) Chapter 9 “Why Is Water Like a Horse?” 
There are four forms of speaking materials. They are Repetition Task 
(C9/P178/T), Repetition Task (C9/P179/T), Interactional Dialogue and 
Role-play Task (C9/P184/Di & T). The descriptions of the materials 
are described in following: 
a) Repetition Task (C9/P178/T) 
The form of speaking material is task. It is repetition task. The 
code of repetition task will become like “C9/P178/T”.  This code 
makes easy the reseacher in analyzing the form of spekaing 
material 
 
 
 
 
 
Figure 4.23 Repetition Task 
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Figure 4.23 repetition task (C9/P178/T) is about repetition task 
where the material talks about list of words of proverb. The words 
are related with the common words are used in proverb and riddle. 
The analysis of the aspects is described in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.9 and 4.9 exposes certain text in the form of 
proverb and riddle, through giving and asking information that 
related to youth life based on the context. It also exposes the 
absorbing of the essence of social function, text structure, and 
language text of proverb and riddle related to youth life. KD 
3.9 and 4.9 correspond with repetition task in this chapter, 
C9/P178/T tells about list of words of proverb.  
(2) Design and Organization 
Figure 4.23 repetition task (C9/P178/T) showed that the form 
of speaking material “repetition task” is designed for 
individual study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is repetition task (C9/P178/T) is designed for 
individual study. Meanwhile, the organization of the material 
is clear.  
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
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the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.23 repetition task (C9/P178/T) 
showed that repetition task support the learners in speaking 
practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.23 repetition task (C9/P178/T) showed 
that repetition task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the class. 
b) Repetition Task (C9/P179/T) 
The form of speaking material is task. It is repetition task. The 
code of repetition task will become like “C9/P179/T”.  This code 
makes easy the reseacher in analyzing the form of spekaing 
material. 
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Figure 4.24 repetition task (C9/P179/T) is about repetition task 
where the material exposes about the sequence of proverbs, for 
instance, “make hay while the sun shines”. It is the one example of 
proverbs in the material. The analysis of the aspect is shown in 
following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.9 and 4.9 expose certain text in the form of 
proverb and riddle, through giving and asking information that 
related to youth life based on the context and absorbing the 
essence of social function, text structure, and language text of 
proverb and riddle related to youth life. KD 3.9 and 4.9 
 
Figure 4.24 Repetition Task 
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correspond with repetition task in this chapter, C9/P179/T tells 
about the sequences of proverbs.  
(2) Design and Organization 
Figure 4.24 repetition task (C9/P179/T) showed that the form 
of speaking material “repetition task” is designed for 
individual study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is repetition task (C9/P179/T) is designed for 
individual study. Meanwhile, the organization of the material 
is clear and there is a picture for describing the each proverb.  
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.24 repetition task (C9/P179/T) 
showed that repetition task support the learners in speaking 
practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.24 repetition task (C9/P179/T) showed 
that repetition task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
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such laboratory because the speaking practice can be done in 
the class. 
c) Dialogue and Task (C9/P184/Di & T) 
There are two forms of speaking materials. They are dialogue and 
task. The dialogue is classified into interactional dialogue and the 
task is classified into role-play task. The role-play task is 
represented in the dialogue by the intruction “practice this 
dialogue”. Interactional dialogue will has a code like “Di” and task 
will has a code like “T”. The code will become like “C9/P184/Di 
& T”.  This code makes easy the reseacher in analyzing the form of 
speaking material. 
 
 
 
 
 
 
 
 
 
Figure 4.25 Interactional Dialogue and Role-play Task 
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Figure 2.25 interactional dialogue and role-play task (C9/P184/Di 
& T) are about interactional dialogue and role-play task. The topic 
of the dialogue is the importance of friends. The role-play task can 
be seen from the practicing of the dialogue. The proverb in 
C8/P184/Di & T is “a friend in need is a friend indeed”. The 
analysis of the aspect is shown in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.9 and 4.9 expose certain text in the form of 
proverb and riddle, through giving and asking information that 
related to youth life based on the context and absorbing the 
essence of social function, text structure, and  language text of  
proverb and riddle related to youth life. KD 3.9 and 4.9 
correspond with interactional and role-play task in this chapter, 
C9/P184/Di & T tells about dialogue in which there is proverb 
in it.  
(2) Design and Organization 
Figure 4.25 interactional dialogue and role-play task 
(C9/P184/Di & T) showed that the two forms of speaking 
materials “interactional dialogue and role-play task” are 
designed for group study. In sum, Are the speaking materials 
in the textbook designed for individual study or group sudy?, 
the answer is interactional dialogue and role-play task 
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(C9/P184/Di & T) are designed for group study. Meanwhile, 
the organization of the material is clear. 
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
speaking practice?”. Figure 4.25 interactional dialogue and 
role-play task (C9/P184/Di & T) showed that interactional 
dialogue and role-play task support the learners in speaking 
practice. 
(4) Practicibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher uses “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.25 interactional dialogue and role-play 
task (C9/P184/Di & T) showed that interactional dialogue and 
role-play task are practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such laboratory because the speaking practice can be done in 
the class. 
d) Dialogue and Task (C9/P184/Di & T) 
There are two forms of speaking materials. They are dialogue and 
task. The dialogue is classified into interactional dialogue and the 
task is classified into role-play task. The role-play task is 
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represented in the dialogue by the intruction “practice this 
dialogue”. Interactional dialogue will have a code like “Di” and 
task will has a code like “T”. The code will become like 
“C9/P184/Di & T”.  This code makes easy the reseacher in 
analyzing the form of speaking material. 
 
 
 
 
 
 
Figure 4.26 interactional dialogue and role-play task 
(C9/P184/Di & T) are about interactional dialogue and role-
play task and they discuss about the riddle in the dialogue. the 
riddle is about ant’s legs. The analysis of the aspect is shown in 
following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.9 and 4.9  expose certain text in the form of 
proverb and riddle, through giving and asking information 
that related to youth life based on the context and absorbing 
the essence of social function, text structure, and  laanguage 
 
Figure 4.26 Interactional Dialogue and Role-play Task 
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text of  proverb and riddle related to youth life. KD 3.9 and 
4.9 correspond with interactional and role-play task in this 
chapter, C9/P184/Di & T tells about dialogue in which 
there is riddle in it.  
(2) Design and Organization 
Figure 4.26 interactional dialogue and role-play task 
(C9/P184/Di & T) showed that the two forms of speaking 
materials “interactional dialogue and role-play task” are 
designed for group study. In sum, Are the speaking 
materials in the textbook designed for individual study or 
group sudy?, the answer is C9/P184/Di & T is designed for 
group study. Meanwhile, the organization of the material is 
clear. 
(3) Skill 
Reseacher analyzes whether the speaking materials support 
the learner in speaking practice or not by checklist’ 
question “Do the speaking materials in the textbook 
support the learners in speaking practice?”. Figure 4.26 
interactional dialogue and role-play task (C9/P184/Di & T) 
showed that interactional dialogue and role-play task 
support the learners in speaking practice. 
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(4) Prcaticibility and Achieveable 
Based on Cunningsworth (1995: 3), researcher uses “Are 
the speaking materials in the textbook practicable for the 
learners?”. Figure 4.26 interactional dialogue and role-play 
task (C9/P184/Di & T) showed that interactional dialogue 
and role-play task are practicable for the student in 
speaking practice.The students don’t need certain tool or 
certain place such laboratory because the speaking practice 
can be done in the class. 
10) Chapter 10 “Make a Peaceful World Through Songs” 
There is a form of speaking materials. It is Repetition Task 
(C10/P193/T). The last chapter discuss about songs. Further 
description of the material is shown in following: 
The form of speaking material is task. It is repetition task. The code of 
repetition task will become like “C10/P193/T”.  This code makes easy 
the reseacher in analyzing the form of spekaing material. 
 
 
 
 
 
 
Figure 4.27 Repetition Task  
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Figure 4.27 repetition task (C10/P193/T) is about repetition task. There 
are sequences of words that are common in a song. The analysis of the 
aspect is discussed in following: 
(1) Objective (specific purpose/KD) 
Based on KD 3.10 and 4.10 expose about paraphrasing the 
social function and lyrics feature of the songs that related to 
youth life (SMA/MA) and absorbing the essence of social 
function and lyrics feature contextually that correspond with 
youth life (SMA//MA). KD 3.9 and 4.9 correspond with 
repetition task in this chapter, C10/P193/T tells about common 
words are used in the songs.  
(2) Design and Organization 
Figure 4.27 repetition task (C10/P193/T) showed that the form 
of speaking material “repetition task” is designed for 
individual study. In sum, Are the speaking materials in the 
textbook designed for individual study or group sudy?, the 
answer is repetition task (C10/P193/T) is designed for 
individual study. Meanwhile, the organization of the material 
is clear and interesting enough. 
(3) Skill 
Reseacher analyzes whether the speaking materials support the 
learner in speaking practice or not by checklist’ question “Do 
the speaking materials in the textbook support the learners in 
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speaking practice?”. Figure 4.27 repetition task (C10/P193/T) 
showed that repetition task support the learners in speaking 
practice. 
(4) Prcaticibility and Achieveable 
Based on Cunningsworth (1995: 1-3), researcher used “Are the 
speaking materials in the textbook practicable for the 
learners?”. Figure 4.27 repetition task (C10/P193/T) showed 
that repetition task is practicable for the student in speaking 
practice.The students don’t need certain tool or certain place 
such as laboratory because the speaking practice can be done 
in the class. 
Based on the findings above showed that In-depth evaluation of  
speaking materials are good, it can be seen from the aspect that related to 
aims (general goals/SK) had got score 2 or “good”, this means that the 
aims of the Pathway To English correspond with KI and KD; objective 
(specific purpose/KD) had got score 2 or “good”, this means that KD in 
syllabus represented well in each speaking materials of Pathway To 
English; design and organization had got score 2 or “good”, this means 
that speaking materials are designed well both in individual and group 
study for supporting speaking practice; skill had got score 2 “good”, this 
means that speaking materials in Pathway To English support the students 
in speaking practice; practicability and achieveable had got score 2 or 
“good”, this means that speaking materials of Pathway To English are 
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practicable for the students in speaking practice. Those are classified in 
following: 
Table 4.5  
Finding on In-Depth Evaluation Proposed by 
Cunningsworth (1995: 1-3) Adopted by Solikhah (2016: 87) 
No Aspect Scores 
1 Aims (general goal/SK) 
Do the aims of the textbook correspond with the aims of 
the teaching program?  
2 
2 Objective (specific purpose/KD) 
Do the purposes of KD in the syllabus correspond with the 
speaking materials in the textbook? 
2 
3 Design and Organization 
Are the speaking materials in the textbook designed for 
individual study or group study? 
2 
4 Skill 
Do the speaking materials in the textbook support the 
learners in speaking practice? 
2 
5 Practicibility and achieveable 
Are the speaking materials in the textbook practicable for 
the learners?  
2 
Total 10 
Percentage 100% 
Criteria Good 
 
Based on the table above, the aims of textbook Pathway To 
English correspond with the aims of teaching-learning program. 
Meanwhile, the speaking materials were 100% fulfilled the aspect of 
In-depth evaluation includes the objective (specific purpose/KD), 
design and organization, skill, practicibility and achieveable.  This can 
be concluded that the appropriatness of the speaking materials with 
the aspect of In-depth evaluation is good. The aims of the textbook 
with the aims of teaching-learning program are good. The objective of 
each speaking materials are appropriate with KD. The design and 
organization of speaking materials are good in supporting speaking 
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practice to encourage the students in speaking practice. The speaking 
materials in Pathway To English support the students in speaking 
practice. The last, speaking materials of Pathway To English are 
practicable for speaking practice in the class. 
B. Discussion 
After analyzed the textbook, researcher makes some discussions 
from research. The researcher discusses the aspect of textbook evaluation 
by Cunningsworth (1995: 3). Impressionistic evaluation includes cover 
and title, content of each chapter with theme in syllabus, learning activity 
that is able to be developed in each chapter, organizations of chapter’s 
content, sub-chapter, and exercise in each chapter and layout and typing. 
Beside that, In-depth evaluation includes aims, objective, design and 
organization, skills, and practicibility and achieveable. The descriptions 
are discussed in following: 
1. Impressionistic Evaluation 
Related to Impressionistic evaluation by Cunningsworth 
(1995:1-3) states that Impressionistic evaluation gives an information 
of the interesting of the textbook, general impression of a textbook 
fairly and quickly, just by looking through it, and getting an overview 
of its possibilities and its strength and weakness, nothing significant 
features which stand out. The Impressionistic evaluation by 
Cunningsworth (1995: 1-3) that classified (in Solikhah, (2011: 86), 
they included in following: cover and title, content of each chapter 
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with theme in syllabus, learning activity that is able to be developed in 
each chapter, organizations of chapter’s content, sub-chapter, and 
exercise in each chapter and layout and typing.   
The research finding showed that Pathway To English had got 
100% or categorized as good based on Impressionistic evaluation by 
Cunningsworth theory (1995: 1-3). It means that, Pathway To English 
has a good impression in appearance, content, learning activity, 
organizations, layout and typing.  It can be seen from the aspect that 
reccomended by Cunningsworth theory (1995: 1-3) in Solikhah (2016: 
86). They are: Pathway To English had got score 2 or “good” for 
cover and title, score 2 or “good” for the appropriatness of content of 
each chapter with theme in syllabus, score 2 or “good” for learning 
activity that is able to be developed in each chapter, score 2 or “good” 
for organizations of chapter’s content, sub-chapter, and exercise in 
each chapter are presented well and score 2 or “good” for layout and 
typing are also presented well.  
In addtion, the research finding of Impressionistic evaluation of 
Pathway To English correspond with the Impressionistic evaluation by 
Cunningsworth (1995: 1-3) that the interesting of the textbook and 
general impression of the textbook can be seen from the cover and 
title fairly and quickly; the strength and weakness of the textbook can 
be seen from the appropriatnes of the content of each chapter with the 
syllabus and also well-organized of organizations of chapter’s content. 
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Furthermore, clear layout and typing can determine the strenght or 
weakness of the textbook.   
Those aspects of Impressionistic evaluation are described in 
following: 
a. Cover and Title 
Based on Impressionistic evaluation checklist that 
researcher adopted by Cunningsworth (1995: 1-3), “Are the cover 
and title attractive in appearance (color, image, font size)?”. The 
research finding showed that cover and title of Pathway To English 
had got score 2 or “good”, this means cover and title are attractive 
in appearance. Cover and title has interesting and clear color. 
Beside that, the image of four women and one man present the 
eanthusiasm in discussing. Moreover, the font size is clear enough 
for the students.  
Cover of Pathway To English textbook has two colors, 
white color on top of the cover and light-green on bottom part. The 
colors of the font are clear and interesting. The title “PATHWAY 
TO ENGLISH” printed in capital letter and light-blue as its color. 
The colors of the descriptions are clear. The address of the 
description is grey, “untuk SMA/MA kelas X Kurikulum 2013 yang 
Disempurnakan Kelompok Peminatan”. Meanwhile, the authors of 
the textbook are written in a grey “Theresia Sudarwati and Eudia 
Grace”. The publisher is written in black “PENERBIT 
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ERLANGGA” and the address of the user is written in white with 
orange rectangle as its background “BUKU SISWA”. The edition 
of the textbook is written in orange and it is written in capital letter 
“EDISI REVISI”. Other aspects, the number of the grade is written 
in white with square box as its background. The bottom part of the 
textbook is decorated with the image of the people who having a 
discussion. There are four women and one man. 
b. Content of each chapter with theme in syllabus 
Related to Impressionistic evaluation checklist that 
researcher adopted by Cunningsworth (1995: 1-3), “Are the theme 
in syllabus represented in textbook?”. The term of theme in 
syllabus is the Basic Competence (KD) in syllabus. It was matched 
with the topic in each chapter. The analyzing is to know whether 
the topic of each chapter discuss a material that correspond with 
the KD in syllabus or not, (see Table 4.1).  
The appropriateness of KD 3.1 and 4.1 with Chapter 1 had 
got score 2 or “good”. It showed that the topic of Chapter 1 discuss 
the material that correspond with the KD 3.1 and 4.1 that is the 
information of forms. The appropriatness of KD 3.1 and 4.2 with 
Chapter 2 had got score 2 or “good”. It showed that the topic of 
Chapter 2 discuss the material that correspond with the KD 3.2 and 
4.2 that is the using of Modal “Should”. The appropriateness of 
KD 3.3 and 4.3 with Chapter 3 had got score 2 or “good”. It 
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showed that the topic of Chapter 3 discuss the material that 
correspond with KD 3.3 and 4.3 that is the using of Modal “Will”. 
The appropriateness of KD 3.4 and 4.4 with Chapter 4 had got 
score 2 or “good”. It showed that the topic of Chapter 4 discuss the 
material that correspond with the KD 3.4 and 4.4 that is correlative 
conjunction.  
Other research findings showed that the appropriateness of 
KD 3.5 and 4.5 with Chapter 5 had got score 2 or “good”. It 
showed that the topic of Chapter 5 discuss the material that 
correspond with the KD 3.5 and 4.5 that is Biography. The 
appropriateness of KD 3.6 and 4.6 wih Chapter 6 had got score 2 
or “good”. It showed that the topic of Chapter 6 discuss the 
material that correspond with the KD 3.6 and 4.6 that is adverbs of 
degree. The appropriateness of KD 3.7 and 4.7 with Chapter 7 had 
got score 2 or “good”. It showed that the topic of Chapter 7discuss 
the material that correspond with the KD 3.7 and 4.7 that is 
advertisement.  
Furthermore, the appropriateness of KD 3.8 and 4.8 with 
Chapter 8 had got score 2 or “good”. It showed that the topic of 
Chapter 8 discusses the material that correspond with the KD 3.8 
and 4.8 that is report text. The appropriateness of KD 3.9 and 4.9 
with Chapter 9 had got score 2 or “good”. It showed that the topic 
of Chapter 9 discuss the material that correspond with the KD 3.9 
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and 4.9 that is proverbs and riddles. The last, the appropriateness of 
KD 3.10 and 4.10 with Chapter 10 had got score 2 or “good”. It 
showed that the topic of Chapter 10 discuss the material that 
correspond with the KD 3.10 and 4.10 that is theme and lyrics of 
the songs. In sum, based on Wahab (2013: 63) the appropriateness 
of KD in syllabus with each chapter of English textbook Pathway 
To English is categorized as good.  
c. Learning activity that is able to be developed in each chapter 
Based on Impressionistic evaluation checklist that 
researcher adopted by Cunningsworth (1995: 1-3), “Are the 
students expected to take a degree of responsibility for their own 
learning (eg by setting their own individual learning targets)?”. 
The result of research finding showed that the learning activity of 
speaking materials encourage the students to take a degree of 
responsibility of their own learning such group and individual 
study. The learning activity  that students are expected to take a 
degree of responsibility for their own learning by group study is 
shown from group activities tasks (C2/P19/T; C3/P54/T; and 
C3/P55/T), Dialogues (C2/P22/Di; C2/P27/Di; C3/P40/Di; 
C5/P95/Di; C6/P108/Di; C8/P170/Di; C9/P184/Di; C9/P184/Di),  
and Role-play tasks (C2/P22/T; C2/P27/T; C3/P40/T; C5/P95/T; 
C6/P108/T; C6/P116/T; C8/P170/T; C9/P184/T; C9/P184/T).  
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The learning activity  that students are expected to take a 
degree of responsibility for their own learning by individual study 
is shown from repetition tasks (C1/P5/T; C1/P7/T; C3/P39/T; 
C4/P61/T; C6/P102/T; C7/P122/T; C7/P127/T; C9/P178/T; 
C9/P179/T; C10/P193/T), Monologue: (C4/P75/Mu; C5/P97/Mu; 
C8/P175/Mu), and Reading-aloud Task: (C5/P83/T). 
Based on the finding on learning activity that is able to be 
developed in each chapter, students are expected to take a degree 
of responsibility for their own learning both in individual or group 
study. Meanwhile, for the each form of speaking materials had got 
score 2 or “good” and the percentage also showed 100% or “good”, 
this means that in the learning activity each form of speaking 
materials are good for making the students to take a degree of 
responsibility for their own learning by individual and group study 
in teaching-learning process.  
d. Organization of chapter’s content, sub-chapter, and exercise in 
each chapter 
The one of aspect of Impressionistic evaluation to see how 
the content is organized (according to the structure, functions, 
topic, skill) and how is the content sequenced (Cunningsworth, 
1995: 3-4). Based on Impressionistic evaluation checklist that 
researcher adopted by Cunningsworth (1995: 1-3), “Are 
organizations of chapter’s content, sub-chapter, and exercise in 
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each chapter well-organized?”. The research finding showed that 
the organizations of chapter’s content, sub-chapter, and exercise in 
each chapter are well organized. They are (1) the front cover had 
got score 2 or “good”, this means that the organizations of the 
content are well organized related to the descriptions of the title, 
author, grade, publisher, the year of publishing, and illustration; (2) 
soft cover had got score 2 or “good”, this means that the 
organization of the content are well organized related to the 
descriptions of the title, author, publisher, the year of publishing, 
address, and website; (3) preface had got score 2 or “good”, this 
means that the organizations of the content are well organized 
related to the description of the information of the Pathway To 
English textbook;  
Furthermore, (4) table of content had got score 2 or “good”, 
this means that the organizations of the table content are well 
organized; (5) Chapter I-X had got score 2 or “good” for each 
chapter, this means that the organizations of the description of the 
each chapter are well organized related to the framework of the 
four skills and the purposes of the four skills; (6) glossary had got 
score 1 or “satisfactory”, this means that the organizations of the 
glossary are good enough or satisfactory; (7) references had got 
score 1 or “satisfactory”, this means the organizations of the 
content of the references are well organized although there were 
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some references that did not present the publisher but it doesn’t 
matter; (8) index had got score 1 or “satisfactory”, this means that 
the organizations of index are good enough or satisfactory, and (9) 
back cover  had got score 1 or “satisfactory”, this means that the 
organizations of the back-cover are good enough or satisfactory. In 
sum, the total score had got 100% so the criteria is good, this 
means that the organizations of chapter’s content, sub-chapter, and 
exercise in ecah chapter are well organized.  
e. Layout and Typing 
Layout and typing is one of aspect of Impressionistic 
evaluation to see what the framework of  learning objective 
presented by the textbook such as whether the layout clear or not 
(Cunningsworth, 1995: 3-4). Based on Impressionistic Evaluation 
checklist that researcher adopted by Cunningsworth (1995: 1-3), 
“Is the layout clear?”. The layouts are clear enough. It can seen 
from the organizations of chapter’s content, sub-chapter, and 
exercise in each chapter (see Table 4.3).  
Related to the layouts of cover and soft-cover are clear and 
the typing descriptions are clear also. The layout preface is also 
clear where the students or reader can read clearly. The layout of 
table content is also clear with the capitalize each word for each 
chapter. The layouts of chapter I through chapter X are clear 
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completely with the descriptions of each skill. Glossary, references 
and index also have a clear layout and typing. 
2. In-depth Evaluation 
In-depth evaluation is proposed by Cunningsworth (1995: 1-3) 
and McDonough & Shaw (1993) who explain that in-depth evaluation 
has a function to get deep information about various items of the 
textbook, such as the exercises are available in syllabus, and the 
relationship of the textbook towards the teacher’s need. It can be 
implemented through select one or two chapters of the textbook and 
examine the appropriatness of the skills and exercises in each chapter 
(in Solikhah, 2016: 87). The In-depth Evaluation by Cunningsworth 
(1995: 1-3) is classified (in Solikhah, 2011: 87), they included the 
following: aims (general goals/SK), objective (specific purpose/KD), 
design and organization, skill, practicibility and achieveable.  
The research finding showed that Pathway To English  had got 
100% or categorized as good based on In-depth evaluation by 
Cunningsworth theory (1995: 1-3). It means that Pathway To English 
is appropriate with the aspect of In-depth evaluation by 
Cunningsworth theory (1995: 1-3). Pathway To English had got score 
2 or “good” for aims (general goal/SK), this means that the aims of the 
textbook correspond with the teaching program; score 2 or “good” for 
objective (specific purpose/KD), this means that the purpose of KD 
represented well in the speaking materials in the textbook; score 2 or 
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“good” for design and organization, this means that the speaking 
materials are designed well both in individual study and group study; 
score 2 or “good” for skill, this means that the speaking materials in 
the textbook are good in supporting the learners in speaking practice; 
and score 2 or “good” for practicibility and achieveable, this means 
that the speaking materials in the textbook are practicable for the 
learners in speaking prcatice.  
In addition, Pathway To English had fulfilled the all aspects of 
In-depth evaluation by Cunningsworth theory (1995: 1-3). English 
textbook of Pathway To English correspond with the KI (general 
goal/SK) and KD (specific purpose) in the syllabus. The speaking 
materials are designed in individual and group study. The speaking 
materials support the learners in speaking practice and speaking 
materials are also practicable for the learners in speaking practice. In 
sum, the appropriateness of the speaking materials with In-depth 
evaluation by Cunningsworth (1995: 1-3) is categorized as good based 
on rating scale from Wahab (2013: 63). The descriptions of the aspect 
of In-depth evaluation in the following: 
a.  Aims (general purposes/SK) 
Aims (general purpose/SK) are to see the appropriateness 
of the aims of the textbook with the teaching program and the need 
of the learners, and whether the textbook is suit with the teaching-
learning situation (Cunningsworth: 1995: 3-4). Based on In-depth 
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evaluation checklist that researcher adopted by Cunningsworth 
(1995: 1-3), “Do the aims of the textbook correspond with the aims 
of the teaching program?”.  The research finding showed that the 
aims of the textbook correspond with the aims of teaching 
program, it can be seen from the each chapter of Pathway To 
English is designed based on KI and KD from the syllabus (see 
Table 4.1). There is a framework of each skill that provides the aim 
of the materials that should be achieved by the students. For 
instance: the framework of Chapter 1 Would You Fill Out This 
Form, Please? describes the materials are discussing in the Chapter 
1. The four skills of Chapter 1 that are: Listening: Listening to 
understand information in certain form; Speaking: Speaking in an 
interview with a questionnaire; Reading: Reading to understand 
various types of forms; Writing: Completing a purchase order 
form.  It showed that the materials of Chapter 1 represented KD in 
the syllabus.  
Based on Sudarwati and Grace (2016: iii) expose that 
Pathway To English aims is to provide a framework for teaching 
and learning English based on KI/KD Kurikulum 2013 yang 
Disempurnakan. The series adopts the format of a radio to build 
the lessons around teenager’s lives. All three levels allow learners 
to practice the four-skills, listening, speaking, reading and writing 
which eventually help them develop their discourse competence. 
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By having this competence, they can survive in an English-
speaking environment and access information. It also enables them 
to express themselves kinds of texts.  In sum, the aims of the 
Pathway To English correspond with the aims of teaching-learning 
program. 
Related to Standar Kompetensi (SK) is known as Kompetensi 
Inti (KI) in 2013 Curriculum. Based on KI 1, KI 2, KI 3, and KI 4 
showed that the purpose of teaching-learning program has a goal to 
create the students to be religious and have a good social 
relationship. Furthermore, the students are insisted to be active, 
critic, logic and creative in teaching-learning process (see page 41-
42). Scientific approachs (observing, questioning, exploring, 
associating, and communicating) are used in the teaching-learning 
process to create the students become active in teaching-learning 
process. Those are in line with the Pathway To English textbook as 
the Lintas Minat program to provide materials related to the KI and 
KD of the syllabus.  
b. Objective (specific purpose/KD) 
Aims (general purpose/SK) is to see the aims of syllabus is 
suit with the textbook of teaching-learning program, whether the 
textbook covers all of the need’s of teacher and students, whether it 
can cover the four skills, and whether it is good resource for 
teacher and students.(Cunningsworth: 1995: 3-4).  
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Based on In-depth evaluation checklist that researcher 
adopted by Cunningsworth (1995: 1-3), “Do the purposes of KD in 
the syllabus correspond with the speaking materials in the 
textbook?”. The research finding of objective showed that the 
speaking materials in the textbook are appropriate with the KD in 
the syllabus.  First chapter presents repetition task (C1/P5/T and 
C1/P7/T), repetition task (C1/P5/T) discusses common word of 
transaction in a bank and repetition task (C1/P7/T) discusses the 
common words of information form. Both C1/P5/T and C1/P7/T 
discusses the materials that related to the KD3.1 and 4.1 that is 
about information form (see Appendix 1).  
Second chapter presents group activities task (C2/P19/T) 
discusses about the using Modal “Should” in sentence, 
interactional dialogue and role-play task (C2/P22/Di & T) discuss 
about suggestion, and interactional dialogue and role-play task 
(C2/P27) discuss about advice. The speaking materials of 
C2/P19/T, C2/P22/Di & T, C2/P27/Di &T discusses about the 
using Modal “Should”, this means that the speaking materials 
correspond with KD 3.2 and 4.2. Third chapter presents repetition 
task (C3/P39/T) discusses about the using of “Will” in sentence, 
interactional dialogue and role-play task (C3/P40/Di &T) discuss 
about planning of vacation, group activities task (C3/P54/T) 
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discuss about question-answer by using “will” and “won’t”, and 
group activities task (C3/P55/T) discuss about question and 
answer. The speaking materials of C3/P39/T, C3/P40/Di &T, 
C3/P54/T, and C3/P55/T correspond with KD 3.3 and 4.3 that are 
about activity/phenomenon in the future.  
Fourth chapter presents repetition task (C4/P61/T) that 
discuss about correlative conjunction and unplanned monologue 
(C4/P75/Mu) that discuss about making a report and present it.  
Repetition task (C4/P61/T) and unplanned monologue 
(C4/P75/Mu) discuss the material that suggested by KD 3.4 and 4.4 
that are correlative conjunction. Fifth chapter presents reading-
aloud task (C5/P83/T) discusses about biography of Ismail 
Marzuki. Interactional dialogue and role-play task (C5/P95/Di & 
T) discusses about Nelson Mandela biography, and unplanned 
monologue (C5/P97/Mu) discusses about making a biography. The 
speaking materials of Chapter 5 correspond with KD 3.5 and 4.5 
discuss about biography.  
Sixth chapter presents repetition task (C6/P102/T) discusses 
adverb of degree (too...to; enough to ....). Interactional dialoguue 
and role-play task (C6/P108/Di & T) discuss about having a 
conversation of using too and enough, and role-play task 
(C6/P116/T) discusses about adverbial degree “too” and “enough”. 
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The speaking materials of Chapter 6 correspond with the KD 3.6 
and 4.6.  
Furthermore, seventh chapter presents repetition task 
(C7/P122/T) discuss about advertisement of concert, bands, and 
guest. Repetition task (C7/P127/T) discusses about common words 
are used in advertisement. Both C7/P122/T and C7/P127/T discuss 
about advertisement, this means that they correspond with KD 3.7 
and 4.7 that discuss about event advertisement. Eighth chapter 
presents interactional dialogue and role-play task (C8/P170/Di & 
T) that discuss about the description of kitchen appliance. 
Meanwhile, unplanned monologue (C8/P175/Mu) discusses about 
factual report. Both C8/P170/Di & T and C8/P175/Mu correspond 
with KD 3.8 and 4.8 that discuss about report text.  
Ninth chapter presents two repetition tasks (C9/P178/T and 
C9/P179/T) and interactional dialogue and role-play task 
(c9/P184/Di & T). Repetition task (C9/P178/T) discusses about list 
of words of proverb. Repetition task (C9/P179/T) discusses about 
the sequence of proverb. In Chapter 9, there are two figures that 
have same codes (see Figure 4.25 and 4.26). First, Figure 4.25 has 
code C9/P184/Di & T, interactional dialogue and role-play task 
(C9/P184/Di & T) discuss about the proverb that used in a 
conversation. Second, Figure 4.26 has code C9/P184/Di & T, 
interactional dialogue and role-play task (C9/P184/Di & T) discuss 
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about riddle in a dilaogue.This means that, C9/P178/T, C9/P179/T, 
and C9/P184/Di & T discuss about proverb. So, they are 
appropriate with KD 3.9 and 4.9 that discuss about proverb and 
riddle. Tenth chapter present repetition task (C10/P193/T) that 
discusses about sequences of words in songs.  This means that 
C10/P193/T correspond with KD 3.10 and 4.10 that tells about 
songs. In sum, the speaking materials of Pathway To English 
correspond with the KD in the syllabus. 
c. Design and Organization 
Design and Organization are to see the appropriatness of 
organization to the teacher and students, how clear the layout is, 
and the materials are provided in the textbook can allow them to 
complete the work needed to meet syllabus requirements 
(Cunningsworth: 1995: 3-4).  In this context, reseacher discusses 
about what the speaking materials in the textbook are designed for 
individual study or group study. 
Based on In-depth evaluation checklist that researcher 
adopted by Cunningsworth (1995: 1-3), “Are the speaking 
materials in the textbook designed for individual study or group 
study?”. The research finding showed that the speaking materials 
are designed both in individual and group study. There are 14 
speaking materials are designed for individual study and there are 
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20 speaking materials are designed for group study. Those are 
shown: 
1) Individual Study  
a) Repetition Task: (C1/P5/T), (C1/P7/T), (C3/P39/T), 
(C4/P61/T), (C6/P102/T), (C7/P122/T), (C7/P127/T), 
(C9/P178/T), (C9/P179/T), (C10/P193/T).  Based on 
repetition tasks, students can design their own learning by 
individual study. 
b) Monologue: (C4/P75/Mu), (C5/P97/Mu), (C8/P175/Mu). 
Based on monologue in speaking materials, it leads the 
students to practice speaking in individual study. 
c) Reading-aloud Task: (C5/P83/T), it leads the students to 
practice speaking in individual study. 
2) Group Study:  
a) Group Activities Task: (C2/P19/T), (C3/P54/T),(C3/P55/T). 
They lead the students to speaking practice in group study.  
b) Dialogue: (C2/P22/Di), (C2/P27/Di), (C3/P40/Di), 
(C5/P95/Di), (C6/P108/Di), (C8/P170/Di), (C9/P184/Di), 
(C9/P184/Di). Dialogue creates the students to design their 
learning in a group. 
c) Role-play Task: (C2/P22/T), (C2/P27/T), (C3/P40/T), 
(C5/P95/T), (C6/P108/T), (C6/P116/T), (C8/P170/T), 
(C9/P184/T), (C9/P184/T). Role-play tasks are designed for 
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group study where the students are asked to do a role based 
on the scenario. 
In addition, both for individual study and for group study, 
the students can practice speaking by their own learning style. In 
Pathway To English, the dominant form of speaking materials is 
repetition task. 
d. Skill 
Skill is to see the appropriatness of the four skills in the 
textbook covered the course aims and syllabus requirements, 
whether the reading materials are suitable with student’s level, 
whether listening materials are recorded well, accompanied by 
background information, question and activities that can help 
student’s comprehension, whether speaking materials are well 
designed to equip learners for rea-life interaction, whether writing 
activities suitable in the term of control, degree of accuracy, and 
use of appropriate styles (Cunningsworth: 1995: 3-4). In this 
context, reseacher investigated whether the speaking materials in 
the textbook support the learners in speaking practice or not. 
Based on In-depth evaluation checklist that researcher 
adopted by Cunningsworth (1995: 1-3), “Do the speaking 
materials in the textbook support the learners in speaking 
practice?”. The research finding showed that speaking materials 
support the learners in speaking practice. 
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1) Repetition Task: (C1/P5/T), (C1/P7/T), (C3/P39/T), (C4/P61/T), 
(C6/P102/T), (C7/P122/T), (C7/P127/T), (C9/P178/T), 
(C9/P179/T), (C10/P193/T).  The research finding showed that 
repetition task supports the students in speaking practice. By 
repetition of words, the students repeats and pronounces the 
words, so they do speaking practice. 
2) Monologue:  (C4/P75/Mu), (C5/P97/Mu), (C8/P175/Mu). The 
research finding showed that monologue as the form of speaking 
materials supports the students in speaking practice, like 
C4/P75/Mu, students can create a report text and present it. 
Speaking materials C5/P97/Mu creates the students to tell a 
biography recount. Speaking materials C8/P175/Mu creates the 
students to make a factual report and present it.  
3) Reading-aloud Task (C5/P83/T), it leads the students to read 
aloud the biography. 
4) Group Activities Task: (C2/P19/T), (C3/P54/T),(C3/P55/T). The 
speaking materials C2/P19/T creates the students to discuss 
about the list themes based on the problem and give a solution 
of it. The speaking materials C3/P54/T creates the students to do 
question-answer. The speaking materials C3/P55/T creates the 
students to do question-answer. Those showed that group 
activities task supports the students in speaking practice. 
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5) Dialogue: (C2/P22/Di), (C2/P27/Di), (C3/P40/Di), (C5/P95/Di), 
(C6/P108/Di), (C8/P170/Di), (C9/P184/Di), (C9/P184/Di). The 
research finding showed that dialogue creates students to have a 
conversation with their partner. 
6) Role-play Task: (C2/P22/T), (C2/P27/T), (C3/P40/T), 
(C5/P95/T), (C6/P108/T), (C6/P116/T), (C8/P170/T), 
(C9/P184/T), (C9/P184/T). Based on the research finding, the 
students practice a role based on the script of the dialogue. the 
text of dialogue as the script for the students and they practice it.  
e. Practicibility and Achieveable 
Practicibility and achieveable are to see whether the 
textbook is attractive in appearance, whether the textbook is easy 
to obtain, and whether any part of package need particular 
equipment such as language laboratory or video player 
(Cunningsworth, 1995: 3-4). In this context, researcher discusses 
about whether the speaking materials in the textbook are 
practicable for the learners or not. 
Based on In-depth evaluation checklist that researcher 
adopted by Cunningsworth (1995: 1-3), “Are the speaking 
materials easy to encourage the learners in speaking practice?”.  
The research finding showed that the all of speaking materials are 
practicable for the students in speaking practice such as 
monologue, dialogue, role-play, repetition task, read-aloud task, 
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and group activities task. Students do not need special equipment 
to do them. Perhaps, the students can practice them in the class.  
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
This chapter presents the conclusion and suggestion from the reseacher based on 
the result of textbook analysis entitled “Pathway To English”. Those are discussed 
in following: 
A. Conclusion  
The analysis of English textbook “Pathway To English” based on 
Cunningsworth theory (1995: 1-3) related to Impressionistic evaluation and In-
depth evaluation to analyze the qualified English textbook are drawn in 
following: 
1. Inpressionistic Evaluation 
Based on the aspect of Impressionistic from Cunningsworth (1995: 
1-3) in Solikhah (2016: 86) showed that general aspect of the textbook 
“Pathway To English” is categorized good based on Wahab rating scale 
(2013: 63). The cover showed good in appearance. The content of each 
chapter with theme in syllabus are showed appropriatness with the each KD 
in syllabus. The learning activity that is able to be developed in each chapter 
showed that it encouraged the learners to take a responsibility for their 
learning. The organizations of chapter’s content, sub-chapter, and exercise 
in each chapter showed that is well-organized in each chapter and the layout 
and typing are showed that the arrangement of the content are clear. Based 
on the result above, it showed that the analysis of general aspect of the 
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textbook by using Impressionistic evaluation is appropriate with 
Cunningsworth theory (1995:1-3).  
2. In-depth Evaluation 
Based on the result of In-depth evaluation showed that the speaking 
materials of Pathway To English textbook are appropriate with the aspect 
of In-depth evaluation by Cunningsworth (1995:1-3) in Solikhah (2016: 
87). The aims of the textbook showed that the aims are appropriate with the 
teaching-learning program. The objective showed that the each speaking 
material in each chapter correspond with the KD in syllabus. The design 
and organization showed that the speaking materials in the teaxtbook are 
designed both individual and group study to support the speaking practice. 
The skill showed that the speaking materials in each chapter support the 
learners in speaking practice. The last, practicibility and achieveable 
showed that the speaking materials are practicable for the learners in 
speaking practice. 
 
B. Implication and Recommendation 
Based on the result and the analysis that was conducted by the 
researcher. Reseacher has an implication of the result of the analysis on 
speaking materials of English textbook “Pathway To English” and also several 
recommendations to help in improving the quality of the English textbook. The 
implication and recommendation are described as follows: 
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Related to the aspect of Impressionistic evaluation by Cunningsworth 
(1995: 1-3) in the English textbook “Pathway To English” used at the tenth 
grade of MAN 1 Klaten showed that Pathway To English is categorized as a 
good English textbook that can be used for teaching-learning process, 
especially for Lintas Minat program. Although Pathway To English textbook is 
published by Erlangga, but it is appropriate with the 2013 Curriculum that are 
recommended by the government. Furthermore, the result of analysis on 
speaking materials of English textbook “Pathway To English” based on in-
depth evaluation by Cunningsworth (1995: 1-3) showed that the speaking 
materials can be used for the English teacher in supporting the speaking 
practice in the class. There are many materials of speaking such as dialogue, 
monologue and task can encourage the students in speaking practice.  
Based on the result of this research, researcher has some recommendations. 
They are:   
1. For the English Teacher  
In selecting the Englsih textbook, the English teacher should be 
involving in the process. Besides, the English textbook has already 
reccomended by the instancy but English teacher should analyze with the 
aspects of the good English textbook, such as aims of teaching-learning 
program, learners need and the appropriatness with the KD in syllabus. 
Those can help the English teacher in selecting and also the role of English 
textbook do not only for help the teacher but also helping the students in 
achieving the aim of teaching-learning process. 
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2. For the Institutions 
For the institutions, the research of this study can be used as 
solution in selecting a good textbook to support the aim of teaching-learning 
process. The textbook evaluation can be a reference for the institutions in 
improving the technique of choosing the good textbook. The aspect of 
textbook evaluation is important, if the textbook isn’t published by the 
government, the institutions can use textbook evaluation to know the 
appropriatness of the textbook with the aim of teaching-learning program. 
3. For the Researcher 
Based on the analysis that reseacher did, reseacher hopes that it can 
be inspire and motivation for further researcher who wants to analyze the 
English textbook. It could be make further reseacher can increase this 
research to be more better in the next. Beside that, the reseacher also hopes 
that this reserach can be reference for improving the way of analyzing of the 
English textbook.  
Finally, the researcher realizes that this research is yet being 
perfect. In addition, the researcher hopes the readers would give any critics 
and suggestion for the better research in the next. 
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SILABUS  
 
Sekolah/Madrasah  :  MAN Karanganom Klaten 
Mata Pelajaran   :  BAHASA INGGRIS - PEMINATAN 
Kelas / Jurusan   :  X / IPA 
Semester   :  Gasal / Genap 
 
Kompetensi Inti: 
  
KI 
1 
: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 
2 
: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli 
(gotong royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  
dan menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan 
dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta 
dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 
3 
: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang 
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 
4 
: Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
      
 
Kompetensi Dasar 
 
Materi Pembelajaran Kegiatan Pembelajaran 
3.1. Membedakan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
khusus dalam bentuk 
formulir isian yang 
digunakan di 
perusahaan/ 
bank/instansi lain, 
dengan memberi 
dan meminta 
informasi terkait jati 
diri dan informasi 
yang relevan, sesuai 
dengan konteks 
penggunaannya 
• Fungsi sosial  
Memberikan data dan 
informasi yang tepat dan 
pada tempat yang tepat 
• Struktur teks 
Struktur formulir dapat 
mencakup 
- informasi yang 
digunakan di 
perusahaan, bank, dan 
instansi lainnya. 
- informasi rinci dan 
informasi tertentu dari 
formulir isian yang 
digunakan di 
perusahaan, bank, dan 
instansi lainnya 
• Menyimak dan 
menirukan beberapa 
model formulir isian 
yang digunakan di 
perusahaan/bank/ 
instans, dan lain-lain. 
• Membaca dengan 
cermat formulir isian 
yang digunakan di 
perusahaan/bank/ 
instansi, dan lain-lain 
dengan intonasi, 
ucapan, dan ejaan 
yang benar. 
• Bertanya dan 
mempertanyakan 
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4.1. Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks khusus dalam 
bentuk formulir isian 
yang digunakan di 
perusahaan/bank/in
stansi lain, terkait 
jati diri dan 
informasi yang 
relevan 
 
• Unsur kebahasaan 
- Ungkapan dan kosa kata 
yang lazim digunakan 
formulir isian yang 
digunakan di 
perusahaan, bank, dan 
instansi lainnya. 
- Pola pertanyaan yang 
lazim dalam formulir 
isian. 
- Kata kerja dalam bentuk 
past tense, simple 
present tense, dan 
future untuk mengisi 
formulir isian tentang 
pengalaman masa lalu, 
sekarang, dan yang 
akan dilakukan. 
- Penggunaan nominal 
singular dan plural 
secara tepat, dengan 
atau tanpa a, the, this, 
those, my, their, dan 
sebagainya dalam frasa 
nominal 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
• Topik 
Data dan informasi nasabah 
bank, persahaan, instansi, 
dan lain-lain,  yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 
• Multimedia 
Layout dan dekorasi yang 
membuat tampilan masing-
masing teks dalam formulir 
dan formulir secara 
keseluruhan lebih menarik. 
tentang hal-hal lain 
yang belum dipahami 
terkait fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
dari formulir isian 
yang sedang 
dipelajari. 
• Membaca dan 
mendiskusikan 
contoh tabel analisis 
isi formulir isian yang 
sedang dipelajari. 
• Membahascara 
mempresentasikan 
hasil analisis tersebut. 
• Mempresentasikan 
hasil analisis secara 
lisan dalam kelompok 
masing-masing. 
• Membaca dan 
menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan beberapa 
formulir isian yang 
digunakan di 
perusahaan/bank/ 
instansi, dari sumber 
lain. 
• Mempresentasikan 
hasil analisis secara 
lisan di depan 
kelompok lain. 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.2. Menerapkan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan teks 
• Fungsi sosial  
Menyarankan, 
mengingatkan, 
menyampaikan himbauan, 
• Menyimak dan 
menirukan 
percakapan tentang 
keharusan melakukan 
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interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait keharusan 
melakukan suatu 
tindakan/kegiatan 
pada waktu yang 
akan datang, saat ini, 
atau waktu lampau, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan 
should+(simple), 
should+(continuous), 
should+(perfect)) 
4.2. Menyusun teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait keharusan 
melakukan suatu 
tindakan/kegiatan 
pada waktu yang 
akan datang, saat ini, 
atau waktu lampau, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
mentaati aturan, dsb. 
• Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
dengan keharusan yang 
menggunakan: 
should+(simple), 
should+(continuous), 
should+(perfect)) 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan. 
• Topik 
Perbuatan, kegiatan, dan 
tindakan di sekolah, rumah, 
dan sekitarnya dan yang 
relevan dengan kehidupan 
peserta didik sebagai 
remaja dan pelajar SMA, 
yang dapat menumbuhkan 
perilaku yang termuat 
dalam KI. 
suatu tindakan/ 
kegiatan pada waktu 
yang akan datang, 
saat ini, atau waktu 
lampau sesuai dengan 
konteks 
penggunaannya. 
• Membaca dengan 
cermat untuk 
mengidentifikasi 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan 
percakapan tersebut. 
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang digunakan 
dalam percakapan 
tersebut. 
• Membaca dengan 
cermat beberapa 
percakapan serupa 
dari sumber lain. 
• Membandingkan 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan beberapa 
percakapantersebut. 
• Secara lisan dan 
tertulis, melakukan 
tindakan komunikatif 
tentang keharusan 
melakukan suatu 
tindakan/ kegiatan 
pada waktu yang 
akandatang, saat ini, 
atau waktu lampau 
sesuai dengan 
konteks yang 
berbeda. 
• Melakukan refleksi 
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tentang proses dan 
hasil belajarnya. 
3.3. Menerapkan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait 
tindakan/kegiatan/k
ejadian yang akan, 
sedang, dan telah 
dilakukan/terjadi di 
waktu yang akan 
datang, sesuai 
dengan konteks 
penggunaannya 
(Perhatikan unsur 
kebahasaan 
will+(simple), 
will+(continuous), 
will+(perfect)) 
4.3. Menyusun teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait 
tindakan/kegiatan/k
ejadian yang akan, 
sedang, dan telah 
dilakukan/terjadi di 
waktu yang akan 
datang, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
• Fungsi sosial  
Menjelaskan, meyakinkan, 
mengarahkan, menjanjikan, 
dsb. 
• Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
tindakan/kegiatan/kejadi
an yang akan, sedang, 
dan telah 
dilakukan/terjadi di 
waktu yang akan datang, 
menggunakan 
(will+(simple), 
will+(continuous), 
will+(perfect)) 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan 
• Topik 
Perbuatan, kegiatan, dan 
tindakan di sekolah, rumah, 
dan sekitarnya dan yang 
relevan dengan kehidupan 
peserta didik sebagai 
remaja dan pelajar SMA, 
yang dapat menumbuhkan 
perilaku yang termuat 
dalam KI. 
• Menyimak dan 
menirukan 
percakapan tentang 
tindakan/ 
kegiatan/kejadian 
yang akan, sedang, 
dan telah dilakukan/ 
terjadi di waktu yang 
akan datang sesuai 
dengan konteks 
penggunaannya. 
• Membaca dengan 
cermat untuk 
mengidentifikasi 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan 
percakapan tersebut. 
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang digunakan 
dalam percakapan 
tersebut. 
• Membaca dengan 
cermat beberapa 
percakapan serupa 
dari sumber lain.  
• Membandingkan 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan beberapa 
percakapantersebut. 
• Secara lisan dan 
tertulis, melakukan 
tindakan komunikatif 
memberi dan 
meminta informasi 
terkait tindakan/ 
kegiatan/kejadian 
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yang benar dan 
sesuai konteks 
yang akan, sedang, 
dan telah dilakukan/ 
terjadi di waktu yang 
akan datang sesuai 
dengan konteks yang 
berbeda 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
3.4. Menerapkan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait hubungan 
setara antara dua 
benda/tindakan, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan both ... 
and; not only ... but 
also; either ... or; 
neither ... nor) 
4.4. Menyusun teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
yang mengandung 
hubungan setara 
antara dua 
benda/tindakan, 
dengan 
memperhatikan 
fungsi sosial, 
• Fungsi sosial  
Mendiskripsikan, 
melaporkan, dan 
sebagainya  
• Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pernyataan dan 
pertanyaan terkait 
dengan hubungan setara 
antara dua benda yang 
menggunakan: 
-  Both ... and; not only ... 
but also; either ... or; 
neither ... nor  
- Ucapan, tekanan kata, 
intonasi,  
- Ejaan dan tanda baca 
- Tulisan tangan 
• Topik 
Perbuatan, kegiatan, dan 
tindakan di sekolah, rumah, 
dan sekitarnya dan yang 
relevan dengan kehidupan 
peserta didik sebagai 
remaja dan pelajar SMA, 
yang dapat menumbuhkan 
perilaku yang termuat 
dalam KI. 
• Menyimak dan 
menirukan 
percakapan tentang 
hubungan setara 
antara dua 
benda/tindakan 
sesuai dengan 
konteks 
penggunaannya. 
• Membaca dengan 
cermat untuk 
mengidentifikasi 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan 
percakapan tersebut. 
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang digunakan 
dalam percakapan 
tersebut. 
• Membaca dengan 
cermat beberapa 
percakapan serupa 
dari sumber lain.  
• Membandingkan 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan beberapa 
percakapantersebut. 
• Secara lisan dan 
tertulis, melakukan 
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struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
tindakan komunikatif 
memberi dan 
meminta informasi 
terkait hubungan 
setara antara dua 
benda/tindakan 
sesuai dengan 
konteks yang 
berbeda. 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.5. Membedakan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
recount lisan dan 
tulis dalam bentuk 
biografi dengan 
memberi dan 
meminta informasi 
terkait tokoh 
terkenal, sesuai 
dengan konteks 
penggunaannya 
4.5. Teks recount dalam 
bentuk biografi 
4.5.1. Menangkap makna 
secara kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
recount lisan dan 
tulis, dalam bentuk 
biografi terkait 
tokoh terkenal 
4.5.2. Menyusun teks 
recount lisan dan 
tulis, dalam bentuk 
biografi, terkait 
tokoh terkenal, 
dengan 
• Fungsi sosial  
Melaporkan, meneladani, 
membanggakan, 
mengagumi, dsb. 
• Struktur teks 
- Struktur mencakup jati 
diri tokoh 
- Pengalaman tokoh yang 
patut diteladani. 
• Unsur kebahasaan 
- Kata kerja dalam Simple 
Past tense, Past 
Continuous, Past Perfect  
- Kata kerja untuk 
menunjukkan kegiatan 
(material verbs) ; kata 
kerja untuk 
mengungkapkan 
perasaan (mental verbs) 
- Adverbia penunjuk dan 
penghubung waktu. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan tangan 
• Topik 
Peristiwa, kejadian, 
pengalaman yang relevan 
dengan kehidupan peserta 
didik sebagai pelajar dan 
remaja, yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 
• Menyimak guru 
membacakan 
beberapa teks 
recount tentang 
biografi tokoh 
terkenal. 
• Menirukan guru 
membaca teks 
tersebut secara 
bermakna, dengan 
intonasi, ucapan, dan 
tekanan kata yang 
benar. 
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
yang digunakan 
dalam teks tersebut. 
• Membaca dan 
menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan beberapa 
teks recount  tentang 
biografi tokoh 
terkenal dari sumber 
lain. 
• Mempresentasikan 
hasil analisis secara 
lisan di depan 
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memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
kelompok lain. 
• Membuat proyek 
menulis teks recount 
tentang biografi 
tokoh terkenal dan 
memajangnya di 
majalah dinding kelas. 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.6. Menerapkan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait kecukupan 
untuk dapat/tidak 
dapat 
melakukan/menjadi 
sesuatu, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan too ... to 
..., ... enough to...) 
4.6. Menyusun teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait kecukupan 
untuk dapat/tidak 
dapat 
melakukan/menjadi 
sesuatu, dengan 
memperhatikan 
fungsi sosial, 
• Fungsi sosial  
Menyarankan, 
mengingatkan, 
menjelaskan, dsb. 
• Struktur teks 
- Memulai  
- Menanggapi 
(diharapkan/di luar 
dugaan) 
• Unsur kebahasaan 
- Pertanyaan dan 
pernyataan terkait 
kecukupan untuk 
dapat/tidak dapat 
melakukan/menjadi 
sesuatu menggunakan 
Adverbial too dan 
enough 
- frasa nominal  
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca 
- Tulisan tangan. 
• Topik 
Perbuatan, kegiatan, dan 
tindakan di sekolah, rumah, 
dan sekitarnya dan yang 
relevan dengan kehidupan 
peserta didik sebagai 
remaja dan pelajar SMA, 
yang dapat menumbuhkan 
perilaku yang termuat 
dalam KI. 
• Menyimak dan 
menirukan 
percakapan tentang 
memberi dan 
meminta informasi 
terkait menyatakan 
dan menanyakan 
kecukupan untuk 
dapat/tidak dapat 
melakukan sesuatu 
sesuai dengan 
konteks 
penggunaannya. 
• Membaca dengan 
cermat untuk 
mengidentifikasi 
fungsi sosial, struktur 
teks dan unsur 
kebahasaan 
percakapan tersebut. 
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
yang digunakan 
dalam percakapan 
tersebut. 
• Membaca dengan 
cermat beberapa 
percakapan serupa 
dari sumber lain.  
• Membandingkan 
fungsi sosial, struktur 
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struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
teks dan unsur 
kebahasaan beberapa 
percakapantersebut. 
• Secara tertulis, 
melakukan tindakan 
komunikatif terkait 
menyatakan dan 
menanyakan 
kecukupan untuk 
dapat/tidak dapat 
melakukan sesuatu 
sesuai dengan 
konteks. 
• Bermain peran 
memberi dan 
meminta informasi 
menggunakan 
ungkapan yang telah 
dipelajari secara 
kontekstual. 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.7. Membedakan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan 
beberapa teks 
khusus dalam bentuk 
iklan dengan 
memberi dan 
meminta informasi 
terkait kegiatan 
(event), sesuai 
dengan konteks 
penggunaannya 
4.7. Iklan kegiatan 
(event) 
4.7.1. Menangkap makna 
secara kontekstual 
terkait fungsi 
sosial, struktur teks 
dan unsur 
kebahasaan teks 
• Fungsi sosial  
Membujuk orang lain untuk 
mengikuti kegiatan (event). 
• Struktur teks 
• Struktur dapat mencakup 
- Judul/tujuan iklan 
barang, jasa, dan 
kegiatan (event) di 
media massa. 
- Informasi tertentu dari 
iklan barang, jasa, dan 
kegiatan (event) di 
media massa. 
• Unsur kebahasaan 
- Ungkapan dan kosa kata 
yang lazim digunakan 
iklan barang, jasa, dan 
kegiatan (event) di 
media massa 
- Penggunaan nominal 
singular dan plural grup.  
• Menyimak dan 
menirukan beberapa 
model teks khusus 
dalam bentuk iklan 
terkait kegiatan 
(event) di media 
masa. 
• Menanyakan 
informasi terkait isi 
teks yang sedang 
dipelajari. 
• Bertanya dan 
mempertanyakan 
tentang hal-hal lain 
yang belum dipahami 
terkait fungsi sosial, 
struktur teks dan 
unsur kebahasaan dari 
teks khusus yang 
sedang dipelajari. 
• Membaca dan 
mendiskusikan contoh 
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khusus dalam 
bentuk iklan 
kegiatan (event) 
4.7.2. Menyusun teks 
khusus dalam 
bentuk iklan 
kegiatan (event), 
lisan dan tulis, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
- Ejaan dan tanda baca 
- Tulisan tangan 
• Topik 
• Barang, jasa, dan kegiatan 
(event) yang relevan 
dengan kehidupan peserta 
didik sebagai remaja dan 
peserta didik SMA,  yang 
dapat menumbuhkan 
perilaku yang termuat 
dalam KI. 
• Multimedia: 
Layout dan dekorasi yang 
membuat tampilan masing-
masing teks dalam iklan 
kegiatan (event). 
tabel analisis isi iklan 
barang, jasa, dan 
kegiatan (event) di 
media massa yang 
sedang dipelajari.  
• Membahas cara 
mempresentasikan 
hasil analisis tersebut. 
• Mempresentasikan 
hasil analisis secara 
lisan dalam kelompok 
masing-masing. 
• Membuat, 
mempresentasikan, 
menerbitkan, 
bertanya jawab 
tentang teks iklan 
terkait kegiatan 
(event) di media 
massa yang ada di 
sekitar kehidupan 
peserta didik dengan 
struktur teks dan 
unsur kebahasaan 
yang sesuai dengan 
fungsi sosial nyata 
yang hendak dicapai 
(membanggakan, 
mengenalkan, 
mengidentifikasi, 
memuji, mengkritik, 
dsb). 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.8. Membedakan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan 
beberapa teks report 
lisan dan tulis 
dengan memberi 
dan meminta 
informasi terkait 
teknologi yang 
• Fungsi sosial  
Memperoleh gambaran 
umum tentang hal yang 
terkait teknologi secara 
objektif dan ilmiah. 
•  Struktur teks 
   Struktur teks mencakup 
- Menyebutkan jenis atau 
definisi obyek yang 
dipaparkan. 
• Menyimak guru 
membacakan 
beberapa teks 
reporttentang 
teknologi yang 
tercakup dalam mata 
pelajaran lain di Kelas 
X. 
• Menirukan guru 
membaca teks 
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tercakup dalam mata 
pelajaran lain di 
Kelas X sesuai 
dengan konteks 
penggunaannya 
4.8. Teks report 
4.8.1. Menangkap makna 
secara kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
report lisan dan 
tulis, terkait 
teknologi yang 
tercakup dalam 
mata pelajaran lain 
di Kelas X 
4.8.2. Menyusun teks 
report lisan dan 
tulis, 
terkaitteknologi 
yang tercakup 
dalam mata 
pelajaran lain di 
Kelas X, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
- Deskripsi obyek 
termasuk nama, bagian-
bagian, sifat dan 
perilaku  yang umum 
ditemukan/ dilihat. 
• Unsur kebahasaan 
- Kosa kata tentang 
teknologi yang diamati: 
banyak peristilahan 
ilmiah 
- Kata kerja keadaan be, 
have, look, need, breed, 
dll., dalam Simple 
Present Tense, atau 
Simple Past Tense jika 
sudah punah atau tidak 
ada lagi 
- Ucapan, tekanan kata, 
intonasi, ejaan dan 
tanda baca 
- Tulisan tangan 
• Topik 
Teknologi terkait dengan 
mata pelajaran lain di Kelas 
X, yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 
 
tersebut secara 
bermakna, dengan 
intonasi, ucapan, dan 
tekanan kata yang 
benar. 
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
yang digunakan 
dalam teks tersebut. 
• Membaca dan 
mendiskusikan 
contoh tabel analisis 
isi teks yang sedang 
dipelajari.  
• Membahas cara 
mempresentasikan 
hasil analisis tersebut. 
• Mempresentasikan 
hasil analisis secara 
lisan dalam kelompok 
masing-masing. 
• Membaca dan 
menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan beberapa 
teks report dari 
sumber lain. 
• Mempresentasikan 
hasil analisis secara 
lisan di depan 
kelompok lain. 
• Menulisteks report 
tentang teknologi 
yang tercakup dalam 
mata pelajaran lain di 
Kelas X secara 
kontekstual. 
• Melaporkan secara 
lisan, mengenai teks 
report tentang 
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teknologi yang 
tercakup dalam mata 
pelajaran lain di Kelas 
X. 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.9. Menafsirkan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan teks 
khusus dalam bentuk 
proverb dan riddle, 
dengan memberi 
dan meminta 
informasi terkait 
kehidupan remaja 
sesuai dengan 
konteks 
penggunaannya 
4.9. Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks khusus proverb 
dan riddle terkait 
kehidupan remaja 
• Fungsi sosial 
Melatih kehalusan budi; 
teka-teki mengasah pikiran, 
untuk menjalin pergaulan 
dengan lingkungannya  dsb. 
• Struktur Teks  
- Peribahasa (Proverb)  
- Struktur teks spesifik 
untuk peribahasa: 
- Teka-teki (Riddle) 
- Struktur teks spesifik 
untuk teka-teki: 
• Unsur kebahasaan 
- Tata bahasa: Simple 
Present Tense, Kalimat 
imperatif positif dan 
negatif, kalimat tanya. 
- Penggunaan nominal 
singular dan plural 
secara tepat, kata tanya 
secara tepat, dan kata 
kerja bantu dalam 
pertanyaan dan 
pernyataan secara 
tepat.  
- Ucapan, tekanan kata, 
intonasi,  
- Ejaan dan tanda baca 
- Tulisan tangan. 
• Topik 
Berbagai hal terkait 
dengan kehidupan 
peserta didik sebagai 
remaja dan peserta didik 
SMA, yang dapat 
menumbuhkan perilaku 
yang termuat dalam KI. 
• Membaca, menyimak, 
menirukan teks 
khusus dalam bentuk 
proverb dan riddle.  
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial 
dan unsur 
kebahasaan dari teks 
khusus dalam bentuk 
proverb dan riddle, 
secara kontekstual. 
• Mengidentifikasi dan 
menalar tentang 
fungsi sosial dan 
unsur kebahasaan 
bagian-bagian tertentu 
dari teks khusus 
dalam bentuk proverb 
dan riddle. 
• Membaca dan 
menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan beberapa 
teks khusus dalam 
bentuk proverb dan 
riddle dari sumber 
lain. 
• Membahas 
pengalaman belajar 
tentang teks khusus 
dalam bentuk 
proverb dan riddle. 
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
3.10. Menafsirkan fungsi • Fungsi sosial  • Membaca, menyimak, 
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sosial dan unsur 
kebahasaan lirik lagu 
terkait kehidupan 
remaja SMA/MA 
 
4.10. Menangkap makna 
secara kontekstual 
terkait fungsi sosial 
dan unsur 
kebahasaan lirik lagu 
terkait kehidupan 
remaja SMA/MA 
Menghibur dan 
menyampaikan pesan 
moral lagu dan 
menghargai lagu sebagai 
karya seni  
• Unsur kebahasaan 
- Kata, ungkapan, dan 
tata bahasa dalam karya 
seni berbentuk lagu. 
- Ucapan, tekanan kata, 
intonasi 
- Ejaan dan tanda baca. 
- Tulisan tangan 
• Topik 
     Hal-hal yang memberikan 
keteladanan dan 
inspirasi. 
dan menirukan lirik 
lagu secara lisan.  
• Bertanya dan 
mempertanyakan 
tentang fungsi sosial 
dan unsur 
kebahasaan dari lirik 
lagu, yang sedang 
dipelajari secara 
kontekstual. 
• Membacakan dan 
menyalin lirik lagu 
yang telah dipelajari 
dengan 
memperhatikan 
fungsi sosial dan 
unsur kebahasaan.  
• Menanyakan  
• Melakukan refleksi 
tentang proses dan 
hasil belajarnya. 
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Table 4.1 
Finding on Content of Each Chapter With Theme in Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter  
(Score) 
KD 3.1 dan 4.1: 
• Informasi yang 
digunakan di 
perusahaan, 
bank, dan 
instansi lainnya. 
• Informasi rinci 
dan informasi 
tertentu dari 
formulir isian 
yang digunakan 
di perusahaan, 
bank, dan 
instansi lainnya. 
Chapter 1: Would 
You Fill Out This 
Form, Please? 
• Listening: 
Listening to 
understand 
information in 
certain forms. 
• Speaking: 
Speaking in an 
interview with a 
questionnaire. 
• Reading: 
Reading to 
understand 
various types of 
forms. 
• Writing: 
Completing a 
purchase order 
form 
Based on KD 3.1 
and 4.1  that expose 
clearly about the 
material  information 
of the textbook are 
appropriate with the 
topic of first chapter  
“Would You Fill Out 
This Form, Please?”. 
This chaper discuss 
the material about 
the certain forms, 
such as form of 
bank, form of 
institution and 
others. Therefore, 
the theme of the 
syllabus is 
represented well in 
this chapter. 
2 
KD 3.2 dan 4.2: 
• Interaksi 
transaksional 
lisan dan tulis 
yang melibatkan 
tindakan 
memberi dan 
meminta 
informasi terkait 
keharusan 
melakukan 
suatu tindakan/ 
kegiatan. 
Chapter 2: What 
Should I Do? 
• Listening: 
Listening to 
responses to a 
question using 
the modal 
“should”. 
• Speaking: 
Expressing 
advice, opinion 
and correction 
in transactional 
and 
interpersonal 
dialogue. 
The theme of the 
syllabus in KD 3.2 
and 4.2 are 
represented well in 
the second chapter 
where the material 
about Modal 
“Should” is 
discussed in the all 
for skill: listening, 
speaking, reading 
and wrting. The four 
skill in the textbook 
discuss the material 
that correspond with 
the using of Modal 
“Should”. 
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Continuing of Table 4.1 Finding on Content of Each Chapter With Theme in 
Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
• Pernyataan dan 
pertanyaan terkait 
dengan keharusan 
yang 
menggunakan: 
should+(simple), 
should+(continuou
s) dan 
should+(perfect). 
• Reading: 
Reading for 
specific 
information. 
• Writing: Writing 
a reply in an 
advice column. 
 
 
KD 3.3 dan 4.3 
• Interaksi 
transaksional lisan 
dan tulis yang 
melibarkan 
tindakan/kegiatan/k
ejadian yang akan, 
sedang, dan telah 
dilakukan/terjadi di 
waktu yang akan 
datang. 
• Pernyataan dan 
pertanyaan terkait 
tindakan/kegiatan/k
ejadian yang akan, 
sedang, dan telah 
dilakukan/ terjadi 
di waktu yang akan 
datang, 
menggunakan 
(will+(simple), 
will+(continuous), 
will+(perfect)). 
Chapter 3: Watever 
Will Be, Will Be 
• Listening: 
Listening for 
better 
pronounciation 
and intonation of 
sentences using 
“will do”/”will be 
doing” or “will 
have done”. 
• Speaking: 
Expressing an 
act/an activity 
which will take 
place, will be 
taking place or 
will have taken 
place in the future 
in transactional 
and interpersonal 
dialogue. 
• Reading:  
Reading for 
specific 
information. 
 
Based on  KD 3.3 
and 4.3 about 
(will+(simple), 
will+(continuous), 
will+(perfect)) are 
represented in the 
four skills in the 
textbook. It can be 
seen by the 
framework of the 
four skills that are 
presented in Pathway 
To English. They are: 
listening tends to 
focus on 
pronounciation and 
intonation of 
sentences using 
“will”, speaking 
tends to express an 
act/an activity 
correspond with 
using “will” in 
dialogue, reading 
tends to read an 
information that 
related to the 
sentences of using 
“will” 
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Continuing of Table 4.1 Finding on Content of Each Chapter With Theme in 
Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
 • Writing: 
Writing a 
personal letter 
about an activity 
which will take 
place, will be 
taking place or 
will have taken 
place in the 
future. 
 
and writing tends to 
create a personal letter 
correspond with the 
using of “will”.  
 
KD 3.4 dan 4.4 
• Interaksi 
transactional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan 
meminta informasi 
terkait hubungan 
setara antara dua 
benda/tindakan, 
sesuai dengan 
konteks 
penggunaannya. 
• Pernyataan dan 
pertanyaan terkait 
dengan hubungan 
setara antara dua 
benda yang 
menggunakan 
(Both....and; not 
only...but also; 
either... or; neither 
... nor). 
Chapter 4:  
Both You and I 
• Listening: 
Listening for 
better 
pronounciation 
and intonation. 
• Speaking: Using 
correlative 
conjunctions in 
transactional and 
interpersonal 
conversations. 
• Reading: 
Reading to 
identify the use 
of correlative 
conjunctions in a 
text. 
• Writing: 
Writing 
sentences using 
correlative 
conjunctions. 
 
Based on KD 3.4 and 
4.4 are about 
correlative conjunction 
(Both....and; not 
only...but also; 
either...or; neither 
...nor) are represented 
in this chapter. It can 
be seen from the 
descriptions of the four 
skills in the chapter 4. 
The all for skills 
discuss about the using 
of correlative 
conjunction in a 
sentences.  
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Continuing of Table 4.1 Finding on Content of Each Chapter With Theme in 
Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
 • Cultural 
awareness: 
Making 
suggestions. 
• Grammar: 
Both....and; not 
only...but also; 
either... or; neither 
... nor 
  
KD 3.5 and 4.5 
• Teks recount lisan 
dan tulis dalam 
bentuk biografi 
dengan memberi 
dan meminta 
informasi terkait 
tokoh terkenal 
sesuai dengan 
konteksnya. 
• Teks recount dalam 
bentuk biografi. 
Chapter 5:  
Why Were They 
Famous? 
• Listening: 
Listening to 
complete the text. 
• Speaking:  
Monologue on 
biography. 
• Reading:  
Reading for 
getting specific 
information. 
• Writing:  
Writing a 
biography. 
• Cultural 
awareness: 
Biography. 
• Grammar focus:  
the use of the 
simple past; the 
use of to be 
(was/were)+verb3; 
the use of 
pronouns; the use 
of linking  
Based on KD 3.5 and 
4.5 are about 
Biography. The 
materials of the four 
skills are discussed in 
the framework in 
chapter 5. The four 
skills: listening tends 
to the listening of 
biography text; 
speaking tends to 
monologue on 
biography; reading 
tends to reading of 
specific information; 
and writing tends to 
create a biography. 
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Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
 verb was/were; the 
use of connector. 
  
KD 3.6 and 4.6 
• Interaksi 
interaksional lisan 
dan tulis yang 
melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
kecukupan untuk 
dapat/tidak dapat 
melakukan/menjadi 
sesuatu, sesuai 
dengan konteks 
penggunaannya. 
• Pertanyaan dan 
pernyataan terkait 
kecukupan untuk 
dapat/tidak dapat 
melakukan/menjadi 
sesuatu, 
menggunakan 
adverbial too dan 
enough. 
 
Chapter 6:  
Too hot, Too Cold 
• Listening: 
Listening to 
words related to 
adverbs of 
degree. 
• Speaking: 
Expressing 
various 
expressions 
related to 
adverbs of 
degree in 
interpersonal 
conversation. 
• Reading: 
Reading for 
specific 
information. 
• Writing: 
Writing a 
message. 
• Grammar: Too 
... to ; Enough 
Based on KD 3.6 and 
4.6 are represented 
well in chapter 6. It 
can be seen from the 
four skills of chapter 6 
discuss about adverbs 
of degree. They are: 
listening tends to 
listening of words 
related to adverbs of 
degree; speaking tends 
to expression of the 
words related to 
adverbs of degree; 
reading tends to 
reading for certain 
information related to 
adverbs of degree; and 
writing tends to 
writing a message 
related to  adverbs of 
degree. 
2 
KD 3.7 and 4.7 
• Teks khusus dalam 
bentuk iklan dengan 
memberi dan 
meminta informasi 
terkait kegiatan 
(event), sesuai 
dengan konteks. 
Chapter 7: 
Calendar of events 
• Listening: 
Listening for 
information to 
words relating to 
advertisements. 
Based on KD 3.7 and 
4.7 and chapter 7 
discuss about the 
advertisement.  This 
can be seen that both 
KD 3.7 and 4.7 and 
chapter 7 are 
appropriate. 
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Continuing of Table 4.1 Finding on Content of Each Chapter With Theme in 
Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
• Iklan kegiatan 
(event). Informasi 
tertentu dari iklan 
barang, jasa, dan 
kegiatan di media 
massa. 
• Speaking: 
Expressing 
various spoken 
advertisements. 
• Reading: Reading 
for specific 
information. 
• Writing:  
Writing an 
advertisement. 
 
Beside that, the four 
skills show the 
materials of 
advertisements. 
2 
KD 3.8 and 4.8 
• Teks report lisan 
dan tulis dengan 
memberi dan 
meminta informasi 
terkait teknologi 
yang tercakup 
dalam mata 
pelajaran lain di 
kelas X sesuai 
dengan konteks 
penggunaannya. 
• Teks report, 
menyebutkan jenis 
dan definisi obyek 
yang dipaparkan. 
Chapter 8: 
Inventions Make Life 
Easier 
• Listening  
Listening to get 
specific and 
detailed 
information. 
• Speaking:  
Monologue about 
a factual report. 
• Reading: Reading 
for getting main 
ideas. 
• Writing:  
Writing a factual 
report text. 
• Grammar focus: 
Simple present; 
verbs to describe 
factual report; 
nouns to express 
factual report. 
Based on KD 3.8 and 
4.8 discuss about 
report text. Similarly, 
chapter 8 also 
discusses about report 
text that is factual 
report text. Another 
facts can be seen from 
the for skills which are 
listening tends to get 
detail information of 
report text, speaking 
tends to monologue of 
report text, reading 
tends to main ideas of 
report text, and writing 
tends to create a report 
text. 
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Continuing of Table 4.1 Finding on Content of Each Chapter With Theme in 
Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
KD 3.9 and 4.9 
• Teks khusus 
dalam bentuk 
proverb and 
riddle, dengan 
memberi dan 
meminta 
informasi 
terkait 
kehidupan 
remaja sesuai 
dengan konteks 
penggunaannya. 
• Menangkap 
makna secara 
kontekstual 
terkait fungsi 
sosial, sruktur 
teks, dan unsur 
kebahsaan teks 
khusus proverb 
dan riddle 
terkait 
kehidupan 
remaja. 
 
Chapter 9:  
Why is Water Like a 
Horse? 
• Listening: 
Listening for 
information in 
proverbs and 
riddles. 
• Speaking: 
Expressing various 
proverbs and riddles 
in transactional and 
interpersonal 
conversations. 
• Reading:  
Reading for specific 
information. 
• Writing: 
Identifying the 
usage of proverbs 
and riddles. 
Based on KD 3.9 and 
4.9 with chapter 9 are 
suitable, because they 
discuss proverbs and 
riddles as the 
materials. For 
instance: listening 
tends to the listening 
of information that 
related to proverbs and 
riddles; speaking tends 
to the expressing of 
various proverbs and 
riddles; reading tends 
to the reading of 
specific information; 
and writing tends to 
identifying the usage 
of proverbs and 
riddles. 
2 
KD 3.10 and 4.10 
• Menafsirkan 
fungsi sosial 
dan unsur 
kebahsaan lirik 
lagu terkait 
kehidupan 
remaja 
SMA/MA. 
Chapter 10:  
Make a Peaceful 
World Through Songs 
• Listening: 
Listening for 
missing words. 
• Speaking: 
Discussing the 
theme of songs. 
 
Chapter 10 provides 
the materials are 
sugessted by the KD 
3.10 and 4.10 that is 
theme and lyrics of the 
songs. It can be seen 
as follows: listening 
for missing words, 
discussing the theme 
of songs,  
2 
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Continuing of Table 4.1 Finding on Content of Each Chapter With Theme in 
Syllabus 
Theme of the 
Syllabus 
Topic of Each 
Chapter 
Description 
Appropriatne
ss of KD and 
Chapter 
(Score) 
• Menangkap makna 
secara kontekstual 
terkait fungsi sosial 
dan unsur 
kebahasaan lirik 
lagu terkait 
kehidupan remaja 
SMA/MA. 
• Reading: 
Reading the song 
lyrics to find the 
theme of the 
song. 
• Writing: 
Writing an 
analysis of the 
certain song. 
-reading the song 
lyrics and writing an 
analysis of certain 
song. 
 
Total 20 
Percentage 100% 
Criteria Good 
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Table 4.2 
Finding on Learning Activity That is Able to be Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students  
are 
expected to 
take a 
degree of 
responsibili
ty 
(Score) 
1.  C1/P5/T Repetition Task: 
Repeat these 
words after your 
teacher. 
• Withdraw some 
money 
• Saving accounts 
Withdrawal slip 
Repetition task of 
speaking materials 
lead the student to do 
speaking practice. It 
means that repetition 
task create the 
student to take a 
responsibility in 
speaking by 
repetition. 
2 
2.  C1/P7/T Repetition Task: 
Repeat these 
words after your 
teacher. 
• Data processing 
• External 
training 
• Computer 
analyst 
Repetition task of 
speaking materials 
lead the student to do 
speaking practice. It 
means that repetition 
task create the 
student to take a 
responsibility in 
speaking.  
 
2 
3.  C2/P19/T Group Activities 
Task: 
Present the 
result of your 
discussion in 
front of the class. 
Let the other 
groups give 
comments or 
additional 
information. 
Summarize the 
result of your  
The speaking 
material is included 
as Task. It is 
categoried as Group 
Activities Task. 
Based on Group 
Activities Task 
create the students to 
take a responsibility 
through discussion. 
They can share and 
discuss the material  
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students are 
expected to 
take a degree 
of 
responsibility 
(Score) 
3.   discussion by 
completing the table. 
1. The problem that 
can’t be solved 
2. The people you 
trust to solve the 
problems 
3. The solution/ the 
answer you got to 
solve the problem 
with others.  
4.  C2/P22/ Di & T Interactional Dialogue 
and Role-play Task: 
Listen to the dialogue 
and act it out in front 
of the class. 
Wayne: Fiona, I don’t 
feel like going to the 
movie tonight. I’m too 
tired. 
Fiona: Oh, Wayne, you 
always complain of 
feeling tired. 
Based on Interactional 
dialogue creates the 
students to take 
involve in dialogue 
with their own patner. 
Beside as the dialogue 
form, the speaking 
material is included as 
Task. The task of 
Role-Play. Because the 
task offer the students 
for having dialogue 
based on the scenario 
of the text dialogue. 
Those are encourage 
the students to take a 
degree of 
responsibility related 
to the dialogue and 
role-play task. 
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected 
to take a 
degree of 
responsib
ility 
(Score) 
5. C2/P27/Di & 
T 
Interactional Dialogue and 
Role-play Task: 
Complete these dialogues 
with the expression of 
”should”. Act it out with 
your friend. 
You: Do you always have 
lunch at the canteen, Mr 
Lancaster? 
Mr lnacaster: I usually have 
lunch at my office. 
The speaking material 
is included as 
Dialogue. the dialogue 
here is categoried as 
Interactional Dialogue. 
Beside that, the 
speaking material is 
also included as Task. 
The Task of Role-
Play. Because after the 
student complete the 
dialogue, they  asked 
to practice the 
dialogue based on the 
situation or scenario. 
Dialogue and role-play 
task can encourage the 
students to take a 
degree of 
responsibility both in 
dialogue and role-play 
task. 
2 
6.  C3/P39/T Repetition Task: 
Listen and repeat these 
sentences. Pay attention 
to their intonations. 
(2) He says he will meet us 
at the bus stop. 
(3) Don’t ring her now; she 
will be cooking the 
children’s supper. 
The speaking material 
is includes as Task. 
The task here is 
Repetition Task. 
Related to the 
repetition task the 
students can take 
responsibility of their 
own learning. 
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected 
to take a 
degree of 
responsib
ility 
(Score) 
7. C3/P40/Di & 
T 
Interactional Dialogue 
and Role-play Task: 
Listen to the dialogue 
and act it out with your 
friends. 
Prita: hey, Ben. What’s 
your plan for the 
coming vacation? 
Benjamin: well, I 
haven’t decided yet, but 
I think I’ll go camping. 
The speaking material is 
includes as Dialogue. 
the dialgoue here is 
interactional dialogue. 
Beside that, the 
speaking material is 
includes as Task. The 
task here is Role-play 
Task. Both dialogue and 
role-play task can 
encourage the students 
to take a degree of 
responsibility of their 
learning. 
2 
8.  C3/P54/T Group Activities Task: 
 Look at his first and 
second plans. In turns 
with your friend, have a 
‘question and answer’ 
using “will and won’t”. 
First plan: Take a train. 
New plans: Take a plane 
The speaking material is 
included as Group 
Activities Task. This 
task can make students 
be responsible with their 
own learning by 
question and answer 
with other students. 
2 
9.  C3/P55/T Group Activities Task: 
Still in pairs, read the 
cues and do a question 
and answer. 
This afternoon- Go 
shopping 
The speaking material is 
included as Group 
Activities Task. This 
task can make students 
be responsible with their 
own learning by  
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected 
to take a 
degree of 
responsib
ility 
(Score) 
8.   
In the morning- Get a 
haircut. 
question and answer 
with other students. 
 
9.   Ex: 
Sa: what do you plan to 
do this afternoon? 
Sb: if it doesn’t rain, I 
think I’ll go shopping in 
“Lafayette” Mall. 
  
10. C4/P61/T Repetition Task: 
Listen to these 
sentences and repeat. 
• Either you will 
confess, or I will 
complain to your 
boss. 
• You failed not only 
chemistry, but also 
physics. 
The speaking material 
is included as 
Repetition Task. This 
materials can 
encourage the students 
to take a degree of 
responsibility of their 
own learning by 
repetition.  
2 
11.  C4/P75/Mu Unplanned Monologue: 
Make a report about 
the solutions to the 
problems that you have 
written. You may offer 
a conclusion or a 
complete presentation 
about the correlative 
conjunction. 
Problems: why do we 
need correlative 
conjunction in 
sentences? 
 
The speaking material 
is included as 
Monologue (oral 
presentation). So it is 
categories as 
Unplanned Monologue 
(Mu). The students can 
take a degree of 
responsibility by oral 
presentation for their 
own learning. 
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected to 
take a 
degree of 
responsibil
ity (Score) 
11.  Important:  
Report what you have 
found in your library 
research or internet 
browsing (clearly state 
the source) 
  
12.  C5/P83/T Reading-aloud Task: 
Listen to the following 
monologue and then 
read it aloud. 
Text monologue: 
Ismail Marzuki, also 
known as Bang Ma’ing, 
was born on May 11, 
1914. He was an 
Indonesian composer, 
songwriter and musician 
who wrote between 202 
and 240songs between 
1931 and 1958,..... 
The speaking materials 
is included as Task. 
The Task of Reading 
aloud. By reading-
aloud, the students can 
take a responsibility 
for their own learning.  
2 
13.  C5/P95/ Di & 
T 
Interactional Dialogue 
and Role-play Task: 
Listen to the dialogue. 
Practice it with your 
friends. 
Man: I think Nelson 
Mandela was a great 
man. 
Woman: Nelson 
Mandela? He was 
musician, wasn’t he? 
The speaking material 
is included as dialogue 
and role-play task. 
There is scenario with 
the form of dialogue 
that students should 
practice based on the 
dialogue. Therefore, 
both dialogue and role-
play task can 
encourage the  
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected to 
take a 
degree of 
responsibil
ity (Score) 
13.    
students to take a 
responsibility for 
their own learning. 
 
14.  C5/P97/Mu Unplanned 
Monologue: 
Present your 
biography in front of 
the class. 
Use these guidelines 
to tell your report. 
1. Opening 
• Greeting and 
introducing. 
• Motivating the 
listeners’towards 
the topic. 
2. Telling a biogrphy 
recount 
• Begin the 
orientation. 
• Tell the life events 
in chronological 
order. 
3. Closing  
• Saying-thanks 
• Leaving-taking 
The speaking 
material is included 
as Monologue. Oral 
presentation is 
categoried as 
Unplanned 
Monologue. 
Monologue can 
encourage the 
students to take a 
responsibility for 
their own learning. 
2 
15.  C6/P102/T Repetition Task: 
Listen to the 
recording and repeat. 
Pronounce the 
sentences correctly. 
1. This soup is too hot 
for me to drink. 
The speaking 
material is included 
as Task. The 
Repetition Task 
about adverb of 
degree. Repetition 
task create the 
students take a 
responsibility for  
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected to 
take a 
degree of 
responsibil
ity (Score) 
15.   
2.  It’s too cold to go 
outside 
their own learning.  
16.  C6/P108/Di 
& T 
Interactional Dialogue 
and Role-play Task: 
Practice the following 
dialogue with your 
friend. 
Mr Tisna: hello, Mr Adi. 
Thank you for coming. I’m 
glad you could come. I 
really apprexiate it. 
Mr Adi: thank you, Mr 
Tisna. Congratulations on 
the school anniversary. 
The speaking material is 
included as Dialogue. it 
is categorized as 
Interactional dialogue 
(Di). The speaking 
material is also included 
as Task. It is categorized 
as Role-Play Task where 
the students asked to 
practice these dialogues 
based on the script of 
the dialogue. 
So that, by dialogue and 
role-play task students 
can create their own 
learning. 
2 
17.  C6/P116/T Role-play Task: 
Create a dialogue based 
on one of the following 
situations. 
• You want to go to the 
doctor because you 
feel very sick. 
• The doctor greets you 
and asks your problem 
• You explain your 
condition to him 
involving the 
expressions of  
The speaking material is 
included as Role-play 
Task. The students do a 
role-play based on the 
situations. Related to 
role-play, the students 
create their own learning 
as their responsibility.  
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected to 
take a 
degree of 
responsibil
ity (Score) 
17.   
• ‘too...to’ or 
‘enough’ 
Work in pairs and do 
a role-play on one of 
the situations above. 
  
18.  C7/P122/T Repetition Task: 
Listen to the 
recording and say 
these words correctly. 
• Concert 
• Guests 
• Bands 
• Teenagers 
The speaking material is 
included as Repetition 
Task. Repetition make the 
students do activity that is 
as their responsibility for 
their own learning. 
2 
19.  C7/P127/T Repetition Task: 
Listen and repeat 
these sentences. Then 
write these sentences 
on a piece of paper. 
• Are you looking for 
an anforgrttable 
concert? 
• Are you planning to 
get more income? 
The speaking material is 
included as Repetition 
Task. Repetition make the 
students do activity that is 
as their responsibility for 
their own learning. 2 
20.  C8/P170/Di 
& T 
Interactional Dialogue 
and Role-play Task: 
Read the dialogue and 
practice it with your 
friends. 
The speaking material is 
included as Dialogue. it is 
categoried as Interactional 
Dialogue. 
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code Form of Speaking Description 
Students 
are 
expected to 
take a 
degree of  
responsibil
ity (Score) 
20.   Text Dialogue 
Teacher: alright, can 
you guess the thing 
that I’m going to tell 
you about? 
Student 1: What is it, 
ma’am? 
The speaking material 
is also included as 
Task. It is categoried 
as Role-play Task. 
 
21.  C8/P175/Mu Unplanned 
Monologue: 
Present your factual 
report text in front 
of the class. 
Use these guidelines 
to give your report. 
1. Opening 
• Greeting and 
introducing. 
• Motivating the 
listeners’ 
towards the 
topic. 
2. Telling a factual 
report 
• Tell them the 
general 
classification. 
• Tell them the 
description. 
3. Closing  
• Saying thanks 
• Leave taking 
The speaking material 
is included as 
Monologue. It is 
Unplanned 
Monologue. This 
materials can create 
the students to design 
their own learning as 
their responsibility.  
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students 
are 
expected to 
take a 
degree of 
responsibil
ity (Score) 
22.  C9/P178/T Repetition Task : 
Listen and repeat the 
following words. 
• Hay 
• Sticth 
• Barking 
• Bliss 
The speaking material 
is Task. It is 
categorized as 
RepetitionTask. It 
leads the students to 
take a degree of 
responsibility for their 
own learning. 
2 
23.  C9/P179/T Repetition Task: 
Listen and repeat the 
following English 
proverbs. 
• Make hay while the 
sun shines. 
• Barking dogs never 
bite. 
• The rotten apple 
injures its 
neighbour. 
The speaking material 
is Task. It is categoried 
as RepeatitionTask.  It 
leads the students to 
take a degree of 
responsibility for their 
own learning. 
2 
24.  C9/P184/Di & T Interactional Dialogue 
and Role-play Task: 
Practice this dialogue 
with your friend, 
using correct 
intonation. 
Text Dialogue 
Situation: ilham is 
asking Rafi about the 
iportance of friends. 
Ilham: I don’t believe 
in the saying ‘a friend 
in need is a friend 
indeed’. 
Rafi: Really? 
The speaking material 
is included as 
Dialogue. it is 
Interactional Dialogue 
and it is included as 
Task. The Task is 
Role-play. Both 
dialogue and role play 
entail the students to 
take a degree of 
responsibility in their 
own learning. 
2 
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Continuing of Table 4.2 Finding on Learning Activity That is Able to be 
Developed in Each Chapter 
No Code 
Form of Speaking 
Materials 
Description 
Students are 
expected to 
take a 
degree of 
responsibilit
y (Score) 
25.  C9/P184/Di & T Interactional Dialogue 
and Role-play Task: 
Prcatice this dialogue 
with your friend using 
correct 
pronounciation and 
intonation. 
Dialogue 1 
Q: How many legs 
does an ant have? 
A: could it be four? 
Q: you’re close.... 
The speaking 
material is included 
as interactional 
dialogue. Beside that, 
the speaking material 
is also included as 
role-play task. It can 
be seen from the 
dialogue where the 
students are asked to 
practice it. 
2 
26.  C10/P193/T Repetition Task: 
Listen to the 
recording and repeat. 
Pronounce the words 
correctly. Then find 
the meanings of 
words that are not 
familiar to you. 
Peace 
Brighter 
Hurt 
Heart 
The speaking 
material is Task. It is 
repetition Task. 
Related to the 
repetition task the 
students create their 
own learning in 
repeating the words. 
2 
Total 52 
Percentage 100% 
Criteria Good 
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INTERVIEW WITH THE TEACHER 
CATATAN LAPANGAN HASIL WAWANCARA 
 
Hari/ Tanggal  : Jumat, 21 April 2018 
Waktu        : 08.00 WIB 
Kegiatan      : Wawancara dengan guru bahasa Inggris 
Objek Wawancara   : Hatifah Sulistyorini, S,Ag 
Lokasi        : MAN 1 Klaten 
Pewawancara     : Riesqy Sri Utami 
Transkrip  
R= Researcher 
T= English Teacher 
R:  Assalamu’alaikum, Wr. Wb. Maaf sebelumnya Bu, disini saya hendak 
bertanya mengenai buku Pathway To English yang digunakan di MAN 1 
Klaten. Buku pathway to english itu buku peminatan nggih Bu, kira-kira 
buku Pathway To english ini sudah berapa lama digunakan di MAN 1? 
T: Karena ini edisi revisi, ya baru baru tahun in (2018). Kalo tahun kemaren 
kan menggunakan yang belum revisi. Pathway ini desesuaikan dengan 
syllabus yang baru .jadi baru tahun ini. 
R: Tahun ajaran 2017/2018 nggih 
T:  Iya tahun ajaran 2017/2018. 
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R:  Sebelumnya ada buku lain yang digunakan untuk peminatan tidak Bu? 
T:  Kalo untuk peminatan,istilahnya bukan peminatan ya, tapi untuk lintas 
minat. Karena bukan jurusan bahasa maka bukan peminatan. Namun lintas 
minat. Semula untuk tahun-tahun kemarin hanya untuk kelas 3.  
R:  Kalo menurut Ibu, dari segi kelebihan dari buku Pathway seperti apa Bu?, 
dari cover atau penampilan dan dari segi isinya. 
T: Kalo menurut saya, dari segi isinya ini lebih lengkap dan lebih tersistem. 
Kalo untuk urutan materinya sudah bagus.  
R:  Kalo dari segi materi speaking nya menurut Ibu seperti apa? 
T:  Kalo untuk materi speaking, kebetulan untuk lintas minat ini, saya 
mnekankan reading dan writingnya. Mungkin untuk porsi listening dan 
speakingnya lebihh sedikit. Karena waktunya juga sedikit. Tapi insyaallah 
untuk pelajaran bahasa sebenarnya listening, speaking reading dan writing 
saling berkaitan. Seperti misalnya. Kita memberi materi dan mereka 
berdiskusi , hal tersebut juga menunjang untuk melatih speakingnya.  
R:  Buku ini juga integrated nggih Bu? Untuk skill sudah mencakup listening, 
speaking, reading, dan writing. 
T: Biasanya kalo saya engajar diawali dari listening dulu, listening, speaking 
kemudian reading kemudian writing, memang terstruktur. Kalo untuk 
cakupan materinya juga tersturktur seperti ini. Namun kendala Cuma 
waktunya. Misalnya untuk lintas minat itu, lumayan 3 jam. Namun 
menurut saya juga masih kurang. Karena juga tergantung dengan anknya 
juga.  
R:  Di dalam buku ini juga tersedia kunci jawaban tidak Bu? 
T:  Kebetulan untuk yang ini. Kalo untuk yang tahun kemarin itu ada dari 
erlangga itu memberikan kunci jawaban, track listeningnya, audionya. 
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Tapi untuk yang ini kebetulan tidak ada. Tapi hampir sama dengan yang 
lama. Banyak materi lama yang  tercantum dalam buku ini.  
R:  Jadi selain kelebihan dari cakupan materi dan terstruktur. Untuk tingkat 
kesulitannya sendiri seperti apa Bu ?, seperti grammarnya atau 
pronounciationnya. 
T:  Untuk masalah grammar, ketika membahas materi langsung dikaitkan 
dengan materinya. Tapi ketika dikelas tidak semua materi digunakan, 
mengingat waktu yang tebatas . Nanti ada pemilihan-pemilihan materi. 
Jadi tidaj semua materi dibahas semua grammarnya. 
R:  Kalo untuk segi pronounciation, adakah cara pengucapan yang benar? 
T:  Di semua chapter itu ada. Jadi juga dibantu dari audionya, jadi nanti ada 
cara pengucappan yang benar.  
R:  Untuk materi yang terdapat dalam Pathway sendiri juga menunjang siswa 
untuk aktif di dalam kelas BU? 
T:  Ya,  biasanya dari kegiatan berkelompok. Mereka juga dibekali sumber 
dari internet dan buku lain di perpustakaan. Biasanya anak-anak kalo 
disuruh browsing lebih aktif, kemudian ada kesempatan untuk presentasi . 
Dengan membuat power point . Namun untuk presentasi kendalanya 
waktunya yang kurang. 
R:  Selain kelebihan yang dimiliki buku ni. Adakah hala lain yang mendorong 
Ibu menggunakan buku ini? 
T:  Kebetulan juga dari pihak sekolah memberikannnya juga buku Pathway 
To English ini. Darimgmp sendiri juga sudah ada kesepakatan 
menggunakan buku ini (menit12:38).  
R:  Adakah sumber lain yang Ibu gunakan dalam pengajaran? 
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T:  Dari Internet untuk menambah penjelasan, namun mayoritas sumber yang 
saya gunakan ya dari Buku.  
R:  Untuk segi kekurangan dari Buku Pathway sendiri seperti apa Bu ? 
T: Akan lebih membantu anak-anak kalo ada disetiap akhir chapter itu ada uji 
kompetensinya. Kalo disinikan memang sudah ada latihan-latihannya tapi 
akan lebih baik lagi jika ada uji kompetensinya.  Terutama untuk evaluasi 
bisa dijadikan bahan rujukan juga.  
R:  Kalo untuk materi, adakah materi yang tidak sesuai dengan silabus? 
T:  Kalo sejauh yang say lihat itu, insyallah sudah sesuai dengan silabus.  
R:  Bagaiman ibu dapat berpendapat bahwa materi tersebut sudah sesuai 
denga silabus? 
T:  Kan di dalam silabus sudah ada Kdnya jadi materi yang ada di buku 
ssesuai tidak dengan KD.  Tapi yang perlu diingat , bahwa kami lintas 
minat jadi diserahkan pada masing-masing sekolah .  Kalo peminatan kan 
milik jurusan bahasa. Sedangkan di MAN 1 tidak ada jurusan bahasa . 
Namun jurusan IPA, IPS, danagama. Kebetulan untuk yang lintas minat 
adalah jurusan IPA.  
R:  Untuk mengatasi kekurangan dari buku pathway , biasanya apa yang Ibu 
lakukan? 
T:  Kalo untuk evaluasi sendiri, membuat soal sendiri, untuk tahun yang 
lalukan juga ada soal-soal. Bisa juga yang dari buku-buku dan internet 
juga banyak., sebagai alat evaluasinya.  
R:   Ada tidak Bu, materi yang membahas pronuncition s ocabulary endiri. 
Menunjang siswa pada hal tersebut 
T:  Kalo itu tidak ada waktu tertentu, mislanya hari ini membahas tentang  
Recount text. Dari sebuah text itu ada satu kaliat atau dua kalimat . Nanti 
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bisa untuk vocabnya bisa masuk , dari grammarnya juga masuk dan 
pronounciationnya juga.  
R:  Saya kan memfokuskan ke rspeaking. 
T:  Karena saya lebih menekankan pada redaing dan writing untuk embekali 
siswa dengan kebiasaan membaca , dengna banyaknya buku yang 
berbahasa ingris sehingga mereka memiliki bekal untuk membaca dan 
enuli. Untuk speaking sendiri, menurut saya apabila tidak  sesuai dengan 
teorinya itu tidak masalah ya. Kalo spekaing kan yang pentingkan orang 
yang diajak bicara, bisa paham dengan apa yang diucapkankan tidak 
masalah.  
R:  Jadi untuk kesimpulannya untuk kelebihan dan kekurangan dari pathway 
sediri materi, struktur...... 
T:  Kelebihan materi, terstruktur penyajian materi lebih bagus. Dan akan lebih 
baik lagi dimasing-masing chapter ada ealuasinya. 
R:   Terima ksih atas waktunya Bu, mohon maaf apabila ada kata-kata yang 
kurang berkena, wassalamu’alaikum Wr, Wb,. 
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INTERVIEW WITH THE TEACHER AS THE MEMBER CHECKING 
Hari/ Tanggal  : Jumat, 27 Juli 2108 
Waktu        : 10.00 WIB 
Kegiatan      : Wawancara dengan guru bahasa Inggris 
Objek Wawancara   : Hatifah Sulistyorini, S,Ag 
Lokasi        : MAN 1 Klaten 
Pewawancara     : Riesqy Sri Utami 
Transkrip  
R= Researcher 
T= English Teacher 
R:  Assalamu’alaikum, Wr. Wb 
T:  Wa’alaikumsalam, Wr. Wb 
R:  Berkaitan dengan cover dan title, berdasarkan warna, gambar dan ukuran 
huruf, menurut Ibu bagaimana? 
T:  Kalau dilihat dari komposisi warnanya itu sudah bagus, karena untuk 
perpaduan warnanya juga sudah bagus. Dan untuk saya pribadi itu senang 
dengan warna yang kalem dan sejuk. Selain itu untuk anak sendiri kan 
kalau warnanya terlalu mencolok menjadikan tidak menarik. Kalau inikan 
sudah pas. Kemudian untuk segi gambar tersendiri itu sudah representatif. 
Dimana terdapat beberapa siswa yang sedang berdiskusi, hal itu 
menunjukkan bahwa materi yang ada di dalam buku itu proses 
pembelajarannya akan seperti itu. Kemudian dari sisi font-sizenya, dari 
judulnya sudah terbaca dengan jelas. Kemudian, buku itu diperuntukan 
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untuk jurusan apa juga sudah jelas. Dan semua sudah baguslah menurut 
saya.  
R:  Mengenai penjelasan yang sudah saya analisa dalam bab 4 mengenai cover 
and title dikatan attractive dapat dinilai dari warna, gambar dan hurufnya. 
Menurut Ibu apakah ada masukan mengenai hasil analisis saya tersebut? 
T:  Kalau mengenai cover sudah cukup, namun mungkin untuk discussionnya 
bisa dibahas lebih dalam. Jadi setelah ada analisis dari njenengan nanti di 
bagian discussion njengengan kasih alasan kenapa dari segi warnanya 
menarik dan sebagainya. 
R:   Inggih Bu. Kemudian untuk aspek kedua mengenai content , apakah setiap 
chapter sudah  sesuai dengan syllabus, dimana saya menggunakan topic 
pada setiap chapter dengan KD pada sylabus.  
T:  Dari pengamatan saya untuk bahasa Inggris peminatan ini atau istilahnya 
bisa Bahasa dan Sastra Inggris sudah sesuai dengan KD yang dituliskan 
pada silabus. 
T:  Dengan penggunaan peristiwa yang akan terjadi dengan penggunaan 
modal “will” itu juga sudah terrepresentative. Kemudian KD 4 disitu ada 
correlative conjunction itu semuanya juga sudah ada, ada Both...and; 
either...or; neither...nor; dan not only...but also itu sudah terwakili 
semuanya. Kemudian untuk teks recount untuk biografi, itu juga sudah 
tercantumkan dalam Chapter 5. Kemudan untuk KD 6 disitu ada “too dan 
enough” itu juga sudah dalam buku Pathway itu juga sudah dibahas secara 
detail. Kemudian KD 7 dan seterusnya itu juga sudah terrepresentative. 
Jadi menurut saya buku Pathway ini sudah sesuai dengan KD yang 
tercantum dalam silabus.  
R:  Kemudian aspek ketiga mengenai aktivitas yang ada dibuku ini bahwa 
siswa mampu mengambil tanggung jawab gaya belajar mereka baik secara 
individu maupun kelompok  
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T:  Kalau menurut saya dalam buku Pathway ini juga tidak terlalu susah untuk 
anak untuk dipraktekan meskipun ada beberapa anak dengan sedikit 
paksaan. Pasti ada beberapa anak yang malu-malu maju kedepan  praktek 
itu, ada beberapa anak yang harus dengan sedikit paksaan, namun untuk 
aktivitas pembelajaran itu sudah mencakup mulai dari tugas individual 
atau praktek individu biasanya berupa monolog itu kemudian untuk yang 
kelompok itu bisa discussion atau menggunakan dialog atau role-play, 
sudah ada semuanya. Jadi saya yakin buku ini sudah cukup baik.  
R:  Mengenai aspek selanjutnya yaitu mengenai organisasi setiap Chapter  
maksudnya bagaimana penataan materi di dalamnya, susunan materi di 
dalamnya apakah sudah terorganisasi dengan baik Bu? 
T:  Menurut saya juga sudah cukup baik ya mengenai penyusunan atau 
pengorganisasian buku tersebut. Mulai dari bab, sub-bab, kemudian ada 
poin-poin yang harus disampaikan dan sudah jelas termuat disana 
misalnya untuk speaking, listening, reading dan writing itu petunujuknya 
sudah jelas sekali dan pengorganisasiannya juga sudah jelas sekali. 
R:  Kalo dilihat dari sisi layout dan typingnya menurut ibu dapat dikatan jelas 
atau clear itu bagaimana Bu? 
T:  Kalau dari sisi penulisannya itu sudah terbaca dengan jelas oleh anak-
anak. Bukan hanya anak-anak namun juga pengguna buku Pathway ini, 
saya yakin semuanya bisa terbaca dengan jelas. Untuk layoutnya saya 
yakin juga sudah professional terlebih lagi buku ini dugunakan untuk 
tingkat nasional jadi untuk layoutnya sudah bagus.  
R:  Kemudian mengenai evaluasi lebih dalam mengenai pathway  “In-depth 
Evaluation”, dimana reseracher lebih terfokus pada speaking material. 
Kalau menurut ibu sendiri mengenai tujuan dari buku Pathway ini apakah 
sudah sesuai dengan tujuan pembelajaran yang ada di MAN 1 Klaten ? 
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T:  Untuk tujuan pembelajaran dari pemerintahkan sudah ada panduannya 
dimana sudah tertera pada silabus dimana dibahas pada Kompetensi 
Intinya , dimana di panjenengan tertulis Standar Kompetensi tapi kan 
sudah berubah karena di Kurikulum 2013 itu istilahnya ada KI dan KD 
dan dibuku Pathway ini, diawal chapter sudah dituliskan tujuan 
pembelajaan yang akan dicapai anak dan itu sudah sesuai dengan 
silabusnya.  
R:  Berarti untuk melihat KI disini bisa berpedoman pada silabusnya. 
T:  Iya 
R:  Atau ada permendikbud tersendiri yang mengatur mengenai KI dan KD, 
T;  Iya ada. Ada standar isi, standar kompetensi lulusan dan yang silabus 
itukan diambil dari standar isinya. 
R:  Jadi kalo KI ini diambil dari standar isi atau standar kompetensi 
kelulusannya Bu ? 
T:  Nanti di dalamnya silabusnya sudah ada. 
R;  Jadi kalau saya berpedoman pada silabus itu juga sudah mewakili dari 
permendikbud nggih Bu? 
T: Iya sama. 
R:  Kemudian untuk poin kedua mengenai tujuan dari setiap KDnya, apakah 
sudah terrepresentative baik di dalam setiap materi speaking? Dimana 
yang sudah saya analisa tersebut Bu. 
T:  Untuk tujuan yang khusus atau KD itu sudah, meskipun begitu guru 
mempunyai kewenangan atau hak untuk dari KD itu kan diturunkan 
menjadi indikator-indikator dari tujuan itu sendiri jadi nanti itu juga 
tergantung dengan gurunya masing-masing,namun di dalam buku ini 
KDnya sudah terwakili. KD yang ada di silabus itu sudah terwakili di sini. 
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R:  Kemudian mengenai Design dan Organization dari materinya, dimana 
sudah sedikit disinggung diwal bahwa bisa mengarahkan siswa untuk 
membentuk gaya belajar mereka melalui individu maupun secara 
kelompok. Untuk speaking material sendiri juga didesign baik untuk 
individu maupun kelompok. Menurut Ibu bagaimana ? 
T:  Dibuku itu sudah tertulis bahwa untuk anak disuruh menirukan disuruh 
menirukan guru atau diputarkan audionya itu dapat dikategorikan individu. 
Kemudian untuk kelompok itu kan bisa dengan cara dialog , itukan bisa 
melibatkan lebih dari satu anak. Itukan sudah terwakili dalam groupnya. 
R:  Kalau disinikan saya waktu menentukan mengenai dialog, jadi dalam satu 
figure terdapat dua bentuk materi speaking, yaitu: dilaog dan juga role-
play task. Mengapa saya menentukan ini termasuk role-play, karena disini 
siswa juga dituntut untuk mempraktekkan dialog. Secara otomatis mereka 
akan berperan atau melakukan suatu hal yang berdasarkan dialog tersebut. 
Apakah hal tersebut dapat dikatan role-play Bu? 
T:  Role-play bisa juga, tapi saya pikir antara role-play dengan dialog yang 
dipraktekkan itukah juga sudah role-play.  
R:  Berarti dapat dikatan begitu nggih Bu. 
T:  Iya, dialog kalau tidak dipraktekkan juga belum role-play. Anak berperan 
sebagai seseorang yang ada dalam dialog itukan baru dinamakan role-play. 
Kalau dalam bentuk dialog sendirikan kalau beleum diperankan oleh 
anakkan itukan juga belum terjadi dialognya.  
R:  Baru bentuknya saja yang dialog nggih Bu. 
T::  Iya baru bentuknya saja.tapi ketika anak disuruh mempraktekkan itu 
barulah dikatakan role-play. 
R:  Dalam dialogue,  dikenal istilah interactional dan transactional. Kalau 
yang interactionalkan menurut saya pribadi itu hanya sebatas untuk 
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menjalin hubungan komunikasi atau social relationship. Kalau ke 
transactional itu lebih keadanya timbal balik seperti offering atau 
reservation. Dari hasil analisis saya itu kebanyak interactional. Apakah ada 
pendapat lain Bu?  
T:  Kalau saya sendiri kurang begitu memperhatikann ya, karena saya 
penekanannya pada reading dan writing jadi kurang begitu memperhatikan 
namun, seperti yang njenengan katakan tadi kalau yang interactional itu 
kan biasanya untuk menjaga hubungan sosial dengan orang dan itu 
biasanya juga hanya sekedar untuk menjaga hubngan.  
R:  Inggih, 
T:  Kalau yang transactional itu biasanya dilihat dari ketika kita memberi 
saran pada seseorang sebenarnya juga dapat dikatan transactional, saran itu 
diterima atau ndak gitu. Namun sebenarnya bisa masuk ke interactional 
juga.  
R:  Inggih Bu, 
R:  Selanjutnya, mengenai “Skill” apakah materi speaking dalam Pathway 
mudah dipraktekkan oleh siswa?. Dimana materi speaking yang ada di 
dalam buku dapat membantu siswa dalam melakukan speaking practicce 
atau speaking activity gitu Bu? 
T:  Iya bisa membantu, dari beberapa materi itu ada yang untuk praktek untuk 
dirinya sendiri meskipun nanti juga ada bantuan dari audionya nanti. Tapi 
itu akan menggerakkan siswa untuk berani praktek.  
R:  Kemudian mengenai “practicibility dan achieveability” dimana materi 
speaking dapat dengan mudah dipraktekkan oleh siswa. Dimana ada 
beberapa materi seperti repetition task yang tidak membutuhkan tempat 
khuusus, media atau peralatan khusus untuk melaksanakan kegiatan 
speaking tersebut. Dimana di dalam kelas sendiri kan sudah dapat 
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melaksanakan repetition task dengan adanya beberapa kata kemudian 
siswa menirukannya.menurut ibu bagaimana? 
T:  Iya saya setuju dengan pendapat panjenengan tadi, kalau dari sudut 
praktisnya itu speaking bisa dilakukan dimana saja dan tidak terlalu 
membutuhkan tempat tertentu. Bisa juga sesekali anak diajak keluar atau 
disuruh praktek diluar ruangan, atau bisa juga ketika membahas tentang 
advice itu kan bisa juga menggunakan kata “should” dimana siswa disuruh 
untuk mencari bapak/Ibu guru bahasa Inggris yang lain. Misalnya pura-
pura dia punya masalah atau apa kemudian meminta saran itu prakteknya 
tidak harus di dalam kelas dengan guru yang bersangkutan, bisa juga 
dengan teman yang lain. 
R:  Jadi pada intinya materi speaking sendiri dapat dipraktekkan oleh siswa 
secara mudah. 
T:  Kalau mudah tidaknya juga tergantung kemampuan anak. Ada beberapa 
anak yang perlu motivasi. 
R:  Mengenai angket validasi saya, terdapat rentang skor “0 1 2”. Skor “2” 
menujukkan bahwa baik, skor “1” berarti memuaskan, dan skor “1” 
kurang baik. Dari skor yang telah saya berikan, apakah ada masukan dari 
Ibu? 
T:  Kalo saya sendiri juga setuju dengan pemberian nilai dari njenengan pada 
hasil penelitian ini, namun memang ada beberapa yang perlu perbaikan 
namun saya pikir itu tidak terlalu pokok. Jadi tidak mengurangi nilainya. 
R:  Pada bab 4 kan masih dnegan Yes or No. Kalau menurut Ibu, saya ganti 
dengan skor bagaimana Bu?. Jadi seperti analisis yang saya berikan ke Ibu 
, diamana itu diberikan skor antara 0, 1, dan 2 . dikarena untuk 
memperoleh presentase kan didapat dari skor tersebut.  
T:  Tapi nanti itu mengganti maknanya tidak ? 
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R:  InsyaAllah ndak Bu, karenakan kalau ingin dikatakan bahwa misal 
speaking materials ini sesuai dengan KD, berapakah tingkat 
kesesuaiannya, bisa 0, 1, atau 2.  
T:  Iya tidak apa-apa, tapi nanti dikasih keterangan skor “0, 1, dan 2” .biar 
lebih fair. 
R:  Mengenai organization content dari hasil analisis, apakah ada masukan 
dari Ibu? 
T:  Ini front-cover, nah untuk soft-cover bisa ditambahi tahun terbitnya. 
Kapan diterbitkan juga penting. Untuk yang lain rata-rata sudah bagus 
R:  Iya Bu, 
R:  Kemudian mengenai SK yang sedikit disinggung tadi, sebelumnya 
researcher masih menggunakan istilah SK dengan berpedoman dari tujuan 
dari kurikulum 2013. Dimana SK sendiri meruapakan istilah yang saya 
ambil dari teori Cunningsworth sendiri begitu, berarti itu nanti saya ganti 
dengan KI nggih Bu? 
T:  Karena itu merupakan teori dari seseorang njenengan tetap mencantumkan 
apa adanya kecuali nanti di pembahasan, diberi penjelasan bahwa di 
kurikulum edisi revisi 2013 menggunakan KI dan KD  
R:  Jadi nanti finding dan discussionnya bisa dijelaskan bahwa SK dijelaskan 
menurut KI dari silabus , begitu nggih Bu?. Jadi nanti saya memberi 
penjelasan mengenai KI 1 sampai KI 4 nggih Bu. 
T:  KI 1-2 itukan sikap spiritual, apakah terintegrasi dalam pembelajaran. 
R:  Inggih Bu, terima ksih Bu atas sarannya, masukannya agar hasil dari 
penelitian ini dapat lebih baik dan valid. Jadi tidak hanya pendapat pribadi 
saya namun juga adanya masukan dan saran dari ibu. 
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T:  Sama-sama mbak, mudah-mudahan dari masukan saya dapat 
menyempurnakan hasil penelitian panjenengan dan hasilnya nanti bisa 
sempurna. 
R:  Aamiin Bu, terima kasih Bu. 
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Picture 1 Pre-research Interview with English Teacher of 
Tenth Grade of MAN 1 Klaten 
Picture 2 English Teacher as 
the Member Checking 
